TRAINING SCHOOL NEWSLETTER

MAY 2021

23

By Teachers For Teachers

WELCOME
So, here we are, the final half term. Easy ride
in from here for everyone? Unlikely!
What a year that has been!
From my perspective, I’m really happy with
where we are with the Training School.
There’s a lovely atmosphere and spirit
surrounding what we are doing together and
every week there are more and more emails
of bookings and offers from schools and
teachers across our region.
To the contributors and authors – a huge
thanks. You are making a difference to
children across the Riding just by you taking
a moment to share something that you find
works in your classroom.

Click Here to
Book Training

We’ve got a full programme for June and July
and have already had a lot of interest in the
events. If you would like to book, then please
do get in touch.
As before, I am enclosing an A3 and A4
version of the events so that you can easily
print/share with your teachers.
Finally, I’m delighted to be able to introduce
Chris Huscroft to you from the Edukos Trust
also in East Yorkshire. Chris writes “I still
maintain that being in our profession makes
us very lucky people…” Enough said.
Sending best wishes for a safe
and happy half term
Jonathan Chapman
Head of Wonder Training School
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Chris Huscroft
CEO of Edukos Trust
Recently, I was fortunate
to meet with Jonathan
through an introduction
by my colleague Heidi
Whyley, who has
known Jonathan for
more years than they’d
both probably care
to remember! It was
during that meeting
I was pleased to be
asked to contribute to
the Wonder Training
School Newsletter. The
question is, will you
be pleased with what I
contribute? I do hope
so!
I was recently invited to do a
short video interview as part
of a government initiative
(Kickstart Scheme) to get young
people ‘upskilled’ and ready for
employment or further training.
During the interview, I was
asked, “had I always wanted
to be in education?” The
answer was of course a
resounding YES!
When asked why this was the
case, I am sure like all of you
out there, I was able to answer
that the reason was about the
prospect of entering a career

that would on a day-to-day
basis give a huge variety of
experiences. It also affords, for
me, an opportunity to have a
positive impact on the lives of
children and their families.
Whilst growing up, in Goole,
I was incredibly lucky to have
an excellent role model in my
mum, who dedicated her whole
working life to children and
families in the East Riding. So,
when applying for university
courses I was able to talk with
passion about the profession
and why I wanted to be a part
of it. Like a recent contributor
to this newsletter, Helen Gee,
I also obtained my BA (Hons)
in Geography with QTS at St.
Marin’s College, Lancaster. It was
during my second year there
that I was able to undertake a
placement at Westfield Primary
School in Cottingham. I am a

big believer in things happening
for a reason; this placement was
meant to be as upon graduating
in 2003, I was appointed as
class teacher at no other than
Westfield Primary School, where
I worked for 6, very happy,
years. I also ended up living in
Cottingham too and spent 16
happy years there before more
recently moving to Hessle.
After my years at Westfield, I
became Deputy Head Teacher at
Swanland Primary School and so,
in 2009 my leadership journey
began.
The second I set foot in the
building, I felt at home…
everything that their
curriculum and ethos stood
for, was what I held as being
the epitome of “great for
children”.
Continued P3
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four primary schools which also
includes Airmyn Park Primary
School and Hook CE Primary
School. It feels like a great
privilege to be in this role. If I go
back to one of the reasons why
I wanted to be in the profession,
it was to have the opportunity to
impact on the lives of children
and families, just now it is on a
much wider scale. It’s also an
amazing opportunity to work
with many great people and
able to harness their desire to
do the best for children in our
organisation and to help develop
them through a supportive and
collaborative network that we
naturally create in our MAT and
beyond, which brings me back
to where and why I met with
Jonathan. Edukos Trust is on an
exciting journey; strengthening
the work it does, not only
with those in our organisation
but beyond. We’re very much
looking forward to being able to
work with many of you over the
coming years.
I still maintain that being in our
profession makes us very lucky
people –

During the first 2 years at
Swanland I was able to teach
things that not only was I
passionate about, but also
what the children were too.
After that, I was able to work
across the school, giving PPA to
teachers whilst also being able
to play a more strategic role in
the school. It was around this
time that Swanland became
the first primary school in ERYC
to convert to Academy status.
This started a journey for me,
which I am still very much on
today. Shortly after conversion
I became Head of School,
allowing Ray Woodward to
become Executive Head Teacher
of Swanland and Dunswell

www.learningpartnership.education

and also to begin his phased
retirement. In his own words
“I’m not going for a while yet,
kidda!”, didn’t really last that long
as within 2 terms he decided
that the Italian way of life was
too strong a pull and off he went
to enjoy his new life, sharing his
time between home and Italy. I
found myself as Executive Head
Teacher and Accounting Officer
of a Multi Academy Trust (MAT)
– blink and I almost missed it
myself!
Fast forward to more recent
times and with a couple of
name changes under our belt,
I am now working as full time
CEO of Edukos Trust. We are

It’s a job with highs and
lows and if I am ever feeling
down, I reflect on the things
during my career that have
made me the happiest and
most proud.
This for me would be each time
we take a group of children
on visits, especially to London.
The sheer excitement and joy
of seeing the children faces
light up whilst on a train, on
the underground, walking
across Westminster Bridge,
on the London Eye, on the
river boat cruise remind me
why I do what I do – giving
children opportunities to have
experiences they will never
forget.

jchapman@learningpartnership.education

CHRIS HUSCROFT
@thewonderlp
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Training Events Link

J UN E

Tr ai ni ng Ev en ts
Cl i ck Here to B ook Now
ALL EVENTS FREE

Delivery Method /
Time

Date

Event

Author / Host

7

Using Divergent Thinking to enhance
creativity

Kirsten Russell

8

Aspect 1 of Phase 1 Phonics

Molly Howe

STREAM 4:00pm

9

Introducing Dance to Primary Schools
Part 1

Lisa McDaid

STREAM 4:00pm

10

What is Blended Learning? Part 1

Kirsten Russell

STREAM 4:00pm

11

History for Primary Schools Part 1

Mike Monaghan

STREAM 4:00pm

Date

Event

Author / Host

Delivery Method /
Time

14

Promoting curiosity, awe & wonder
and taking risks - supporting two year
olds in their learning.

