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WELCOME
Assessment refers to the process of collecting
information and making judgments on a
pupil’s understanding of specific content
and their ability to use it. Thus, it seeks to
determine the degree of knowledge and skills
developed by pupils and how they have gone
through achieving them.
The information collected through assessment
is likely to be meaningful since this process
needs to be systematically conducted and its
procedures are subject to revision, evaluation
and change in case this is required. Besides,
assessment content needs to target the
intended learning outcomes, thus assessing
what needs to be assessed in a given course.
Testing, correcting pupils’ work, giving grades
and reporting results are among teachers’
practices to assess their pupils’ learning.
Before reading and conducting research about
assessment, I tended to view it as a bolt-on
activity which I am bound to. Sometimes, I
considered it ‘detrimental to learning’ when
my pupils, who were often initiating and
participating in class, did not perform well
in tests and got demotivated to learn and
improve after getting their grades. Digging
into the world of research, I realized that
assessment is so valuable to the educational
process and can be a great source of pupils’
learning.
In this issue we will look at varying aspects
of assessment, some current research, what
Ofsted believe about it and how
we might implement it in the
classroom.
Jonathan Chapman
Head of Wonder
Training School
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An Introduction to Formative
and Summative Assessment
NATIONAL FOUNDATION FOR EDUCATIONAL RESEARCH
Many people assume that ‘assessment’ means taking a test, but assessment is broader than that. There are two
main types of assessment: summative assessment and formative assessment. These are sometimes referred to
as assessment of learning and assessment for learning, respectively. At some level, both happen in almost all
classrooms. The key to good assessment practice is to understand what each type contributes and to build your
practice to maximise the effectiveness of each.

SUMMATIVE ASSESSMENT
Summative assessment sums up what a pupil has achieved at the end of a period of time, relative to the learning
aims and the relevant national standards. The period of time may vary, depending on what the teacher wants
to find out. There may be an assessment at the end of a topic, at the end of a term or half-term, at the end of a
year or, as in the case of the national curriculum tests, at the end of a key stage.
A summative assessment may be a written test, an observation, a conversation or a task. It may be recorded
through writing, through photographs or other visual media, or through an audio recording. Whichever medium
is used, the assessment will show what has been achieved. It will summarise attainment at a particular point
in time and may provide individual and cohort data that will be useful for tracking progress and for informing
stakeholders (e.g. parents, governors, etc.).

FORMATIVE ASSESSMENT
Formative assessment takes place on a dayto-day basis during teaching and learning,
allowing teachers and pupils to assess
attainment and progress more frequently. It
begins with diagnostic assessment, indicating
what is already known and what gaps may
exist in skills or knowledge. If a teacher and
pupil understand what has been achieved
to date, it is easier to plan the next steps.
As the learning continues, further formative
assessments indicate whether teaching plans
need to be amended to reinforce or extend
learning.
Formative assessments may be questions,
tasks, quizzes or more formal assessments.
Often formative assessments may not be
recorded at all, except perhaps in the lesson
plans drawn up to address the next steps
indicated.
It is possible for a summative assessment to
be complemented with materials that help
teachers to analyse the results to inform
teaching and learning (therefore also having
formative benefits
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Understanding Summative
and Formative Assessment
The two main types of assessment that you need to know
about are summative assessment and formative assessment.
The easiest way to remember the difference is that summative
assessments sum up what you’ve been teaching, and formative
assessments will inform your planning and teaching.
When you think of assessment, you’ll probably be thinking about
summative assessment. These are the assessments that you
do after you’ve taught something - they will probably be at the
end of a unit, at the end of a term or half term, or even at the
end of the year. These are useful for finding out how much the
children in your class have learnt about a certain topic. You
might write your own assessments for your class, or you could
use ones written for you like the ones created at Twinkl; or they
might be national assessments like phonics screening checks
or end of KS2 assessments (you might know these as SATs).
Formative assessments are assessments that you are doing all
the time - you might also hear about assessment for learning
which is very similar. This type of assessment will allow you
to spot how children are progressing with something, and you
can change your planning or teaching to adapt to what you see.
This can be harder to do, but with practice it is one of the most
useful tools you can use as a teacher. Formative assessment
can take a lot of different forms. Here are some of my favourite
types to use regularly in your teaching.

