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WELCOME

Hello and welcome to Edition number 
49. 

We’ve got a super edition this week with 
the focus remaining on Feedback. You 
‘ll enjoy lots of theories and strategies 
to enhance, develop and improve 
your methodology when it comes to 
feedback. 

This is something we as teachers 
seem to constantly reflecting upon 
to ensure that our children have 
understood clearly the required learning 
- then address the issues that manifest 
themselves in their books. 

A pleasure to also introduce Kirsten 
Russell who is now working with me in 
the Wonder team - quite a journey she’s 
had to get to this point but what an asset 
to have on board. 

Finally, a reminder that we’re meeting 
on the morning of the 8th for our next 
Breakfast. TEAMS invites to follow. 

Have a great week

Best wishes

Jonathan Chapman 
Head of Wonder  
Training School 

Wendy Baxter 
Headteacher Breakfast  

8th April 2022 | 9 – 10:30am
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KIRSTEN  
RUSSELL

Meet the TEACHER

My first experience of 
standing in front of a 
class was in a primary 
school in the suburbs 
of Moscow in the late 
1990s. I felt like time 
had warped back to 
Victorian England as 
I waited nervously in 
a cold monochrome 
classroom with no 
pictures, no displays and 
no books. 
Old-fashioned wooden desks 
were laid out in rows and a 
large chalkboard dominated the 
main wall, and as the children 
entered the room, they picked 
up a slate and a piece of chalk 
before taking their seats. The 
pupils were excited to see me 
and smiled as they filed passed, 
quite different to the austere and 
suspicious stares I had received 
from their teachers.  Despite 
their young age, the children 
had already grasped a good 
understanding of the English 
language although it was funny 
to hear them gasp as I spoke 
for the first time. For many, this 
was their first encounter with a 
non-Russian and not only did 
I speak differently but I looked 
quite different to their stern 
instructors, who wore simple 
black dresses.  

I had been asked to present 
myself and my life in the West 
in our first encounter and 
knowing that I would have 
limited resources, I made them 
colourful collages before leaving 
the UK. I watched in fascination 
as they looked at the pictures of 
my home, my family, and my life. 
I showed them schools, shops, 
libraries, and food and, to be 
honest, it was hard not to feel 
emotional as I watched them 
tentatively touch the displays of 
colourful fruit and vegetables 
that we so nonchalantly take 
for granted. Initially, they 
chattered to one and other in 
Russian, pointing at the pictures, 
smiling, and laughing but they 
were quickly chastised by their 
teacher and silence was swiftly 
restored. Not wishing to dampen 
their curiosity, I asked them if 
they had any questions. Their 
teacher shot me a disapproving 
look but I was not perturbed and 
the pupils glanced at me and 
then their teacher. I smiled and 
I asked them again if they had 
any questions. They couldn’t 
suppress their inquisitiveness 
anymore and hands began to 
rise and for the very first time in 
my life, I felt the pleasure and 
privilege of being a teacher.

On my return from Russia, I took 
a Graduate Management role in 
Industry for seven years but it 
never really gave me the same 

sense of satisfaction, joy and 
delight that I experienced that 
day in the classroom. I therefore 
decided on a career change 
and retrained to be a Business 
and Economics teacher. My first 
role was at Driffield School and 
during this time I completed 
a Certificate in Professional 
Development, where I looked 
at the McDonaldisation of the 
Education System and the 
rationale for raising the school 
leaving age.  I also found time 
to complete my Master’s in 
Education where I focused on 
globalisation and the role of 
comparative education. I am 
currently Head of Business and 
Enterprise at Woldgate School 
and working alongside Jonathan 
Chapman establishing the 
Wonder Training School.

Experience often defines one’s 
perspective and my familiarity 
with education has allowed me 
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to appreciate that education 
can mean different things to 
different people in different 
situations at different times. In 
its simplest form, education can 
quench a thirst for knowledge, 
it can emancipate and unleash 
individuals, groups and nations 
from their social and economic 
shackles. It can dare you to 
contemplate and reflect on your 
assumptions, it can challenge 
and empower you to make 
decisions and ultimately it can 
provide you will the confidence 
to fulfil your potential. The sheer 
diversity of education means that 
it permeates into every aspect of 
our existence. It is, in essence, a 
lifelong companion. 

Unfortunately, the sad but true 
fact is that education is not 
something that we all find easy 
to fathom or grasp. We do not 
all succeed first time and we 
cannot always comprehend 
what it means or where it is 
taking us. That is why our pupils 
need support, guidance and 
understanding from outstanding 
teachers and schools that not 
only care about the pupils of 
today but also about the adults 
of tomorrow. 
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Effective Feedback Part 3
In editions 45 & 46 we 
explored how to lay the 
foundations for effective 
feedback and how to 
deliver appropriately timed 
feedback that focuses on 
moving learning forward. 
Creating a high-quality 
feedback process is a key 
component of effective 
teaching and learning. 