Claire Hegarty

STREAM 4:00pm

15

Strategic Partners Meeting

Jonathan Chapman

TEAMS 9:15am

15

Introducing Dance to Primary Schools
Part 2

Lisa McDaid

STREAM 4:00pm

16

What is Blended Learning? Part 2

Kirsten Russell

STREAM 4:00pm

17

History for Primary Schools Part 2

Mike Monaghan

STREAM 4:00pm

18

Assistant Headteacher Forum –
bringing Primary AHTs together for
training/development/sharing

Jonathan Chapman

TEAMS 4:00pm

SEE
BELOW

STREAM 4:00pm

KIRSTEN RUSSELL
Hello, I am Kirsten Russell and I currently work as an Associate Member of SLT at
Woldgate School and Sixth Form, with my primary focus centring on Business,
Enterprise and Psychology. This is my second teaching post, as I worked at
Driffield School for over a decade and prior to this I was employed as a corporate
graduate manager for a large retailer.
Jonathan has asked me to work alongside him to help gather and produce highquality teaching and learning resources that can be shared through the Training
School. I am delighted to be able to contribute in this way as I am passionate about sharing the individual
talents that ALL TEACHERS have. Every teacher has some brilliant practise in their day-to-day teaching
that I hope I will be able to help them share and celebrate. If you would like to have a chat with me about
anything to do with creating and sharing resources then please get in touch with Jonathan and he’ll share
your details with me.
Outside of teaching I spend most of my spare time on the go. I absolutely love sport and manage to
squeeze in a couple sessions of tennis every week, a netball match or two and three visits to the pool.

www.learningpartnership.education
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Tr ai ni ng Ev en ts

JUN/JUL

Cl i ck Here to B ook Now
ALL EVENTS FREE

Date

Event

Author / Host

Delivery Method /
Time

21

PE for Primary Schools Part 1

Alice Wilkinson

STREAM 4:00pm

22

History for Primary Schools Part 3

Mike Monaghan

STREAM 4:00pm

23

Introducing Primary Schools to
Computing Part 1

Dave Clark

STREAM 4:00pm

24

English for Primary Schools Part 1

Phil Johnson

STREAM 4:00pm

25

Head Teacher Breakfast – guest
booked to inspire Head Teachers

Jonathan Chapman

TEAMS 9:15am

Date

Event

Author / Host

Delivery Method /
Time

28

Music Subject Forum

Jonathan Chapman

TEAMS 3:45pm

29

PE for Primary Schools Part 2

Alice Wilkinson

STREAM 4:00pm

30

Science Subject Forum

Anna Scott

TEAMS 3:45pm

1

English for Primary Schools Part 2

Phil Johnson

STREAM 4:00pm

2

Introducing Primary Schools to
Computing Part 2

Dave Clark

STREAM 4:00pm

TEAM S

STRE AM

A face-to-face meeting using this programme.

This is a pre-recorded video made by a leader or teacher working in
school in our area. These will always be launched at 4:00pm.

These will usually be during the school day.

You will receive a link to the video at the time stated. Once you have the
link then you have the video and you can use in your school freely.

www.learningpartnership.education
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Tr ai ni ng Ev en ts

J U LY

Cl i ck Here to B ook Now
ALL EVENTS FREE

Date

Event

Author / Host

Delivery Method /
Time

5

ICT for Primary Schools

Mark Smith

STREAM 4:00pm

6

PE for Primary Schools Part 3

Alice Wilkinson

STREAM 4:00pm

6

Geography Subject Forum

Kris Henderson

TEAMS 3:45pm

7

English for Primary Schools Part 3

Phil Johnson

STREAM 4:00pm

8

Introducing Primary Schools to
Computing Part 3

Dave Clark

STREAM 4:00pm

9

Using Impero Effectively

Mark Smith

STREAM 4:00pm

Date

Event

Author / Host

Delivery Method /
Time

12

The GI Joe Fallacy(!)

Kirsten Russell

STREAM 4:00pm

13

Strategic Partners Meeting

Jonathan Chapman

FACE TO FACE 9:00am

13

Languages for Primary Schools Part 1

Matthew Thomas- Peter

STREAM 4:00pm

14

Languages for Primary Schools Part 2

Matthew Thomas- Peter

STREAM 4:00pm

15

Languages for Primary Schools Part 3

Matthew Thomas- Peter

STREAM 4:00pm

16

Assistant Headteacher Forum –
bringing Primary AHTs together for
training/development/sharing

Jonathan Chapman

TEAMS 4:00pm

TEAM S

STRE AM

A face-to-face meeting using this programme.

This is a pre-recorded video made by a leader or teacher working in
school in our area. These will always be launched at 4:00pm.

These will usually be during the school day.

You will receive a link to the video at the time stated. Once you have the
link then you have the video and you can use in your school freely.

www.learningpartnership.education

jchapman@learningpartnership.education

@thewonderlp

P6

Training School Newsletter

FUNDING
School Placements
In Issue 22 I discussed that I am employed by The University of Hull.
I work in the Faculty of Culture and Education as Tutor and Work
Placement Coordinator.
The undergraduates and postgraduates I work with are studying
Education Studies degrees; these programmes do not lead to QTS status
or PGCE.