Assessment can be a bit confusing, but it is a huge part of teaching.
A good tip for formative assessment is to observe other teachers
and pick up some great tips from what they do.

www.learningpartnership.education

1

Questioning

5

ways to use
formative assessment

Using whiteboards during your input to get an idea of how children are picking something up. From this, you can
see which children are understanding something, and put some extra support in place for the ones who aren’t. If
it turns out that your whole class is doing really well, you might want to move them on to the next challenge, and
if your whole class are struggling you can change the way that you are explaining something or plan an extra
lesson to catch them up.

2

Self-assessment
Getting children to feed back on how they are finding the work is really helpful. You could ask them to use their
‘thumbometer’ to give you a thumbs up, middle or down based on how well they have understood, or you could
use a traffic light system which they can colour in their books. You could also ask your TA to monitor the class
when they do this and write down anyone who needs help.

3

Marking
If you do it well, you can use your marking to work out where to go next with your teaching. Use your marking
time to get an idea about how well children have done and use it to plan what you’re going to do next. However,
if you mark and then don’t act on it, this is a type of summative assessment.

4

5

Have a go!
Ask the children to have a go at a piece of writing based on what they already know. From their work, you should
be able to see what needs improvement, and you can spend the next week or two planning your teaching based
on this formative assessment. Once your teaching is complete, ask the children to have another go at the
writing and compare it to their first piece. This way you will be able to see what they have learned (this would be
a summative assessment).

Quizzes and mindmaps
These work especially well in humanities, science and maths. At the start of a new topic
give your students a quick quiz on the topic or ask them to draw a mindmap of what they
already know. This will inform your teaching, and at the end of the unit, you can repeat
the task to see what your students have learned.
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Ask The Expert
FORMATIVE ASSESSMENT
Research Manager in NFER’s Centre for Assessment and
former teacher, David Simcock, answers some frequently
asked questions on formative and summative assessment.
1. How can I ensure formative assessment doesn’t eat up
teaching time?
An alternative question might be, ‘Do I have time to teach in a
way that doesn’t generate learning?’ Or perhaps, ‘Will it eat up
teaching time if I needlessly re-teach content that my children
already understand?’ The point of formative assessment is
to monitor pupils’ learning so that teaching can be optimally
adapted to their actual understanding. It should help you teach
more efficiently, not less.
Formative assessment doesn’t always have to be a formalised,
separate part of a lesson – ‘Right, now we need to stop and do
five minutes of formative assessment.’ Formative assessment
can be a few well-chosen questions at the end of an
explanation, or a glance over a pupil’s shoulder during written
work.
2. Can summative assessments be used formatively?
Of course. It can be unhelpful to think of some assessments as
summative and others as formative. The difference lies in what
you do with the information gathered from an assessment.
Imagine you administer a standardised spelling test. You could
draw summative conclusions (‘this pupil’s spelling is above
average for her age’) or formative ones (‘this pupil’s knowledge

www.learningpartnership.education

The WONDER Training School
has a dedicated Teaching and
Learning Twitter feed at @
thewonderlp
We would like to keep
sharing examples of excellent
Teaching and Learning practice
in our schools.
If you have a particular strategy
that is useful; an example of
where you have applied research
to your own practice; or
examples of resources or work
that demonstrate the impact
of your teaching,
please forward to:
jchapman
@learningpartnership.education

We look forward to
receiving your
fantastic ideas!
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of common exception
words needs reinforcing’).
A single assessment can
be used in both ways.
3. How can results from
formal testing be used
in a formative way?
When using formal testing
(generally an assessment
delivered under “test
conditions”), different
subjects and age groups
will require different
approaches. But here are
two general principles.
Firstly, don’t always
leave it until the end of
teaching period. You
might be teaching a four
or eight-week module on
electricity. It feels natural
to teach the topic, test the
pupils, and then move on.
But a formative approach
to testing uses assessment
as a way-marker, not as a
final destination. Try giving
the test after five or six
weeks. It will make clear
(to you and to the pupil)
what to work on in the
remaining two or three
weeks.
Secondly, avoid focusing
on marks or performance;
the focus should be on
how to improve. There
may be times when pupils
do not even need to
know their level, score or
grade. This relates back
to the issue of test timing.
Putting a test at the end
of a module says, “This is
a test of what you have
learnt.” Putting it partway
through a module says,
“This is a test of what you
need to learn.”