Meaningful feedback supports 
pupil progress, addresses 
misunderstandings, and informs 
future planning. It, therefore, helps 
to close the gap between where a 
pupil is and where the teacher wants 
them to be. Using the EEF guidance 
report, Teacher Feedback to Improve Pupil Learning, we will look at recommendation three: plan for how pupils 
will receive and use feedback.  If you would like to read the full guidance, including subject and phasespecific 
examples, click here. 

All information comes from the EEF’s report Teacher Feedback to Improve Pupil Learning.

In addition to delivering high-quality initial instruction (including formative assessment), carefully judging the 
appropriate timing, and crafting the most impactful content, when providing effective feedback teachers also 
need to pay close attention to how pupils receive feedback and what they do with it after. As Stiggins, Arter, 
Chappuis and Chappuis remark, the most important decisions taken in classrooms are not taken by teachers but 
rather by learners.1

A variety of pupil-level factors, such as pupil motivation, self-confidence, trust in the teacher, and capacity 
to manage information, are all likely to impact the effectiveness of the feedback provided. Moreover, careful 
planning is required to provide time and opportunities for pupils to use the feedback given. 

Unfortunately, we lack a clear idea of exactly what influences the receipt of feedback and which specific 
methods can support the use of it. However, drawing from studies found by the review underpinning this 
guidance, the expertise of our panel, and reflections from the review of practice, we can suggest some pupil-
level factors likely to influence the effectiveness of feedback and offer ideas on how to plan activities that 
enable pupils to make use of feedback.

1 Stiggins, R.J, Arter, J.A, Chappuis, J, Chappuis, J (2004), Classroom Assessment for Student Learning, Assessment Training Institute, p.17
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Receiving feedback 

A variety of factors may influence whether pupils seek and welcome feedback—and are then able to use it 
effectively—and these may affect pupils differently. Careful consideration is therefore needed when offering 
feedback to pupils; a ‘one-size fits all’ approach may not be so impactful. Teachers surveyed in the review of 
practice already recognised this challenge: 80% of primary and 71% of secondary teachers surveyed vary their 
expression of feedback depending on the pupil.2 

Factors that may influence a pupil’s use of feedback 
include: 

 ∞ Pupil motivation and desire for feedback; 

 ∞ Self-confidence and self-concept; 

 ∞ Trust in the teacher; and 

 ∞ Working memory.

Pupil motivation and desire for 
feedback: 

69% of secondary and 47% of primary teachers surveyed by the review of practice identified a lack of pupil 
motivation as a reason why pupils may not use feedback. A further 49% across both groups stated that pupils 
declaring ‘I’ve done this piece of work, it’s over’ prevented pupil use of feedback.3

Evidently, teachers recognise that pupils need to seek and welcome feedback for it to be effective and that 
different pupils may be motivated by different types of feedback. Whereas one pupil may be motivated by 
feedback targeted at improving their learning and skills, another may be more interested in feedback that 
directly addresses how they can perform better in tests.4

Self-confidence and self-concept: 

Pupil levels of self confidence in their academic performance and their ‘self-concept’ (what they believe 
they can achieve) may impact whether they use the feedback provided, particularly when the feedback given 
contradicts their view of themselves. If learners believe they are very capable, and then receive constructive 
feedback which suggests that they need to make changes and improvements, this may agitate and distract 
them from the learning (as is the case of Amelia).5

Indeed, 21% of primary and 33% of secondary teachers surveyed in the practice review identified being 
‘disheartened by feedback’ as a reason why pupils may not use it. 

2 Elliott, V et al (2020), Feedback in Action: A review of practice in English schools, Department of Education, University of Oxford, 
Education Endowment Foundation.

3 All of the survey results discussed in this section are drawn from Elliott, V et al (2020), Feedback in Action: A review of practice in 
English schools, Department of Education, University of Oxford, Education Endowment Foundation.  

4 Beckmann N, Beckmann JF, and Elliott JG. (2009). Self-Confidence and Performance Goal Orientation Interactively Predict 
Performance in a Reasoning Test with Accuracy Feedback, Learning And Individual Differences, 19(2), pp.277–282. This study was 
identified by Newman, M et al (2021, in press), A Systematic Review of Feedback Approaches in the Classroom.