Carl Duck
Funding Manager at
Hornsea Nurser y School

PROFILE
Demi Jubb
Age 19

Many of the students are interested in becoming a teacher and may
decide to complete a PGCE following their degree.
The students are able to participate on work placements throughout
their studies. Some students decide to go into none school settings
like charities that support families (ie Homestart) or education policy or
Children’s Centres. A large number though do want to gain experience
in school settings.
I am in the unusual position of supporting students to locate placements
in my role at The University of Hull, but also, understanding some of the
benefits and challenges of taking students on placement through my
role at Hornsea Nursery School.
As a University Placement Coordinator phoning a school office can be a
daunting prospect. I have worked in the Hornsea Nursery School office
and I know how demanding it is for the staff. The day just disappears
and the number of cold calls that you take from businesses is high. So,
dealing with placement requests maybe not be significantly high on the
agenda.
However, as a Placement Coordinator I now know that The University
of Hull is a future talent pool and when placements are successful it
benefits the children, the staff and the undergraduate.
I recently took a group of students to a school in Hull to look at the
forest school they were developing. It was during Covid; it was a cold,
wet, March day. It was dark and dreary. But all the students to their credit
turned up.
We met the Foundation Stage Lead and her TAs and then the Reception
children came out in their waterproofs – which to be fair they did need.

Has a parttime retail job
and works in
her mum’s
cleaning
business
Like to go to the gym and meet
friends
Studied A Level English
Literature, Law and Health/Social
Care
Completes her BA Hons Early
Childhood Studies in 2022
Likes working with children and
having a positive impact on their
lives.
Placement/volunteering give
her professional experience
and extend her knowledge
boundaries. Placement also
theory into practice and adds
value to academic work.
Ambition – to work in a
Primary School as a teacher.
Qualify through an in-school
programme.

Then, I watched as one of my students aged 19 turned into a
professional. For over an hour she left her friends, got down to the
children’s level and spent her time with the group. I didn’t know at
the time this student had no experience of working with children in a
school, but she was just a natural.
Continued P8
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At the end of the session I had a chat with the student. I told her how
impressed I was with how she had engaged the children. I said why
don’t you come to Hornsea Nursery School and do some volunteering.
Demi Jubb, the student in question has already started volunteering one
full day a week at Hornsea Nursery School. She has fitted into the role
really well. I am really pleased for her because I know one day she will
be a teacher at a school. Her ambition is to complete a School’s Direct
type programme in Hull or East Riding.

Let’s Speak About
Placements
Would you be interested in having Education Studies
undergraduate volunteering in your school one day a
week from September 2021?
Do you have any opportunities for students to come into
your school and read with children or be play buddies?
Could undergraduates help with friendship groups,
communication and language games?
Carl Duck
Funding Manager, Hornsea Nursery School
duckc@hornseanursery.co.uk

The WONDER Training School
has a dedicated Teaching and
Learning Twitter feed at
@thewonderlp
We would like to start
sharing examples of excellent
Teaching and Learning practice
in our schools.
If you have a particular strategy
that is useful; an example of
where you have applied research
to your own practice; or
examples of resources or work
that demonstrate the impact
of your teaching,
please forward to:
jchapman
@learningpartnership.education

We look forward to
receiving your
fantastic ideas!

www.learningpartnership.education
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30/06/2021
09:15 - 13:00
East Riding
Title: Leadership Choices - how can evidence help us
Venue: Virtual Meeting (VM1 - Virtual Room), Virtual
Street, Virtual Town, Virtual County, Virtual PC
Trainer: Diane Heritage

East Riding School Improvement Partnership (ERSIP)
Curriculum, pedagogy and assessment: making connections for learning
Outline
The Leadership Choices programme has been designed to offer something for every partner

school. This half day event is the last for this academic year, in a series of online learning sessions
offering guidance on how an evidence-informed response can help in restoring vital learning
routines to ensure both pupils and teachers have the best chance of success. We have drawn
upon the support of the Education Endowment Foundation, Research Schools and a selection of
expert speakers.
We are pleased to welcome Mary Myatt, our keynote speaker who will deliver a session on

'Curriculum, pedagogy and assessment: making connections for learning'. Mary is an education
adviser, writer and speaker. She trained as an RE teacher and is a former local authority adviser
and inspector. She engages with pupils, teachers and leaders about learning, leadership and the
curriculum.
We are equally delighted to welcome George Panayiotou, Headteacher and Richard Guest,
Assistant Headteacher of Castleford Academy and Beryce Nixon, CEO from Exceed Learning
Partnership who are delivering a choice of two workshops around 'Putting Evidence into Action'.
See the attached resources for further details of each speaker.
Diane Heritage, Independent Chair of ERSIP will then provide a review of the year and proposal
for the next academic year.
Description
Curriculum, pedagogy and assessment: making connections for learning with Mary Myatt and
contributing schools
This session is designed to:
• Help colleagues answer the question whether the curriculum provokes curiosity and is ambitious
www.learningpartnership.education
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for the next academic year.
Description
Curriculum, pedagogy and assessment: making connections for Training
learning withSchool
Mary Myatt
and
Newsletter
contributing schools

This session is designed to:

• Help colleagues answer the question whether the curriculum provokes curiosity and is ambitious
for every child

• Draw on the headlines from research to make curriculum planning easier for teachers and
learning more memorable for pupils
• Show ways of gathering evidence of impact of the curriculum

Delegates may find it useful to follow Mary Myatt's blog 'ʻText as the beating heart of the lessonʼ
(https://www.marymyatt.com/blog/text-as-the-beating-heart-of-the-lesson)