www.learningpartnership.education

Assessment – what are
inspectors looking at?
SEAN HARFORD,
NATIONAL DIRECTOR, EDUCATION
There’s been a great deal of change, as you know, in assessment over
the past few years. Rightly, the blunt instrument of levels has been
removed and replaced by the freedom for different schools to develop
assessment systems of their choosing. With this needs to come a move
to a far more sophisticated way of thinking about how we assess pupils.
And of course, what also comes is the need for sharper thinking about
how assessment sits within the curriculum. I like Tim Oates’ remark
about how good assessment is ‘an insight into the mental life of the
children’.
When it comes to inspection, inspectors are looking to see that a
school’s assessment system supports the pupils’ journeys through the
curriculum. It’s really important that schools don’t design assessment
around what they think inspectors will want to see.
I reiterate: inspectors do not need to see quantities of data,
spreadsheets, graphs and charts on how children are performing. We
don’t want to see a specific amount, frequency or type of marking. You
know what’s right for your pupils and we trust you to design systems
that reflect their achievement – the achievement that’s come about
through the teaching within your curriculum.
I was asked recently on Twitter what I thought was the biggest flaw in
assessment across schools currently. My 280 character response was
intended to get across this: I think there is too much marking being
expected compared with the resultant benefits to pupils’ learning;
too much reliance on meaningless data; and too little meaningful
assessment of the right things at the right point in the curriculum.
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As inspectors, we can help here.
We shouldn’t be asking you to
predict progress or attainment
scores. This is for the very good
reason that they’re based on
the national performance of
each cohort, so they can’t be
compared until everyone’s taken
the test. ‘Expected progress’ was
removed as an accountability
measure in 2015 by the
Department for Education.
What inspectors do want to see
is the assessment information
your school uses, in the format
that you find works best, to help
you know how well your pupils
are doing at the point they are
at in your curriculum. And then,
crucially, what you do with that
information to support better
pupil achievement. We’ll then
evaluate how well your school
is supporting pupils to progress
and deepen their knowledge, in
order to promote understanding
and develop their skills.
By progress, we mean pupils
knowing more and remembering
more. Has a child really gained
the knowledge to understand
the key concepts and ideas? Is
this enabling them to develop
the skills they need to master?
Ofsted is only one part of
the national accountability
system. The assessment that
schools carry out – including
formative assessment, inschool summative assessment
and nationally standardised
summative assessments – all do
different jobs. But the key reason
for all assessment is to ensure
that teaching and learning are
working well and that children
are benefiting from a deep and
rich education. Bear that in
mind and none of us can go far
wrong.
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LONGER READS
EEF guidance on Assessment and Feedback:
Click Here

The use of mini
whiteboards in the
classroom
HOW CAN MINI WHITEBOARDS SUPPORT
TEACHING?
DEB FRIIS,
SUSSEX MATHS HUB
Teachers are all by now familiar with Dylan Wiliam’s view of formative
assessment as being “responsive teaching” and there are many useful
research papers and articles outlining how to do this effectively (such
as Inside the Black Box: Assessment for Learning in the Mathematics
Classroom). Formative assessment provides a great opportunity to find
out exactly what pupils can do and, more importantly, what they cannot
yet do. Rosenshine Principles of Instruction says that more effective
teachers frequently checked to see if all pupils were learning the new
material. They did this for two purposes:
1) Answering the questions might cause pupils to elaborate on material
they have learned and augment connections to other learning in
their long term memory
Alerting the teacher to when part of the material needs to be
retaught.
2) Formative assessment lends itself particularly well to the use of mini
whiteboards as they are a great way of quickly getting a snapshot of
the whole class. Mini whiteboards are an excellent resource which,
once pupils are trained on their use, can make a real difference to
whole-class assessment.

jchapman@learningpartnership.education
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ADVANTAGES:
∞

The easily-erasable nature of boards can help pupils become more
willing to have a go – their answer is not “set in stone” so they feel
able to take a risk.

∞

Pupils sometimes feel that writing on mini-whiteboards is not really
“work” so in actual fact they do more than they would in their book!

∞

They can be combined with “Think-pair-share” and used as a
collaborative tool for pupils to come up with their best answers
before sharing.

∞

Because the writing is large and clear, it is very easy to get a quick
snapshot of the whole class – in a scan around the room an answer
from everyone can be seen.

∞

Working can be shown clearly. This has the advantage over the quick
“show me 1, 2, 3 or 4 fingers” method of getting a response to a
multiple choice question. Working or the thinking behind an answer
can reveal a huge amount about understanding.

5
MINUTE READS
The 6 Benefits of Retrieval
Practice
The graphic in this blog
should be firmly stuck on
every teacher’s wall! A
super blog explaining why
retrieval practice is pivotal
to learning
Click Here
Jean Gross shares what
we can do to reach
those with the lowest
attainment:

∞

They can be used to go step-by-step through a problem, getting
pupils to hold up just the next stage of their answer at each step
rather than the whole thing.

