
Welcome to this weeks’ edition of our Training 
School Newsletter. 

We start this week with a very difficult topic for all 
of us, whatever stage of our life we are in, but one 
that we are all likely to experience in some form. As 
adults, it’s hard. As children it must be impossible. 

Samantha Clark has written a beautifully handled 
piece about Bereavement and so that’s where we’ll 
start today. 

If any colleagues would appreciate a conversation 
about this topic with Samantha, please get in touch 
with me and I’ll forward your information on to her. 
She’s based in Pocklington and so can easily be on 
the end of a phone or Skype etc if needed. 

Aside from this we’re also looking at Numeracy, 
Positive Mindsets in Maths and Dyscalculia – there 
are lots of interesting reads and research this week 
surrounding these topics. 

Our Training programme remains popular and 
from this week we’ve changed the way that you 
can access our training – look out for emails in 
your inbox on the day when you’re booked onto a 
session. 

Best wishes one and all for a splendid 
week.

WELCOME

Jonathan Chapman 
Head of Wonder Training School 
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Pupil 
Wellbeing: 
Bereavement

Referrals to 
bereavement 
services for 
young people 
are up by 
almost 30% 
since this time 
last year. I saw 

this headline recently and it 
got me thinking about how we 
support our pupils in school who 
have suffered a bereavement. 
I’ve supported many pupils 
who are grieving following the 
loss a family member or friend, 
but it’s always been an area 
where I felt I could improve my 
practice, so this week I attended 
a seminar looking at traumatic 
bereavement hosted by The 
Anna Freud Centre and the UK 
Trauma Council. 

Young people can experience 
a bereavement at any time, 
however more young people 
are likely to experience a 
traumatic bereavement because 
of the additional deaths from 
the pandemic and how the 
restrictions impact bereavement. 
These young people need 
additional support to process the 
trauma so that they can grieve 
their loss.

What is Traumatic 
Bereavement?

Although bereavement is always 
difficult, most young people 
come to understand the death of 
someone close to them and how 
they feel about it, so the intensity 
and frequency of difficult 
emotions reduce and they learn 
to live with their loss. However, 
in a traumatic bereavement the 

way young people experience 
or understand the death can 
impact on their everyday life 
and lead to lasting distress; they 
experience very strong emotions 
such as fear, anxiety, guilt, 
anger or shame, which block 
their ability to grieve and adapt 
to their loss which can lead to 
difficulties in behaviour and 
relationships. Typical grief for 
a young person is like grieving 
“in puddles, with [the young 
people] dipping in and out of 
their grief, experiencing strong 
feelings and then going off to 
do their usual things in between” 
whereas for young people who 
are experiencing traumatic grief 
“The grief becomes more like 
a well than a puddle and much 
harder to step out of.”

The challenge for school staff!

Traumatically bereaved young 
people experience significant 
distress and difficulties, over 
and above typical grief and it is 
crucial that they are identified 
and given the appropriate 
support. School staff are well 
placed to support these pupils 
working in partnership with 
specialist services. Building on 
your relationship as a trusted 

adult with the pupil by checking 
in on them at an agreed time, 
keeping an open dialogue so 
they can chat about whatever 
they feel like sharing, ensuring 
they have a safe space to access, 
and helping them see that there 
are things to look forward to 
are all things we already do 
with the pupils in our care, 
and keeping that connection 
is vital in supporting the pupil 
experiencing the bereavement. 
It’s also important to be 
comfortable talking about the 
death with the young person; 
naming difficult experiences 
and feelings won’t make things 
worse. Keeping a log of your 
contact with the pupil including 
any triggers which you may 
identify can help to identify 
patterns and predict when flash 
points may arise.

Don’t forget that as a trusted 
adult it’s important to have 
regular check-ins with another 
member of staff; supporting 
a young person following a 
bereavement can be difficult 
and upsetting to it’s vital that 
you look after yourself and know 
where to access support.

SAMANTHA CLARK
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Numeracy
Poor numeracy remains 
endemic in the UK. Government 
statistics suggest that 17 million 
adults – 49% of the working-
age population of England – 
have the numeracy level that 
we expect of primary school 
children. The total cost to the 
UK economy (to the Exchequer, 
employers and individuals) has 
been put at £20 billion a year. 
Within this, the average cost to 
individuals with poor numeracy 
is £460 a year. It affects not only 
people’s pockets, but their health 
and wellbeing too. 