At booking stage delegates are also asked to select one of the following workshops:
'Putting Evidence into Action: A Secondary Case Study' - George Panayiotou and Richard Guest

will share with us key learning from their academy, one of the first schools within the country to
achieve an ʻOutstandingʼ grade under the 2019 Inspection Framework. Areas covered will include
the ʼ10 steps to consider for outstanding learningʼ and the systems and processes used to ensure
targeted academy initiatives are fully embedded, tracked and quality assured as part of the drive
for outstanding teaching. There will also be a focus on a cognitive science informed knowledge
rich curriculum and how the academy adapted their curriculum throughout the pandemic and post
lockdown.
or
'Putting Evidence into Action: ensuring evidence leads to impact on high quality teaching' - This
session delivered by Beryce Nixon is designed to evaluate the impact of the EEF School
Improvement guidance in practice and to showcase the outcomes for taking alternative
approaches to the development of teaching & learning which impact on progress of learners.

Audience
This event is suitable for all leaders of all phases of education
Booking Information
This event is free to schools that have subscribed to the East Riding School Improvement
Partnership (ERSIP) SLA. Member schools can secure up to 4 places for school leaders,
teachers and governors. Alternatively, individual places can be booked @ £40.00 per place.
Programme
www.learningpartnership.education
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This event is suitable for all leaders of all phases of education
Booking Information
This event is free to schools that have subscribed to the East Riding School Improvement
Training School Newsletter
Partnership (ERSIP) SLA. Member schools can secure up to 4 places for school leaders,
teachers and governors. Alternatively, individual places can be booked @ £40.00 per place.
Programme

30/06/2021 09:15 - 13:00
Title:

Leadership Choices - how can evidence help us

Trainer:

Diane Heritage, ERSIP Independent Chair

Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

09:15 - 09:30 Welcome and introduction
Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

Desc:

Eoin Rush, Director of Children, Families and Schools and Diane Heritage, Independent chair of
ERSIP welcome and introduction

Trainer:

Diane Heritage, ERSIP Independent Chair

09:30 - 11:00 Curriculum, pedagogy and assessment: making connections for learning
Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

Desc:

This session is designed to:
- Help colleagues answer the question whether the curriculum provokes
curiosity and is ambitious for every child
- Draw on the headlines from research to make curriculum planning
easier for teachers and learning more memorable for pupils
- Show ways of gathering evidence of impact of the curriculum

Trainer:

Mary Myatt, Education writer and speaker

11:00 - 11:30 Round up and thanks followed by comfort break
Trainer:

,

11:30 - 12:30 Putting Evidence into Action
Session: Putting Evidence into Action: A Secondary Case Study
Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

Desc:

This session will be delivered by George Panayiotou CEO Castleford Academy Trust &
Richard Guest Assistant Headteacher Castleford Academy

Trainer:

Diane Heritage, ERSIP Independent Chair

Session: Ensuring evidence leads to impact on high quality teaching
Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

Desc:

This session will be delivered by Beryce Nixon, CEO and colleagues of Exceed Learning
Partnership

Trainer:

Diane Heritage, ERSIP Independent Chair

12:35 - 13:00 Plenary
Venue:

Virtual Meeting (VM1 / Virtual Room), Virtual Street, Virtual Town, Virtual County, Virtual PC

Desc:

Diane will review of the year and outline ERSIP's proposal for the next academic year

Trainer:

Diane Heritage, ERSIP Independent Chair

Code: ERSIP-0621-T002

Price per delegate:
From £0.00 to £40.00
Sign up deadline: 28/06/2021

www.learningpartnership.education
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LOVE LEARNING
How to write like a….
Kirsty McMurdo discusses how pupils and students can become effective writers in
every subject
At training days, the 100-year-old quotation by George Sampson –”All teachers are teachers of English because
every teacher is a teacher in English” – is routinely shared as an introduction to literacy training.
From there, the focus often falls on reading. This is inevitable, given the presence of reading national curriculum
tests at Key Stage 1 and 2, and the fact that many GCSE exams require a reading age of 15+.
There is no doubt that “every teacher is a teacher in English”, and that students and pupils encounter a vast array
of reading material during their time in education. However, there is another key area of literacy that impacts
upon all teachers: writing. Writing is the subject with the worst performance compared with reading, maths and
science at Key Stages 1 and 2. While harder to measure at secondary level, a huge number of subjects require
students to produce extended writing responses.
It seems that the importance of writing often plays second fiddle to reading. There is a raft of evidence
regarding the importance of reading across all key stages, with data showing that “developing a love of reading
can be more important for a child’s educational success than their family’s socio-economic background”.1
While data exists for writing, it is less comprehensive.
Of course, reading is vital to educational and socio-economic success, not to mention its positive impact on
creativity and mental wellbeing. However, we cannot ignore the interconnectedness of reading and writing.
In my experience, a pupil or student’s writing ability is an equally important to all of the above. It’s easy to spot
pupils and students who come from ‘word-rich’ backgrounds: they have been exposed to a range of texts
and have an internalised framework to draw upon when asked to produce writing tasks. They are the pupils
and students who begin planning within seconds of being issued with instructions; they are the ones whose
vocabulary – from tier one to tier three – is assured; and they are the ones who can draw upon the range of
grammatical constructions they have encountered in their curricular and wider reading to produce fluent,
mature pieces of extended writing.
However, there are also pupils and students who struggle to put pen to paper. When given a writing task, they
don’t have a rich network of reading material to draw upon. With little experience of challenging fiction, nonfiction and subject-specific material, they lack the skeleton upon which they can flesh out their own ideas.
So, what can we do to help? How do we close the gap between the so-called ‘word rich’ and ‘word poor’? And
how do we ensure that all pupils and students are able to write as scientists, geographers and historians? There
is no magic bullet, but disciplinary literacy – the literacy required to read, write and communicate effectively in
every subject discipline – is a good starting place. Over the years, I have experimented with a range of writing
strategies – some have worked brilliantly, some are currently languishing in the bin of failed educational ideas –
and I think these are the best strategies to help pupils and students develop the disciplinary literacy to write like
an expert in every subject area.
Continued P13
1