∞

They are excellent for the “we do” part of “I, we, you” modelling as
errors can be picked up quickly and easily as they are made and
before they are embedded.

∞

They give the teacher the opportunity to act immediately on what
they see rather than having to wait until they get a chance to look in books.

∞

Particularly good examples can be easily shared with the class. It can often be useful to take two or three
boards to the front and then ask the class to comment on them.

∞

Excellence can be celebrated and work can be compared, for example looking at two different answers
from whiteboards and asking the class to critique them.

∞

Misconceptions can be easily picked up and addressed. If a significant number of the class have the same
misconception this is a sign that this needs to be retaught.

∞

Pupils can “try out” an answer on the board before transcribing it into their books, this way the teacher can
check that they have it down correctly before committing it to paper.

Click Here

DISADVANTAGES
∞

Doodling. This can be a distraction. Clear expectations are needed – lids on pens when pupils should be
listening, clear rules that require only the answer to the question to be written on the board and nothing
else.

∞

Answers or working rubbed out too quickly. The transient nature of the work can backfire – with “I just
rubbed it out” being said in response to a request for working

∞

Some schools make mini whiteboard pens part of their equipment expectations. It could be worth giving
each pupil a pen to keep with them that can be swapped for a new one when it runs out.

www.learningpartnership.education
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WATCH
Principles of Assessment
from Advance Consulting
for Education:
Click Here

∞

Pupils can be silly and noisy when holding up the boards. However
they do not necessarily need to be displayed – even flat on a desk
they make it much easier for a teacher to see pupil answers. It is
important to think about routines and practice these so that pupils
are used to how they will show their work.

∞

Practicalities of giving out whiteboards, pens and rubbers can be
time consuming. Some teachers store a pack on each desk with
the required equipment. Or as part of the classroom routine boards
could be placed on the front desk of each column and quickly
passed back.

Most of these disadvantages are down to routines and organisation
– as with any equipment it is important to think carefully about the
logistics of using them in the classroom and be extremely clear with
expectations. The advantages do outweigh the disadvantages and using
mini whiteboards can make a real difference to formative assessment in
the classroom, making teaching truly responsive.

Assessment For
Learning (AFL)
Assessment for learning (AfL), also known as formative assessment,
refers to any assessment activity that guides learning. Unlike
summative assessment which evaluates pupil knowledge and
achievement after a period of learning is complete, assessment
for learning involves evaluating small content areas as part of the
ongoing learning process. This article explores the key features
of AfL and how it can be developed and applied effectively in the
classroom.

CHARACTERISTICS OF EFFECTIVE CLASSROOM
ASSESSMENT
Recent work by Black and Wiliam (2018) uses the term ‘classroom
assessment’ to encompass both assessment of and assessment
for learning, when the decision-making around the assessment
(the why, how and what) lies with the teacher. This wider definition
is useful when considering all the opportunities there are to use
assessment to improve teaching and learning.
Underlying the AfL approach is the recognition that every teaching
and learning task or activity offers assessment opportunities, and
that AfL should be embedded in day-to-day classroom practice as
a means of continuously assessing knowledge, informing teaching
and providing feedback to improve pupil learning.
Strategies include effective questioning techniques, quality

www.learningpartnership.education
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Explaining learning

Creating an environment in
which pupils can learn from
each other

Using assessment to inform
future actions

objectives success criteria
or negotiating them with
pupils

Creating informal

8 key features
of assessment
for learning

Using questions and
dialogue that promote deep
learning

Encourage pupils to reflect
upon their learning and to
monitor their own progress

Giving constructive
feedback

opportunities to assess
pupils’ knowledge and
understanding

Giving time for learning to
be absorbed

feedback, selfassessment and peer assessment, and using summative tests for formative purposes.

LEARNING OBJECTIVES AND SUCCESS CRITERIA
For AfL to be effective, it is important that the focus is on improvement – that pupils understand what they
need to learn or the skills they need to develop. Teachers should therefore provide pupils with opportunities to
discuss learning objectives and success criteria and to reflect and talk about their learning, progress and next
steps. When setting learning objectives and success criteria, here are some things to bear in mind:

∞

Be aware of the potential for confusion between learning objectives and the context or activity in which the
learning is taking place. Objectives should be skills based – linked to the skills being developed in the lesson
– not a description of the activity.

∞

Pupils should understand not only the learning objectives (often expressed as ‘I can…’ statements) but also
how they are going to get there. Success criteria should be broken down into a series of small, clearly
defined, steps to enable pupils to demonstrate progress.