“I make no secret of the 
fact that I love maths 
but I also know not 

everyone is like me... 
But there is some maths 

that everyone really 
does need a grasp of to 
make good, informed 

decisions both at home 
and at work.”

Rachel Riley, 
TV Presenter & 
Mathematician

Numeracy – the ability to 
solve everyday problems 
through the application of 
basic mathematical skills 
and understanding – is often 
overshadowed by concerns 
about literacy and subsumed in 
academic mathematics. And yet 
it is different from both. It also 
continues to be beset by cultural 
barriers – the social acceptability 
of saying ‘I’m rubbish at maths’ 
and the mistaken view that 
maths is a can-do/can’t-do 
subject

In this issue we will look at 
some of the current research 
on Numeracy, explore some 

strategies we may use as 
teachers to help improve it, and 
look at some of the barriers 
that exist in achieving good 
numeracy.
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LISTENS

James Crane talks to Ben 
Crockett about how we 

can improve the reliability 
of assessments.

Listen here

Six steps for a positive mindset 
in the maths classroom

ALEXANDRA RILEY

If a pupil believes they are not good at maths it 
can have a negative impact on their attitude and 
confidence. Alexandra Riley offers six tips to help 
shift young people’s mindset and make a positive 
difference to their outcomes

Earlier this year, thousands of families, communities, organisations and 
schools joined forces to celebrate National Numeracy Day. Amid the 
many wonderful virtual sessions, a theme kept recurring: How can we 
boost number confidence?

You will have all heard the exclamation “I can’t do maths!” echo around 
the classroom. So, how can we help young people to stop believing this 
and to positively engage with their maths education?
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One answer lies in changing pupils’ perceptions of their ability or, to use another phrase, mindset. According to 
Professor Carol Dweck (2007), everyone has a mindset – an idea about their own potential which determines 
their beliefs and behaviours. Many of you will be familiar with her theory:

 ∞ Those with a “fixed mindset” believe that qualities such as intelligence, talent and ability to learn are pre-
determined (“I can’t do maths!).

 ∞ Those with a “growth mindset” believe that hard work, effort and commitment contribute towards success 
– it is within everyone’s power to improve and to succeed. The studies have repeatedly shown that pupils 
with a growth mindset achieve more in school and later in life.

Below, I outline six practical steps and tools to help young people establish a growth mindset and build towards 
greater mathematical confidence.

1 Understanding current mindsets

To change mindsets, we first need to understand 
them. By considering what informs both pupils’ and 
our own perceptions of maths, we can model a 
growth mindset that can positively influence children. 
Start by encouraging both adults and young people 
to reflect on their thoughts and feelings.

For staff, consider conducting a mindset audit in 
a staff meeting. Often people do not recognise 
that they have a specific mindset and exploring 
this together is a great first step towards change. 
It may also highlight areas for further professional 
development.

For parents and carers, encourage adults to think 
about their own attitudes towards maths by sharing 
questions for personal reflection, perhaps through 
the school newsletter or at a workshop. For instance, 
you could ask them: “Which words do you associate 
with maths?” Or you might encourage them to 
complete the National Numeracy Challenge to see 
how they feel about maths (see further information).

For pupils, explore their thoughts via informal 
conversations or provide them with simple sheets 
with happy, neutral and sad faces. Encourage them 
to colour-in the face that represents how they are 
feeling at the end of each maths session and think 
about your next teaching steps in light of their 
responses.
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2 Talking positively about maths

Our mindsets are shaped by those around us. It is not uncommon for adults to reinforce a fixed 
mindset by unconsciously using negative language when talking about maths. Therefore, modelling 
positive language is essential to building a growth mindset.

Sam Sims, chief executive of National Numeracy, has said: “We know that one of the most effective 
ways for parents and carers to encourage their young people to be confident with numbers is to be 
confident themselves.”