Organisation for Economic Co-operation and Development (OECD) 2002
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Scaffolding writing
In Early Years, evidence suggests that unstructured activities are most effective at improving writing. However,
from Key Stage 1 onwards pupils and students need to be taught how to plan, monitor and evaluate their writing
across all subject disciplines.
We, therefore, need to teach pupils and students how to produce writing through appropriate scaffolding.
In essence, we want to provide pupils and students with the skeleton structure in primary and build on this
throughout Key Stage 3 and 4.
In the first instance, this comes down to planning. At primary level, pupils are given time to plan, draft and reedit their work. However, planning is not given the same prominence at secondary level. As students and pupils
work towards an exam system that focuses on producing extended
responses in timed conditions, planning becomes something that – to
many – uses precious time that could be spent writing a response.
However, the old adage fail to plan, plan to fail is still relevant in today’s
pressured educational system. As teachers of writing, we need to work
together to ensure pupils can plan effectively in primary, and to ingrain
this mentality at secondary level. The planning, creation and scaffolding
of writing is a complex business. However, one way that all teachers can
scaffold their approach to writing – a key recommendation of the EEF’s
Special Education Needs in mainstream schools – is through the use of
structure strips.
The focus really isn’t on the piece of strip itself, but on the effective
teaching of the individual writing components. By devising a consistent
way to approach a task, all pupils and students are given a clear
structure that they can internalise and adapt. With repeated practice, the
scaffolding provided by the structure strips can then be removed.
This is in line with the EEF’s Improving literacy reports that cover EYFS
to KS4, where the guidance states that writing should be taught “using
modelling and structured support, which should be gradually reduced
as a child progresses until the child is capable of completing the activity
independently” (Improving literacy in Key Stage One) and that “teachers
can break writing down into planning, monitoring and evaluation,
and support students by modelling each step” (Improving literacy in
secondary schools).

5

MINUTE READS
This week’s article focuses
on effective approaches to
extended writing, drawing
heavily upon the EEF’s guidance
reports on literacy. It’s well worth
reading each report, as they
contain lots of practical advice,
but it’s also possible to view the
summary of recommendations
for each report.
For EYFS, click here.
For Key Stage One, click here.
For Key Stage Two, click here.
For secondary, click here.

Continued P14
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Planning with audience
and purpose at the heart
of writing
For times when the rigidity of
structure strips isn’t appropriate
to the lesson, teaching pupils
and students how to plan with
audience and purpose in mind
leads to some very effective
pieces of writing. In fact, one
of the most marked differences
in the quality of writing is – for
me – determined by whether
pupils and students are writing
because they have been told
to, or whether they are writing
with a genuine focus on
audience and purpose. Intended
audience and purpose is part of
the primary literacy guidance
reports and Pie Corbett identifies
that “good writing arises out of
having something to say – a
view, an idea, a story, an exciting
event and intriguing discoveries.
Good writing springs from the
relationship between the writer
and their audience and their
world”.2

Source A - 21st Century non-fiction
Elizabeth Day has been sent to report on the 2005 Glastonbury Festival1 for a Sunday newspaper.

Are we having fun yet?

5

Anton is standing knee-deep in tea-coloured water. He is covered in a slippery layer of darkbrown mud, like a gleaming otter emerging from a river-bed. The occasional empty bottle of
Somerset cider wafts past his legs, carried away by the current. "I mean," he says, with a
broad smile and a strange, staring look in his dilated eyes, "where else but Glastonbury would you
find all this?"

10

He sweeps his arm in a grandiose arc, encompassing a scene of neartotal devastation. In one field, a series of tents has lost its moorings in
a recent thunderstorm and is floating down the hillside. The tents are
being chased by a group of shivering, half-naked people who look like
the survivors of a terrible natural disaster.

source a

When I was told that The Sunday Telegraph was sending me to
experience Glastonbury for the first time, my initial reaction was one of
undiluted horror. Still, I thought, at least the weather was good.
England was in the grip of a heat wave.

20

But then the rains came: six hours of uninterrupted thunderstorm in
the early hours of Friday morning. When I arrived later that day, there
was a polite drizzle. By yesterday, the rain had given way to an
overcast sky, the colour of exhaled cigarette smoke. The mud,
however, remained, and the only way to get around the 900-acre site
was - like Anton - to resign oneself to getting very dirty indeed.

25

Everything else might have been damp, but the crowd remained impressively good-humoured
throughout. "It's a very safe, family-friendly atmosphere," says Ed Thaw, a music student from
London. “This is my sixth time at Glastonbury and I've never had any trouble." Indeed, on my train to
Castle Cary, the carriages are crammed with well-spoken degree students sipping Pimms2 and
making polite chit-chat.

15

The acts for 2005 included Coldplay, Elvis Costello and the American rock band The Killers, who
brought a touch of salubriousness to the proceedings by performing in tuxedo3 jackets and glitter.

30

But Glastonbury has still managed to preserve a healthy degree of wackiness. In the Lost
Vagueness area, a 1950s-style diner comes complete with fancy-dress rock 'n' roll dancers
and a constant stream of Elvis songs. The Chapel of Love and Loathing has a disc jockey
booth disguised as a church organ. Apparently, couples can get married here. Outside, a
man wearing a huge pink Afro-wig4 is twirling round and round in bare feet. "What happened
to your shoes?" I ask.
"They got washed away with my tent," he says, cheerily.