PROVIDING FEEDBACK
Remember that marking should be in line with the school policy, with its prime focus to support learning. This
means that the nature of marking will vary according to the task set and the learning objectives, and it may be
superseded by verbal feedback. Often verbal feedback can be more effective than written feedback. Response
partners can also work extremely well, with pupils working in pairs to generate or test out ideas, clarify their
understanding, create a joint response, or assess and evaluate work. Importantly, formative assessment
outcomes do not need to be recorded unless there is a reason which benefits learning.

∞

Encourage pupils to focus on their own progress rather than comparing themselves with others. Their
improvement rather than their attainment is what is important. Pupils need to know how to improve, but
also need to be motivated to do so, by recognising that they are making progress and by understanding that
success is a result of their own efforts.

∞

Spend time finding out what pupils already know in order to decide where to go next. Allow them time
to respond to comments and to improve. Consolidating understanding and skills is important. Resist the
pressure to rush on to the next topic if more consolidation is needed.

www.learningpartnership.education
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Compilation
Of Assessment
Principles

1

CHEN LOYOLA

“PRINCIPLE” –
standard
Definition (context: assessment)

2
∞

∞

∞

∞

A standard necessary towards an
effective, systematic and guided
process of accomplishing tasks.
This can be a basis for designing
assessments and gathering relevant data.

List of Key Principles Derived from the Various Topics
Validity and reliability. The
assessment should be
both valid and reliable. It
should measure what has
been taught. The results
should be consistent
when assessment is
administered in another
time.
Effectively provide
substantial and timely
feedback to increase pupil
learning.
Multiple assessment tools
should be used to provide
learning opportunities to
pupils in order for them to
excel and increase their
learning.

Practicality

Washback

Authenticity
5
Principles

Reliability

Validity

Good quality assessment
considers the difficulty
level based on the pupils’
abilities.

www.learningpartnership.education
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∞

Assessment should be aligned with the intended learning outcomes.

∞

Teachers have to consider the types of pupils to be assessed (i.e., learner characteristics).

∞

Modify learning activities and teaching approaches to improve the teaching-learning process.

∞

Guide the pupils in the learning process in order to properly address challenges and difficulties.

∞

Teach pupils to become active and self-regulated learners.

∞

Encourage critical reflection to promote well-developed metacognitive skills.

∞

Motivate pupils to deepen understanding of concepts and facts in multiple contexts.

∞

Utilize the sources of assessments such as self and peer assessment aimed towards an efficient and
effective assessment.

∞

Identify the specific purpose/s of assessment (i.e., assessment FOR/OF/AS learning). With the
identified purpose of assessment, teachers could be able to appropriately choose the methods
aligned with the tasks/activities in mind.

∞

Regularly monitor the pupils’ progress in learning. Exercise fairness and objectivity.

∞

Combine convergent and divergent assessment tools for a more interesting and meaningful
systematic process of gathering data.

www.learningpartnership.education
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Subject Forums
Computer
Science
Science