Teachers, adults (and even a pupil’s peers) can use simple phrases to help build maths positivity. 
Consider these fixed mindset phrases:

 ∞ I’m not good at maths. I’ve never been good at maths

 ∞ I give up. I can’t do this any better!

 ∞ If I fail, I am a failure.

 ∞ I can’t do this, I keep making mistakes.

Now consider how you might give a growth mindset response:

 ∞ Everyone can do maths. You might be finding maths hard now, but you can improve if you keep 
working at it.

 ∞ It’s okay to find it hard, but it doesn’t mean you’re bad at maths. You can improve if you keep 
working at it.

 ∞ Most successful people fail along the way. Just try a little longer.

 ∞ Mistakes can help you learn. You’ve got part of it right, so let’s have another go and we might get 
to the answer.

Help young people embrace the power of “yet”, for example by turning “I can’t do fractions” into “I 
can’t do fractions, yet”. This can encourage young people to take risks and not be frightened to fail.

Many teachers refer to a “learning pit”, where the struggle in the middle forms a key part of the 
learning journey. However, this is also where young people may feel that they want to give up. Using 
“yet” can help young people persevere towards success.

3 Showing that everyone can do maths

It is important to reinforce positive language by making a growth mindset part of the culture, ethos 
and even the very fabric of the school.

Identify key growth mindset characteristics: This would include, for example, determination, 
creativity, curiosity and bravery. Can children come up with characters and stories to represent these 
traits? You could put these characters on noticeboards throughout the school.

Mix-up groupings: It is tempting to always group young people by perceived ability, but try mixing 
up table groupings to see the difference this can make to both attainment and attitudes. You may be 
surprised by richer mathematical discussions and peer learning.
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Encourage young people to promote maths positivity: Ask pupils to imagine that they have received 
an email or letter from a friend who has said they can’t do maths and don’t see the point in learning 
anymore. How would they reply? This activity will encourage them to reflect on learning strategies, 
emphasise the benefits of learning mathematics, and develop their writing skills too.

Pace learning carefully: Students often equate answering quickly with being “good” at maths. 
However, many learners need time to grasp a new concept. Provide additional modelling to show 
young people how to break difficult tasks down into manageable steps and introduce activities into 
your teaching that value the thinking process over speed.

4 Celebrating mistakes

It is not uncommon for mistakes or 
misunderstandings to lead to young people feeling as 
though they have failed at maths. However, mistakes 
should be encouraged, explored and celebrated, as 
research shows that mistakes increase the capacity to 
learn and “grow the brain” (Boaler, 2016).

A useful analogy to use with children is that our 
brains are like muscles and mistakes help them to 
grow stronger by providing exercise. Mistakes are 
also valuable opportunities to deepen understanding 
for an individual and classes by, for instance, 
encouraging children to spot mistakes and help 
their peers understand how they would approach a 
problem differently.

Changing how we view mistakes encourages a 
growth mindset that stretches beyond maths and 
helps children in other areas of life too.

LONGER READS

EEF Guidance on Improving Maths at KS 2 and 3

‘The Cognitive Science Behind Rosenshine’s Principles of Instruction’,  
This is a really useful blog, outlining the research evidence that sits behind each of  

Rosenshine’s principles of instruction. A great read.

The EEF published their new guidance report last week –  
‘Teacher Feedback to Improve Pupil Learning’

Staying on the theme of feedback, here’s Dylan Wiliam talking about it, in this TES article.
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5 Praising carefully

It is important to think about rewarding 
not only the destination, answer or 
grade in maths, but also the journey to 
get there. Praise motivates pupils but 
applying a growth mindset approach 
may prompt you to do this in new ways.

By praising the effort that went into 
doing well, you can highlight that it 
is possible for children to succeed 
through hard work. This will encourage 
them to take risks, to try harder and 
to persist with problems. This shift in 
praise is something that can happen in 
conversation or in assemblies as part 
of the whole-school approach. For 
example, you could have an award for 
“most interesting mistake”! It can also 
translate into the staffroom and parents’ 
evenings too, marking a small but 
impactful shift from discussing “ability” 
to discussing “effort” and “attainment”.