A great resource to help
with this is from primary
teacher, James Durran,
who devised a ‘boxed
planning’ method in
place of a traditional
success criteria3:

35

Bizarrely, everyone seems to be having a brilliant time and there are broad grins wherever I look. In
fact, it's almost nice, this Glastonbury thing.

Continued P15
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2
‘Good writers’ by Pie Corbett
(foundationyears.org.uk)
3
Re-thinking ‘success criteria’:
a simple device to support pupils’
writing – James Durran
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This strategy can be applied to
a range of different teaching
situations: it can be placed
on an IWB to create shared
plans, laminated for pupils and
students to work on as part of
an ongoing process (see below),
or used in books to prepare for
independent writing tasks.

Combining reading and
writing instruction
The Institute for Effective
Education distinguished the
characteristics of stronger and
weaker writers as:

∞

Strong writers alternate
frequently between ‘thinking’
and ‘production’, while
weaker writers are primarily
concerned with ‘production’.

∞

Weaker writers do not vary
their approach between
writing tasks; each one is
tackled in the same way.

∞

Weaker writers tend to view
a text as a series of words,
while stronger writers tend
to view a text as a means of
communication.

Therefore, the co-teaching of
reading and writing is crucial.
We need to teach pupils and
students to think like writers.
This can be achieved through
distinguishing between when we
are asking pupils and students to
think as readers and to think as
writers.
The texts we use as part of our
classroom practice need to

Re-thinking ‘success
criteria’: a simple device
to support pupils’
writing
When approaching a piece of writing,
pupils are often given ‘success criteria’
JAMES DURRAN
in the form of a list of features which
the writing ‘requires’ in order to be successful. These often
include technicalities such as full stops and commas; they may
include features such as metaphors, adjectives for description,
varied sentence openers and so on; and they tend to include
grammatical or cohesive devices, such as time adverbials,
subordinate clauses or relative pronouns. In this way, they are tied
explicitly to particular curriculum and teaching ‘objectives’.
These lists of
ingredients clearly
have usefulness
– for reminding
pupils of some
things they might
do to make the
writing effective, for
reinforcing learning,
for providing a ready
checklist for self and
peer assessment,
and so on. But
teachers are increasingly aware of their potential drawbacks:
1.

They can promote a ‘writing-by-numbers’ approach, in which
writing becomes a performance of features rather than a
coherent whole.

2. They can encourage teaching and task-setting by narrow text
type, limiting the scope of what pupils might achieve.
3.

They are not really success criteria: the success of a piece
of actual writing can only be measured by how well it
communicates or achieves its purpose for its intended reader,
not by whether it contains specified ingredients.

4. Feedback – at the end or while drafting and editing – can
therefore tend to focus just on whether specific elements are
included, rather than on how effective the writing is as writing.
Continued P16
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present manageable challenge
to pupils and students; they
should allow pupils and students
to expand their understanding
of a topic, improve their
vocabulary, and to become
increasingly confident writers.
The following examples
come from Bob Cox, who has
produced a series of books
focussing on writing at Key
Stages 1, 2 and 3. His approach
is to:

Use an access strategy

Together, these interrelated factors can work against pupils’
development as real writers, writing for real purposes and real
audiences. By ‘real’, we don’t mean a real life situation, like a letter
to the school governors, or a story to be published, although
there is an important place for such tasks; we mean an imagined
but specific and authentic purpose and audience.

Purpose and audience:
the starting point for teaching
If pupils are to write a recipe, it is simple and easy to give them a
list like this:
•

Lists of ingredients and equipment

• Numbered steps
This could be a prompt question
or engaging task that links to the
• Time and sequence adverbials
text you are going to study. He
Openingpupils
Doors to Quality
then advises asking
andWriting
• Imperative or command verbs
Unit 3 from Opening Doors to Quality Writing: Ideas for writing inspired by great writers for ages 6 to 9 © Bob Cox 2016
students and pupils to produce a
short piece of writing (no more
Certainly, these things are a useful starting point. But ask pupils
give advice about images, coherence and originality – this will move
than five minutes) that they can
then to compare the following two fragments, each giving exactly
the learning on for the later application.
redraft at a later point in the
the same instruction …
lesson.
Reading journeys
Add Worcester sauce for extra flavour.
Slosh in some Worcester sauce to make it even yummier.
Your class should be jumping out of their seats now, ready to read
Introduce a challenging
Reeves’s poem!

text

Slowly
Slowly the tide creeps up the sand,
Slowly the shadows cross the land.
Slowly the cart-horse pulls his mile,
Slowly the old man mounts the stile.

… and suddenly there is much more to consider and to teach.
Who is the recipe for? Other children? A professional chef?
Grandparents?
What do they want and need? How can we
Resource 9
engage them? What sort of verbs, nouns and adjectives might we
therefore use? And so on. This is much more interesting for pupils.
It is certainly more fun to teach.

It is important to teach about genre and about the features of
different kinds of writing. But teachers know that, when pupils
move on from thinking just in terms of text type, their writing
opens up, with much more potential for richness, variety and
authenticity. An account of a trip – perhaps in the form of an
article – is not just a ‘recount’: it can be engagingly descriptive; it
This poem, designed for a Key
will have elements of entertaining narrative; it is likely to involve
This
would1 be
a memorable
poem to learn
of reaStage
unit,
is accompanied
by and recite for lots
explanation,
and even elements of persuasion and argument.
sons, but mostly because your pupils will fall in love with it!
radial questions that encourage
Similarly, a brochure about a town should be much more than a
Pronouncing ‘slowly’ at the right pace will be critical and will build
pupils
thinkfinal
as line.
readers:
‘non-chronological
report’: depending on the intended audience,
towards
theto
longer,
Don’t forget to ‘obey’ the dash
and hesit
will
modulate
between
and blend elements of description,
itate – that sets up the denouement. Some drama exercises might
Continued
help
the children P17
to learn the poem and understand it. Cannarrative,
they prac- explanation, instruction and persuasion.
Slowly the hands move round the clock,
Slowly the dew dries on the dock.
Slow is the snail – but slowest of all
The green moss spreads on the old brick wall.