DT

MFL
Performing
Arts
History

Geography

PPG

RE

Maths

Live on TEAMS

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

02/11/2021

04/01/2022

01/03/2022

26/04/2022

06/07/2021

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

09/11/2021

11/11/2022

08/03/2022

03/05/2022

14/06/2022

Monday

Monday

Monday

Monday

Monday

15/11/2021

17/01/2022

14/03/2022

09/05/2022

13/06/2022

Monday

Monday

Monday

Wednesday

Monday

22/11/2021

24/01/2022

07/03/2022

04/05/2022

06/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Monday

30/11/2021

01/02/2022

21/03/2022

17/05/2022

20/06/2022

Monday

Monday

Monday

Monday

Monday

06/12/2021

07/02/2022

28/03/2022

23/5/2022

27/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

14/12/2021

15/02/2022

05/04/2022

24/05/2022

28/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

25/11/2021

27/01/2022

10/03/2022

05/05/2022

09/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

02/12/2021

03/02/2022

24/03/2022

19/05/2022

23/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

09/12/2021

10/02/2022

30/03/2022

26/05/2022

30/06/2021

Science Forum – Anna Scott
I am passionate about Science, and the curiosity that studying Science promotes within young people. I am as the Head of Science at
Longcroft School, working to build a curriculum that inspires young people to consider Science careers.
Studying Science can open up so many exciting opportunities, and I hope I can support colleagues in this Science forum, across both
primary and secondary, to enable their students to develop a love of the world around them.
I am a member of the T&L team, and a CPD facilitator for the Science Learning Partnership, working with the STEM centre to provide
high quality CPD. These opportunities enable me to engage with all the current educational research, and I am keen to share this
with colleagues within this Science forum. I hope to provide the opportunity for staff to discuss how they teach Science, share good
practice, address misconceptions and work together to reduce our workload.
I will be running these Science forums via sessions on TEAMs, sharing current research, resources and good practice. The aim is for
me to provide a forum for staff to share good examples of T&L and ultimately improve the progress of the students they teach. These
meetings will be chaired by me, but I want staff involved to guide the direction of the forum to ensure the outcomes are the most
useful for staff involved.
The aim of this forum is to reduce workload by sharing as many resources as possible, and improve the progress of students. I hope to
see many of you attending!

www.learningpartnership.education
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Headteacher Breakfast

Run With It
17th February
9-10am on TEAMS

Lisa will speak at our Headteacher Breakfast
on February 17th 2022 - please email me to
reserve a place .
jchapman@learningpartnership.education

Lisa Dawson is the director of a successful
education charity running across Hull and
the East Riding called Run With It. The
charity supports all children, post 16 and
SEN by delivering support with numeracy
and literacy alongside implementing vital
work-based skills. The charity works with
a range of education providers, local
businesses, charities, Sports clubs and other
organisations to give learners experiences
of learning outside of the classroom as well
as support in school.

www.learningpartnership.education
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Consistently Good Teaching Programme
Monday

Monday

Tuesday

Monday

Monday

08/11/2021

03/01/2022

28/02/2021

25/04/2022

13/06/2022

Consistently Outstanding Teaching Programme
Monday

Monday

Monday

Monday

22/11/2021

03/01/2022

21/03/2022

23/05/2022

Stream Dates
MFL for Primaries

06/10/2021

13/10/2021

20/10/2021

English for Primaries

03/11/2021

10/11/2021

17/11/2021

Divergent Thinking

24/11/2021

Blended Learning

01/12/2021

08/12/2021

PE for Primaries

05/01/2022

12/01/2022

19/01/2022

History for Primaries

02/02/2022

09/02/2022

16/02/2022

CS for Primaries

02/03/2022

09/03/2022

16/03/2022

Dance for Primaries

23/03/2022

30/03/2022

Music for Primaries

27/04/2022

04/05/2022

11/05/2022

Headteacher
Breakfasts
9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Janthi Mills Ward

10/12/2021

Lisa Dawson

17/02/2022

Wendy Baxter

01/04/2022

Jonny Bodddington

27/05/2022

Ian Gilbert

15/07/2022

www.learningpartnership.education

Last day of
this half term
for many and
places are
filling up –
please book
quickly.

jchapman@learningpartnership.education

@thewonderlp
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Short Courses

WRITTEN BY LOCAL TEACHERS AND
LEADERS, SHARED ON MS STREAM
Session 1

Session 2

Session 3

1

Curriculum Mapping –
Setting the Intent

01/11/2021

28/02/2022

15/06/2022

2

Curriculum Mapping – Measuring
Progress

08/11/2021

07/03/2022

20/06/2022

3

Marking – Giving meaningful feedback

15/11/2021

14/03/2022

22/06/2022

4

Literacy – Using Reading Ages to aid in
lesson planning

22/11/2021

21/03/2022

27/06/2022

5

Differentiation – Setting the challenge
for all levels of learners

29/11/2021

28/03/2022

29/06/2022

6

Designing Schemes of Learning for
maximum progress

06/12/2021

04/04/2022

04/07/2022

7

Using Knowledge
Organisers effectively

13/12/2021

25/04/2022

06/07/2022

8

The role of Scaffolding in
Teaching and Learning

10/01/2022

09/05/2022

11/07/2022

9

Practical support for SEND learners

17/01/2022

16/05/2022

13/07/2022

10

Making best use of Teaching Assistants
to support progress

24/01/2022

23/05/2022

18/07/2022

11

Behaviour for Learning

31/01/2022

06/06/2022

20/07/2022

12

Back to Basics – Establishing routines
to prepare for learning

07/02/2022

08/06/2022

13

Safeguarding refreshers
and reminders

14/02/2022

13/06/2022

Science Short Course – Anna Scott
I am passionate about Science, and the curiosity that studying Science promotes within young people. I am working to build a
curriculum that inspires young people to consider Science careers.
Studying Science can open up so many exciting opportunities, and I hope I can support colleagues in this Science forum, across both
primary and secondary, to enable their students to develop a love of the world around them.
I am a member of the T&L team, and a CPD facilitator for the Science Learning Partnership, working with the STEM centre to provide
high quality CPD. These opportunities enable me to engage with all the current educational research, and I am keen to share this with
colleagues within this course on The role of Scaffolding in Teaching and Learning. I hope to provide the opportunity to share good
practice, address misconceptions and work together to reduce our workload.
This course will run in 3 sessions, via videos on Stream. They will focus on modelling, differentiation, interleaving, literacy and numeracy
skills.
The aim of this course is to provide staff with the tools to scaffold all aspects of their teaching and to improve pupil progress. I look
forward to working with you.