6 Talking about learning

We all know that metacognition and 
self-regulation approaches help young 
people to plan, monitor and evaluate 
their own learning (Quigley et al, 
2019). In doing so, they also support 
a growth mindset by ensuring that 
children notice their progress and build 
confidence through different learning 
strategies.

It is therefore important to continue to 
embed reflective activities into lessons, 
independent study or conversations at 
home. This can be done at the end of 
each week, or at the end of each topic. 
Use questions such as:

 ∞ What did you do today that made 
you think hard? What can you learn 
from this?

 ∞ What will you do to improve your 
work?

 ∞ What mistake did you make that 
taught you something?

What is 
Dyscalculia?
Developmental Dyscalculia, like dyslexia, is one of a 
family of specific learning difficulties.

Co-occurrence of learning difficulties (or disorders) 
appears to be the rule rather than the exception, 
and it can often occur with one or more conditions 
such as dyslexia, dyspraxia or ADHD/ADD.

Although this may be as a result of sharing 
characteristic factors such as working memory, 
research is ongoing into the likely interaction 
between any individual’s cognitive, biological and 
environmental factors.

What all definitions have in common is:

• A presence of difficulties in mathematics

• The mathematical difficulties are not caused by 
lack of educational opportunities

• The degree of difficulty is evidenced to be 
below expectations for the individual’s age.

Continued P9
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A great blog from Derby Research School, focused 
on retrieval practice.

Here’s a great summary of Doug Lemov’s ‘Teach 
Like a Champion’ strategies – summarised on two 

pages.
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How common is it?

Dyscalculia is under studied 
and under resourced in 
comparison with dyslexia. 
However, it is estimated that 
dyscalculia is likely to occur 
in 3% – 6% of the population, 
and, unlike some other 
specific learning difficulties, is 
as likely to affect females as 
males.

Two definitions

Definition one

Dyscalculia is a condition that 
affects the ability to acquire 
arithmetical skills. Dyscalculic 
learners may have difficulty 
understanding simple number 
concepts, lack an intuitive 
grasp of numbers, and have 
problems learning number 
facts and procedures. Even 
if they produce a correct 
answer or use a correct 
method, they may do so 
mechanically and without 
confidence.

Definition two 

Dyscalculia can be defined 
as a specific learning 
disorder, an impediment in 
mathematics, evidencing 
problems with:

• Number sense

• Memorisation of 
arithmetic facts

• Accurate and fluent 
calculation

• Accurate maths 
reasoning.

Diagnostic assessment in 
maths
Secondary maths teacher and EEF specialist Simon 
Cox explains how diagnostic assessment can be 
utilised effectively in maths.
Mathematics classrooms up-and-down the country are busy places 
once again. While by no means ‘back to normal’, with face coverings 
the norm and teachers often restricted to a taped-out area at the front 
of the room, the sounds of mathematical discussions and of children 
getting ‘stuck’ on interesting problems make a welcome change from 
Teams notifications.
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Alongside supporting our 
pupils in reconnecting with the 
classroom, we will be looking 
to assess the mathematical 
progress made by our pupils 
during a disrupted year: 
for school-level decision-
making, identification of 
ideas and concepts requiring 
revisiting or re-teaching, and 
highlighting misunderstandings 
or misconceptions which may 
indicate the need for targeted 
individual support.

It may be tempting to do this 
by giving pupils a series of past 
A level, GCSE, or SATs papers, 
but as these are summative 
tests which are not written 
with formative assessment in 
mind. It is doubtful that these 
will give us the information we 
need. Identifying the purpose 
of our assessment up-front, 

and designing it around the 
information that will prove most 
useful to classroom teachers, is a 
better bet.

What does effective 
formative assessment 
look like?
While setting questions 
remotely during partial school 
closures may have been 
relatively straightforward, 
genuinely meaningful formative 
assessment which informs our 
next steps both at a class level 
and at an individual pupil level 
has proven more challenging.

The 2017 guidance report 
‘Improving Mathematics in Key 
Stages 2 and 3’ suggests that 
formal tests have their place 
in our classrooms, but that 

low-stakes quizzes, informal 
observations of pupils, and 
discussion, are also valuable 
pieces of the assessment jigsaw. 
Now, back in the classroom, 
it might be quick and easy to 
fall back on a written test, but 
in reality, a range of different 
assessment types – conducted 
over a significant period of 
time – are needed to build up a 
picture of a pupil’s mathematical 
understanding and to identify 
meaningful gaps.