36
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Unit 3 from Opening Doors to Quality Writing: Ideas for writing inspired by great writers for ages 6 to 9 © Bob Cox 2016

Support:
Think about the sound.
How does the repetition
help the rhythm?

Support:
Do the ‘slowly’ words help
you follow the images?

Pupils are encouraged to focus on
the central question, with support
questions if needed. Similarly,
challenge questions can be added to
further differentiate the task.

Writing task
How does the repetition of ‘slowly’ help
to make the poem so memorable?

Support:
How are the last two lines different?
How do the six ‘slowly’ words build towards them?

After exploring the text as readers,
pupils can then switch their focus and
begin thinking like writers. A range of
tasks are suggested, including:

∞

Use the word ‘quickly’ or any
word implying speed in a poem. Let
that be your repetitive word.

∞

Add a new stanza to Reeves’s
poem.

If
set the
central
question
youlines
canwhich
then be
prepared
(along word and then make the last two
Follow
Reeves’s
method
andfirst,
use six
begin
with a repeated
∞ you
withlines
your
teaching
assistants)
to offer support as appropriate. You
different
– with
an impact!
don’t need to split your class into three tables by ability as this can
repetition
make
the final
lineanlinger
in the imagination.
∞ Write a poem
programme
their using
responses.
Thistois help
a rich
resource
with
objective
that all can share – each pupil can be signposted on their own route
Use repetition for humour in any clever way.
∞ improvement
to
and mastery.
to the ‘slowly’ theme but modernise the images to a city environment.
∞ Keep
This
support
strategy can guide your pupils towards accelerated progress
based
on
some
‘excellent
will’ round
successthe
criteria.
image,
like theresponses
hand moving
clock. Can you write a poem just about that, featuring
∞ Focus on one
repetition as a way of deepening meaning?

∞

The final line is worth some deeper thinking,
at least for the more able. The creeping
of moss over a wall is imperceptible yet
it will change the whole look of the wall
eventually. That is very profound. I wonder
if some of your students and pupils
could
38
craft some original writing around the image
of the wall. What happens to the wall over
many centuries? What other things around
ODtQW6-9_190716.indd 38
us are changing that we may not notice?
A longer narrative poem with an ‘epic’ feel
is possible here – perhaps inspired by fairy
tales.

20/07/2016 15:14

This approach isn’t intended as a one-off; it
should be an ongoing strategy. While originally
designed for English teachers, it can be used
across a range of disciplines. Could pupils and
students study source material in History before
creating a response using the content and
register? Or, perhaps, a report in Science? A case
study in Geography?
Continued P18
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Graphic/knowledge organisers
Knowledge (or graphic) organisers represent a cognitive strategy that has been extensively researched with
pupils and students with SEND. While we will explore the use of knowledge organisers in a later edition, it is
worth touching upon their benefits to the writing process.
The organisers do not need to simply contain knowledge; they can provide advice and support for students to
help them develop as writers.
The following example provides students with key information, but also contains suggested sentence starters
and methods for each question on the GCSE paper.

Sentence Starters for GCSE English Language: Paper 2
Sentence starters for GCSE English Language: Paper 2

Question 1: 5 minutes
Shade four true statements.

English Language Paper 2
What method should I use?

Question 2: 5minutes (reading) + 10
minutes to answer
Statement: Your point should state what
you have learned from the source, using
topic words from the question
Quotation: choose a short quotation.
Inference: explain what you learn from
the whole quotation, using the sentence
starters This shows / suggests /
implies...
Comparative connective: However,
Similarly
Aim to write three comparative SQIs

Question 2

Do not analyse the quotation. This
question tests AO1 (understanding the
text), not AO2 (language / structural
analysis).

Question 3: 5minutes
(reading) + 10 minutes to
answer

Point: Your point should
contain topic words from the
question.
Evidence: choose a short
quotation.
Zoom: choose one word and
explain what it makes the
reader think, feel or imagine.
Link: explain how your chosen
word links to the question and
the extract using the sentence
starter Within the context of
the extract…
Aim to write three PEZLs

Sentence starters

Question 4: 5 minutes (reading) + 20
minutes to answer
Statement: You should explain what the
writer thinks / feels / imagines about the
topic.
Quotation: choose a short quotation.
Inference: explain what you learn from the
whole quotation, using the sentence
starters This shows / suggests / implies...
Method: explain what method the writer
uses in the quotation
Effect: zoom in on a key word and explain
what it makes the reader think / feel /
imagine.

Aim to write two comparative SQIMEs.

Question 3

Question 5: 5 minutes (planning) +
40 minutes to answer
Hook: start your writing with an
anecdote to interest the reader.
Define the scope: Explain that there
are lots of things that you can write
about, but that you have chosen to
focus on one. Explain why you have
chosen to focus on it.
Accept and debunk: Show that you
understand other people might
disagree with you, and why. Your
final sentence should explain why
their view is wrong.
My argument: Put forward your
viewpoint with examples.
Conclusion and one-liner: draw your
argument together and link back to
your opening paragraph.