www.learningpartnership.education

jchapman@learningpartnership.education

@thewonderlp

P16

JANUARY 2022
MONDAY

TUESDAY

27

WEDNESDAY
29

28

Christmas Holidays

3

31

Christmas Holidays

5

4

FRIDAY

30

Christmas Holidays

Bank Holiday

10

THURSDAY
Christmas Holidays

6

Christmas Holidays

7

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 1 Week 5

Cohort 1 Week 5

Cohort 1 Week 5

Cohort 1 Week 5

CS Forum 4pm

PE for Primary P1

12

11

13

14

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 1 Week 6

Cohort 1 Week 6

Cohort 1 Week 6

Cohort 1 Week 6

Cohort 1 Week 6

Cohort 1 The role of Scaffolding in
Teaching and Learning P1

Science Forum 4pm

PE for Primary P2

Maths Mastery Primary Cohort 1 Week 1

17

19

18

20

21

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 1 Week 7 (END)

Cohort 1 Week 7 (END)

Cohort 1 Week 7 (END)

Cohort 1 Week 7 (END)

Cohort 1 Week 7 (END)

PE for Primary P3

Maths Mastery Primary Cohort 1 Week 2

Cohort 1 Practical support for SEND learners P1
D &T Forum 4pm

24

26

25

27

28

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Cohort 2 Week 1 (Start)

Maths Mastery Primary Cohort 1 Week 3

Cohort 1 Making best use of
Teaching Assistants to support progress P1

PPG Forum 4pm

MFL Forum 4pm

31

2

1

3

4

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 1 Behaviour for Learning P1

Performing Arts Forum 4pm

History for Primary P1

Maths Mastery Primary Cohort 1 Week 4
RE Forum 4pm

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources

www.learningpartnership.education
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FEBRUARY 2022
MONDAY

TUESDAY

7

WEDNESDAY
26

25

31

THURSDAY
27

2

1

FRIDAY
28

3

4

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 2 Week 2

Cohort 1 Behaviour for Learning P1

Performing Arts Forum 4pm

History for Primary P1

Maths Mastery Primary Cohort 1 Week 4
RE Forum 4pm

7

9

8

10

11

Cohort 2 Week 6 (End)

Cohort 2 Week 6 (End)

Cohort 2 Week 6 (End)

Cohort 2 Week 6 (End)

Cohort 2 Week 6 (End)

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

Cohort 2 Week 3

History for Primary P2

Maths Mastery Primary Cohort 1 Week 5 (End)

Cohort 1 Back to Basics –
establishing routines to prepare for learning P1

Maths Forum 4pm

History Forum 4pm

14

16

15

17

18

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 2 Week 4

Cohort 1 Safeguarding refreshers
and reminders P1

Geography Forum 4pm

History for Primary P3

Lisa Dawson Run With It Hull
9.00am – 10.30am

Trust Training Day

21

23

22

Half Term

28

24

Half Term

Half Term

2

1

25

Half Term

3

Half Term

4

Cohort 3 Week 1 (Start

Cohort 3 Week 1 (Start

Cohort 3 Week 1 (Start

Cohort 3 Week 1 (Start

Cohort 3 Week 1 (Start

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 1 Curriculum Mapping –
Setting the Intent P2

CS Forum 4pm DCL

CS for Primaries P1 DCL

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources

www.learningpartnership.education
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MARCH 2022
MONDAY

TUESDAY

28

WEDNESDAY

THURSDAY

2

1

FRIDAY

3

4

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 2 Week 5

Cohort 1 Curriculum Mapping –
Setting the Intent P2

CS Forum 4pm DCL

CS for Primaries P1 DCL

7

9

8

10

11

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 2 Week 6

Cohort 2 Week 6

Cohort 2 Week 6

Cohort 2 Week 6

Cohort 2 Week 6

Cohort 1 Curriculum Mapping –
Measuring Progress P2

Science Forum 4pm

CS for Primaries P2

Maths Mastery Primaries Cohort 2 Week 1
PPG Forum 4pm

MFL Forum 4pm

14

16

15

17

18

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 2 Week 7 (END)