Low-stakes quizzes

Providing opportunities for 
pupils to demonstrate their 
mathematical understanding in 
a safe, supported environment is 
important. Low-stakes quizzes 
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(which don’t entail the pressure of a test with 
scores attached) can support this well. Diagnostic 
hinge-point questions can be useful here too – 
carefully designed, with the incorrect options (the 
‘distractors’) carefully chosen to uncover common 
misconceptions, these can be a powerful diagnostic 
tool as well as an effective prompt for classroom 
discussions: “Why do you think someone might think 
the answer is B? Discuss in pairs.”

Mathematical discussions

We can learn a lot about our pupils’ understanding 
through carefully constructed opportunities to 
discuss mathematics with peers, as a class, and 
with the teacher. This could be through overheard 
explanations between pairs, opportunities for pupils 
to share their thinking with the whole class through 
use of a visualiser, or via expertly-managed teacher-
led classroom talk. The questions we ask can be 
critical here, and sources such as ‘Thinkers’ from 
the Association of Teachers of Mathematics can be 
useful.

Consider, for example, the following task:

 ∞ Show me an example of a decimal which is 
between 0 and 1

 ∞ Show me an example of a decimal which is 
between 0 and 1, and is bigger than 0.5

 ∞ Show me an example of a decimal which is 
between 0 and 1, and is bigger than 0.5, and 
rounds to 0.6 to 1 decimal place

 ∞ Show me an example of a decimal which is 
between 0 and 1, and is bigger than 0.5, and 
rounds to 0.6 to 1 decimal place, and rounds to 
0.62 to 2 decimal places

…and so on!

This task would very quickly highlight which pupils 
had gaps in their understanding of place value and 
rounding, and would be useful in deciding who 
might need some additional support in this area.

Whatever format our assessment takes, we should 
avoid the temptation to rush our pupils through a 
battery of assessments. The return to school may 
see some gaps closing very quickly, while other 
deeper misconceptions may take longer to emerge. 
As always, the key to effective diagnostic assessment 
lies in high-quality everyday classroom teaching 
and practitioners should be supported as much as 
possible to enable this to happen
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Education 
Endowment  
Foundation Improving Mathematics in Key Stages Two and Three – Recommendations Summary

1 
Use assessment 
to build on pupils’ 
existing knowledge 
and understanding

• Assessment 
should be used 
not only to track 
pupils’ learning 
but also to provide 
teachers with 
information about 
what pupils do and 
do not know

• This should inform 
the planning of 
future lessons 
and the focus of 
targeted support

• Effective feedback 
will be an 
important element 
of teachers’ 
response to 
assessment 

• Feedback should 
be specific and 
clear, encourage 
and support further 
effort, and be 
given sparingly.

• Teachers not only 
have to address 
misconceptions 
but also 
understand why 
pupils may persist 
with errors

• Knowledge 
of common 
misconceptions 
can be invaluable 
in planning lessons 
to address errors 
before they arise 

4
Enable pupils 
to develop a 
rich network of 
mathematical 
knowledge

• Emphasise the 
many connections 
between 
mathematical 
facts, procedures, 
and concepts

• Ensure that pupils 
develop fluent 
recall of facts

• Teach pupils 
to understand 
procedures 

• Teach pupils 
to consciously 
choose between 
mathematical 
strategies

• Build on 
pupils’ informal 
understanding 
of sharing and 
proportionality 
to introduce 
procedures

• Teach pupils that 
fractions and 
decimals extend 
the number 
system beyond 
whole numbers

• Teach pupils  
to recognise  
and use 
mathematical 
structure

5
Develop pupils’ 
independence  
and motivation 

• Encourage pupils to 
take responsibility for, 
and play an active role 
in, their own learning

• This requires pupils to 
develop metacognition  
– the ability to 
independently plan, 
monitor and  
evaluate their thinking 
and learning

• Initially, teachers 
may have to model 
metacognition by 
describing their  
own thinking