Sentence starters
The writer describes TOPIC WORD as...
This can be seen in the quotation “____________”.
The word* “_______” in the quotation makes the reader think / feel / imagine...
Within the context of the extract, this word...

Source A focuses on TOPIC WORD as…
This can be seen in the quotation “_____”.
This shows / suggests / implies…
However / Similarly,…
Source B focuses on TOPIC WORD as…
This can be seen in the quotation “_____”.
This shows / suggests / implies…

Example

Example
Source A focuses on the prison as a busy place.
This can be seen in the quotation “like a hive”.
This suggests that the prisoners are like busy bees. This shows that the prison is
almost like a colony with each prisoner having a role to play – cleaners, cooks,
bakers.
However, source B makes the prison feel more threatening.
This can be seen in the quotation that describes the prison as a “high fence topped
with razor wire”.
This suggests that the prison is an intimidating place.

The writer uses language to describe the boy’s actions as evil.
The phrase “his wickedness” presents the boy’s action this way as the abstract noun “wickedness”
makes the reader imagine something immoral, while the pronoun “his” makes the reader think of
ownership.
Within the context of the extract, the fact that the “wickedness” is linked to the boy by the pronoun
“his” suggests that the boy has some ownership over his actions and is therefore evil.

Continued P19
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Sentence Starters for GCSE English Language: Paper 2
Sentence starters for GCSE English Language: Paper 2

Question 4

Question 5

Sentence starters
The writer thinks / feels / imagines ______________ about USE TOPIC WORDS.
This can be seen in the quotation “___________________”.
This shows / suggests / implies...
Within the quotation, the writer uses INSERT LANGUAGE / STRUCTURAL TECHNIQUE.
This makes the reader think / feel / imagine...
However / Similarly...

Hook
Define the scope
Accept and
debunk

Example
In source A, the writer feels like the prisoners are treated as less then human.
This can be seen in the quotation “humming like a hive”, which suggests that the
prisoners are always extremely busy.
The verb “humming” makes the reader imagine a rhythmic sound, which almost
matches the rhythm of their labours.
However, in source B, the writer thinks that prison is a threatening place.
This can be seen through the description of the metal gates that “clang shut”.
This suggests that prison is a place where prisoners have no control.
The onomatopoeia “clang” is a jarring, harsh sound.
This suggests to the reader than prison is an uncomfortable, clinical place.

My argument

Conclusion

Imagine this situation:
Just the other day, I was thinking…
Can you imagine…
There are many reasons why this is an important issue. For example,...
However, I think there is one key issue:
This is the most important issue because...
Accept
Debunk
Although it is true that…
However, …
Admittedly, …
Nevertheless, …
While some people may think that…
Even so, …
Unfortunately, it may be the case
Whereas…
that…
Nonetheless, …
I acknowledge that…
Despite…
I can understand that…
But…
I appreciate that…
In fact, …
It is unfortunately true that…
Conversely, …
I concede that…
I think that…
I strongly believe that…
It is obvious that…
It is clear that…
My position is that…
It is undeniable that…
The fact is that…
I ask to you to consider…
In my opinion, …
Developing your argument further
Furthermore, …
In addition to…
Moreover, …
Likewise, …
Firstly, …
Again, …
Next, …
The most compelling reason is that…
Without doubt, …
In summary, …
To conclude, …
Finally, …
In conclusion, …
For these reasons, …
All in all, …
In short, …
Ultimately, …

As all teachers can attest to,
there is an enormous crossover
between skills in certain
subject areas. Therefore, there
is huge potential to develop
cross-curricular knowledge
organisers. How many subjects,
for example, require students to
produce analytical responses?
Or to evaluate? To produce nonchronological reports?
By developing consistent
approaches to writing between
subject areas and key stages,
we can help to level the gap
between the ‘word rich’ and the
‘word poor’.
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Book
BookTokens
tokens

WIN £5,000

of National Book Tokens
for your school library

That’s enough to buy hundreds of new books!
Nominate your school for the chance to take home a
£100 National Book Token just for you.
Spread the word: share with teachers, school
staff and parents – the more entries for your school,
the higher the chance they’ll win!

Inspiring a lifelong love of reading

Enter at nationalbooktokens.com/schools
Terms and conditions apply

PLUS…
This summer term, we’re asking children to
send us their own dazzling National Book
Token designs. Six weekly winners will get their
artwork made into a £10 gift card
– one for them, and one for everyone in their class!

nationalbooktokens.com/create
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Why choose National Book Tokens?
✓ Spend everywhere – our gift cards are accepted in bookshops everywhere and online
✓ Encourage reading for pleasure – let them choose books they’ll love
✓ Quick & easy – order our fun and contemporary designs from your local bookshop or online
✓ Flexible – load our gift cards with any value from £1 to £250
✓ Rewards for you – exclusive offers and benefits with our rewards programme, Caboodle

Order from your local bookshop
Enjoy personal service and fast delivery of National Book Tokens from
your local bookshop – plus ask about ordering personalised gift cards
featuring your school’s crest or more! Find your nearest bookshop at
nationalbooktokens.com

National Book Tokens have been inspiring booklovers since 1932. We work with
our charity partners at World Book Day, Book Aid International and Read for Good –
and through anyone who chooses to give the gift or reward of a National Book Token
– to encourage a lifelong love of reading among children and young adults everywhere.
Accepted in thousands of bookshops, online and on eBooks, National Book Tokens
are the perfect way to reward and inspire.
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Please do get in touch if you have any specific training needs or, better still, if
you want to be a part of this! We’re all in this together and the East Riding has a
huge wealth of experience that we should all be learning from, together!
Why look further afield!?!?

Our Partners

Pocklington
Community
Junior
School
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