Cohort 2 Week 7 (END)

Cohort 2 Week 7 (END)

Cohort 2 Week 7 (END)

Cohort 2 Week 7 (END)

CS for Primaries P3

Maths Mastery Primaries Cohort 2 Week 2

Cohort 1 Marking –
Giving meaningful feedback P2
D&T Forum 4pm

21

23

22

24

25

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Cohort 3 Week 1 (Start)

Dance for Primaries P1

Maths Mastery Primaries Cohort 2 Week 3

Cohort 1 Literacy – Using Reading Ages
to aid in lesson planning Part 2

RE Forum 4pm

Performing Arts Forum 4pm

28

30

29

31

1

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Cohort 3 Week 2

Maths Forum 4pm

Maths Mastery Primaries Cohort 2 Week 4

Wendy Baxter 9am - 10.30am

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Dance for Primaries P2

History Forum 4pm

4

6

5

7

8

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 1 Designing Schemes of
Learning for maximum progress P2

Geography Forum 4pm

Maths Mastery Primaries Cohort 2 Week 5 (END)

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources

www.learningpartnership.education
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APRIL 2022
MONDAY

TUESDAY

28

WEDNESDAY

THURSDAY

30

29

FRIDAY

31

1
Cohort 3 Week 5
Cohort 3 Week 2
Wendy Baxter 9am - 10.30am

4

6

5

7

8

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 1 Designing Schemes of
Learning for maximum progress P2

Geography Forum 4pm

11

13

12

Easter Break

18

14

Easter Break

Easter Break

20

19

Easter Break

25

Maths Mastery Primaries Cohort 2
Week 5 (END)

Easter Break

21

Easter Break

Easter Break

27

26

15

Easter Break

22

Easter Break

28

Easter Break

29

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 1 Using Knowledge
Organisers effectively P2

CS Department Forum 4pm

Music for Primaries Part 1

2

4

3

5

6

Bank Holiday

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources

www.learningpartnership.education
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MAY 2022
MONDAY

TUESDAY

25

WEDNESDAY
27

26

2

THURSDAY
28

4

3

Bank Holiday

FRIDAY
29

5

6

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Science Forum 4pm

MFL Forum 4pm

PPG Forum 4pm

Music for Primaries Part 2

9

11

10

12

13

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Music for Primaries Part 3

Cohort 1 The role of Scaffolding in
Teaching and Learning P2
D &T Forum 4pm

16

18

17

19

20

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

RE Forum 4pm

Cohort 1 Practical support for
SEND learners Part 2
Performing Arts Forum 4pm

23

25

24

26

27

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 1 Making best use of Teaching
Assistants to support progress Part 2

Geography Forum 4pm

Maths Forum 4pm

Jonny Boddington TBC 9am - 10.30am

History Forum 4pm

30

1

31

Half Term

2

Half Term

Half Term

3

Half Term

Half Term

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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JUNE 2022
MONDAY

TUESDAY

30

WEDNESDAY
1

31

Half Term

6

3

Half Term

Half Term

8

7

FRIDAY

2

Half Term

9

Half Term

10

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

CS Forum 4pm

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 1 Back to Basics –
establishing routines to prepare for learning P2

13

Cohort 4 Week 6 (END

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

15

14

16

17

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Curriculum Mapping –
Setting the Intent P3

20

Cohort 5 Week 1 (Start)

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

22

21

23

24

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 1 Curric. Mapping - Measuring Progress P3

Cohort 1 Week 3 (TBC)

Cohort 1 Marking –
Giving meaningful feedback P3

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

27

29

28

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy - Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

THURSDAY

6

5

7

8

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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JULY 2022
MONDAY

TUESDAY

27

WEDNESDAY

THURSDAY

29

28

FRIDAY

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy – Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

6

5

7

8

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 1 Designing Schemes of
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 1 Using Knowledge
Organisers effectively P3

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

11

13

12

14

15

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Ian Gilbert TBC 9am - 10.30am

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

18

20

19

21

22

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

25

27

26

Summer Holiday

1

28

Summer Holiday

Summer Holiday

3

2

29

Summer Holiday

4

Summer Holiday

5

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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Please do get in touch if you have any specific training needs or, better still, if
you want to be a part of this! We’re all in this together and the East Riding has a
huge wealth of experience that we should all be learning from, together!
Why look further afield!?!?

Our Partners

Pocklington
Community
Junior
School
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