• Provide regular 
opportunities for 
pupils to develop 
metacognition by 
encouraging them to 
explain their thinking to 
themselves and others

• Avoid doing too much 
too early

• Positive attitudes are 
important, but there is 
scant evidence on the 
most effective ways to 
foster them

• School leaders should 
ensure that all staff, 
including non-teaching 
staff, encourage 
enjoyment in maths for  
all children

6
Use tasks and 
resources to 
challenge and 
support pupils’ 
mathematics

• Tasks and 
resources are just 
tools – they will 
not be effective 
if they are used 
inappropriately by 
the teacher

• Use assessment 
of pupils’ strengths 
and weaknesses to 
inform your choice 
of task

• Use tasks to 
address pupil 
misconceptions

• Provide examples 
and non-examples 
of concepts

• Use stories and 
problems to help 
pupils understand 
mathematics

• Use tasks to 
build conceptual 
knowledge in 
tandem with 
procedural 
knowledge

• Technology is not 
a silver bullet – it 
has to be used 
judiciously and  
less costly 
resources may be 
just as effective

7
Use structured 
interventions  
to provide  
additional support 

• Selection should 
be guided by pupil 
assessment

• Interventions should 
start early, be 
evidence-based and 
be carefully planned

• Interventions should 
include explicit 
and systematic 
instruction

• Even the best-
designed 
intervention 
will not work if 
implementation  
is poor

• Support pupils to 
understand how 
interventions are 
connected to whole-
class instruction 

• Interventions should 
motivate pupils – not 
bore them or cause 
them to be anxious

• If interventions 
cause pupils to miss 
activities they enjoy, 
or content they need 
to learn, teachers 
should ask if the 
interventions are 
really necessary 

• Avoid ‘intervention 
fatigue’. Interventions 
do not always 
need to be time-
consuming or 
intensive to  
be effective 

8
Support pupils to 
make a successful 
transition between 
primary and 
secondary school

• There is a large dip 
in mathematical 
attainment and 
attitudes towards 
maths as children 
move from primary to 
secondary school 

• Primary and 
secondary 
schools should 
develop shared 
understandings of 
curriculum, teaching 
and learning 

• When pupils arrive in 
Year 7, quickly attain 
a good understanding 
of their strengths  
and weaknesses

• Structured 
intervention support 
may be required for 
Year 7 pupils who  
are struggling to 
make progress

• Carefully consider 
how pupils are 
allocated to  
maths classes 

• Setting is likely to 
lead to a widening 
of the attainment 
gap between 
disadvantaged pupils 
and their peers, 
because the former 
are more likely to  
be assigned to  
lower groups

2
Use manipulatives 
and representations 

• Manipulatives 
(physical objects 
used to teach 
maths) and 
representations 
(such as number 
lines and graphs) 
can help pupils 
engage with 
mathematical 
ideas 

• However, 
manipulatives and 
representations 
are just tools: how 
they are used  
is essential

• They need to be 
used purposefully 
and appropriately 
to have an impact

• There must be a 
clear rationale for 
using a particular 
manipulative or 
representation to 
teach a specific 
mathematical 
concept

• Manipulatives 
should be 
temporary; they 
should act as a 
‘scaffold’ that can 
be removed once 
independence  
is achieved

3
Teach pupils 
strategies for  
solving problems 

• If pupils lack a 
well-rehearsed and 
readily available 
method to solve a 
problem they need 
to draw on problem-
solving strategies to 
make sense of the 
unfamiliar situation

• Select problem-
solving tasks for 
which pupils do not 
have ready-made 
solutions

• Teach them 
to use and 
compare different 
approaches  

• Show them how 
to interrogate and 
use their existing 
knowledge to  
solve problems

• Use worked 
examples to enable 
them to analyse 
the use of different 
strategies

• Require pupils to 
monitor, reflect on, 
and communicate 
their problem 
solving
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Back to Top

What did you do?

• How effective is your 
mathematics assessment 
in providing teachers with 
information about what pupils  
do and do not know?

• Do teachers and leaders have 
time to ensure that assessment 
informs the planning of future 
lessons and to identify pupils  
who will become the focus of 
targeted support?

Reflection questions3

Northstead Community Primary School is a large three-form entry Primary school serving 630 pupils in Scarborough. 
Northstead has a slightly higher than average proportion of pupils who are eligible for Pupil Premium funding.

   School context:

AN EEF SCHOOL CASE STUDY:
ADDRESSING ASSESSMENT IN MATHEMATICS

Pupil outcomes in mathematics had been dropping over time, and assessment was 
identified using the EEF guidance report as an area needing development. Historically, 
assessment in mathematics had been used mainly for summative purposes with a focus 
on end-of-term tests and the submission of associated data. 

Teachers did not always see the big picture, with a focus on their particular year group 
rather than what came before or what will come next. This lack of continuity, together 
with a lack of consistent approaches to assessment, led to data which was not 
meaningful or useful to teachers or leaders in identifying next steps for learning.

At the end of a unit of learning, class teachers and the maths lead independently 
consider assessment outcomes, including formal tests, observations of pupils working 
mathematically, in-class discussion, and other formative assessment. 

During a meeting with the focus on ‘Tell me about your class, and what you are planning 
to do next’, the class teacher takes the lead in highlighting topics for concern and 
children who have performed particularly well or have gaps in their understanding.  
The process is genuinely supportive and designed to assist teachers in helping children 
to learn mathematics rather than to hold class teachers accountable for test scores.

What problem were you looking to solve?1
Finding time for assessment-focused meetings and ensuring a whole-school 
understanding of their importance and value were our main priorities. A series of whole-
staff sessions aimed at developing teachers’ understanding of effective assessment 
were put in place for the academic year prior to introduction, with a whole-staff meeting 
in the summer term at which any questions and concerns could be aired prior to a 
September launch. Finding time for the meetings to take place was also a challenge, 
with consideration given to what we could stop doing in order to make time for these.

The new approach to assessment meetings has seen assessment brought to the 
forefront of practice. Teachers are now more aware of gaps in pupils’ understanding, 
and the supportive approach means they are better equipped to tackle these in  
the classroom. 

Removal of accountability has increased confidence in the accuracy of assessment, and 
workload is reducing as the focus shifts from marking and testing to less intensive forms 
of assessment. Feedback from teachers has been very positive, and improvements in 
children’s understanding are becoming apparent.

What were the anticipated barriers/challenges?

How do you monitor/evaluate that the intervention is working?

2

4

• Improving mathematics in key 
stages 2 and 3 guidance report 
eef.li/maths-ks2-ks3/

• EEF Blog: ‘Assessing learning 
in the new academic year 
(Part 1 of 2)—three key 
questions for school leaders 
to consider’: Prof. Rob Coe, 
looks at the different purposes 
of assessment to help teachers 
and school leaders think 
through what you want to put in 
place for the autumn. 
https://educationendowment 
foundation.org.uk/news/eef-
blog-assessing-learning-in-the-
new-academic-year-part-1/

• EEF guide to 
supporting school 
planning: A tiered 
approach to 2021 
eef.li/school-
planning/

Additional:

Northstead Community Primary School, Scarborough
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training

Training Events

ALL EVENTS FREE

Click Here to Book Now

JUN/JUL

Date Event Author / Host
Delivery Method / 

Time

28 Music Subject Forum Jonathan Chapman TEAMS 3:45pm

29 PE for Primary Schools Part 2 Alice Wilkinson STREAM 4:00pm

30 Science Subject Forum Anna Scott TEAMS 3:45pm

1 English for Primary Schools Part 2 Phil Johnson STREAM 4:00pm

2 
Introducing Primary Schools to 

Computing Part 2 Dave Clark STREAM 4:00pm

Date Event Author / Host
Delivery Method / 

Time

21 PE for Primary Schools Part 1 Alice Wilkinson STREAM 4:00pm

22 History for Primary Schools Part 3 Mike Monaghan STREAM 4:00pm

23
Introducing Primary Schools to 

Computing Part 1 Dave Clark STREAM 4:00pm

24 English for Primary Schools Part 1 Phil Johnson STREAM 4:00pm

25
Head Teacher Breakfast – guest 
booked to inspire Head Teachers Jonathan Chapman TEAMS 9:15am

PHIL JOHNSON

I started my career in education undertaking the GTP (Graduate Teacher Programme) at 
Kelvin Hall School in Hull.  Before this I worked in the procurement department at the East 
Riding Council.  Having gained my qualified teacher status I secured the post of a full time 
English Teacher at Hessle High School.  

The first position of responsibility I held was the coordinator of gifted and talented.  During this time I 
participated in speaking and listening events, worked with professional writers and also experience life at 
Oxford University.  The next step in my career was to become a leading practitioner in English.  My main 
reaponsibilty in this roles was to monitor the outcomes for KS4 English Literature and Language.  Leaving 
Hessle in 2016, I secured the position of Director of Studies for English at Woldgate School.  The position 
has been challenging but thoroughly rewarding.  I truly believe that English is not only an essential part of 
a pupil’s education but a key part of their development as well rounded, valuable members of society.  

SEE  
BELOW

SEE  
BELOW

Get in touch to access the resources from these events

www.learningpartnership.education @thewonderlp P14jchapman@learningpartnership.education

Training School Newsletter

https://learningpartnership.education/contact/
https://learningpartnership.education/contact/
https://learningpartnership.education/contact/
http://www.learningpartnership.education
mailto:jchapman%40learningpartnership.education?subject=WONDER%20Newsletter


Training Events

ALL EVENTS FREE

Click Here to Book Now

JULY

Date Event Author / Host
Delivery Method / 

Time

5 ICT for Primary Schools Mark Smith STREAM 4:00pm

6 PE for Primary Schools Part 3 Alice Wilkinson STREAM 4:00pm

6 Geography Subject Forum Kris Henderson TEAMS 3:45pm

7 English for Primary Schools Part 3 Phil Johnson STREAM 4:00pm

8
Introducing Primary Schools to 

Computing Part 3 Dave Clark STREAM 4:00pm

9 Using Impero Effectively Mark Smith STREAM 4:00pm

Date Event Author / Host
Delivery Method / 

Time

12 The GI Joe Fallacy(!) Kirsten Russell STREAM 4:00pm

13 Strategic Partners Meeting Jonathan Chapman FACE TO FACE 9:00am

13 Languages for Primary Schools Part 1 Matthew Thomas- Peter STREAM 4:00pm

14 Languages for Primary Schools Part 2 Matthew Thomas- Peter STREAM 4:00pm

15 Languages for Primary Schools Part 3 Matthew Thomas- Peter STREAM 4:00pm

16
Assistant Headteacher Forum – 

bringing Primary AHTs together for 
training/development/sharing 

Jonathan Chapman TEAMS 4:00pm

STREAM
This is a pre-recorded video made by a leader or teacher working in 

school in our area. These will always be launched at 4:00pm. 

You will receive a link to the video at the time stated. Once you have the 
link then you have the video and you can use in your school freely. 

TEAMS
A face-to-face meeting using this programme. 

These will usually be during the school day. 

ALICE WILKINSON
Hi, I’m Alice Wilkinson. I am Head of PE at Woldgate School and Sixth Form. In 
September, I will be moving into my third academic year in post at Woldgate, having 
done 7 years previous at Darton College in Barnsley. I am also a member of the teaching 
and learning team here at Woldgate, with my primary focus over the next term being the 
embedding of knowledge organisers within lessons and homework.

Obviously being a PE teacher, I love sport. I still train and compete for City of York Athletics Club, have 
recently started netball, attend the gym and support Leeds United FC.

SEE  
BELOW

www.learningpartnership.education @thewonderlp P15jchapman@learningpartnership.education

Training School Newsletter

https://learningpartnership.education/contact/
https://learningpartnership.education/contact/
https://learningpartnership.education/contact/
http://www.learningpartnership.education
mailto:jchapman%40learningpartnership.education?subject=WONDER%20Newsletter


Please do get in touch if you have any specific training needs or, better still, if 
you want to be a part of this! We’re all in this together and the East Riding has a 

huge wealth of experience that we should all be learning from, together! 

Why look further afield!?!?

Our Partners

Pocklington
Community

Junior 
School

www.learningpartnership.education @thewonderlp P16jchapman@learningpartnership.education

Training School Newsletter

http://www.learningpartnership.education
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