5 Baadte C, and Schnotz W. (2014). Feedback Effects on Performance, Motivation and Mood: Are They Moderated by the Learner’s Self-
Concept?—Updated. Scandinavian Journal Of Educational Research, 58(5), pp.570–591. Also supported by: Fyfe, ER and Rittle-Johnson 
(2016), Feedback Both Helps and Hinders Learning: The Causal Role of Prior Knowledge, Journal of Educational Psychology, 108 (1), 
pp.82–97. These studies were identified by Newman, M et al (2021, in press), A Systematic Review of Feedback Approaches in the 
Classroom, EEF 27Teacher feedback to improve pupil learning
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Self-confidence and self-concept: Pupil levels of self 
confidence in their academic performance and their 
‘self-concept’ (what they believe they can achieve) 
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particularly when the feedback given contradicts their 
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improvements, this may agitate and distract them from 
the learning (as is the case of Amelia).59 Indeed, 21% 
of primary and 33% of secondary teachers surveyed 
in the practice review identified being ‘disheartened by 
feedback’ as a reason why pupils may not use it. 
 

 

 
 
 
 

 
 
 
Trust in the teacher: If pupils do not trust their 
teacher, they may be unlikely to use the feedback 
provided. If they do not think their teacher is acting 
in good faith, they may believe that suggestions 
for improvement are unfair criticisms and reject 
them. Indeed, 9% of primary and 19% of secondary 
teachers surveyed in the review of practice suggested 
that a lack of respect for the source of feedback 
stops pupils from using it. However, if they do trust 
their teacher, and believe that feedback is being 
provided because the teacher has high expectations 
of them and wants them to improve, the feedback is 
more likely to be effective.60

 
‘Working memory’: This is where information that 
is being actively processed is held but its capacity 
is limited and can be overloaded.61 Teachers may 
therefore need to consider how the feedback they 
provide interacts with a pupil’s working memory, being 
careful not to overload it.62 Different pupils will have 
different capacities and so teachers may need to adapt 
and provide simpler, clearer feedback to some pupils.

Figure 3: Factors that may influence a pupil’s use of feedback
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The WONDER Training School 
has a dedicated Teaching and 

Learning Twitter feed at  
@thewonderlp

We would like to keep  
sharing examples of excellent 

Teaching and Learning practice 
in our schools.

If you have a particular strategy 
that is useful; an example of 

where you have applied research 
to your own practice; or 

examples of resources or work 
that demonstrate the impact  

of your teaching,  
please forward to:  

jchapman 
@learningpartnership.education

We look forward to 
receiving your  
fantastic ideas!

Trust in the teacher: 

If pupils do not trust their teacher, they may be unlikely to use the feedback provided. If they do not think their 
teacher is acting in good faith, they may believe that suggestions for improvement are unfair criticisms and 
reject them. Indeed, 9% of primary and 19% of secondary teachers surveyed in the review of practice suggested 
that a lack of respect for the source of feedback stops pupils from using it. However, if they do trust their 
teacher, and believe that feedback is being provided because the teacher has high expectations of them and 
wants them to improve, the feedback is more likely to be effective.6

‘Working memory’: 

This is where information that is being actively processed is held but its capacity is limited and can be 
overloaded.7 Teachers may therefore need to consider how the feedback they provide interacts with a pupil’s 
working memory, being careful not to overload it.8

Different pupils will have different capacities and so teachers may need to adapt and provide simpler, clearer 
feedback to some pupils

How might a teacher prepare pupils for receiving 
feedback? 

More research is needed if we are to fully understand how pupils receive 
feedback, what some researchers call ‘recipience processes’—pupil-
level factors that affect whether a pupil wants to, and is capable of, 
using the feedback provided. Until then we can suggest some ideas for 
how a teacher might prepare pupils for receiving feedback that take into 
account these potential factors. 

 ∞ Discussing the purpose of feedback. Conducting discussions with 
the class, or with particular individuals, on why feedback is being 
given may support pupil motivation and desire to receive feedback. 
The key is to emphasise that feedback is provided not to be critical 
but because the teacher has high standards and fully believes pupils 
can meet them.9

6 Yeager, D, Purdie-Vaughns, V, Garcia, J, Apfel, N, Master, A, Brzustoski, P, Hessert, 
W, Williams, M, Cohen, G, (2014), Breaking the Cycle of Mistrust: Wise Interventions 
to Provide Critical Feedback Across the Racial Divide, Journal of Experimental 
Psychology: General Vol. 143, No. 2, 804–824

7 Early Career Framework: https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/913646/Early-Career_Framework.
pdf

8 Fyfe, ER and Rittle-Johnson (2016), Feedback Both Helps and Hinders Learning: 
The Causal Role of Prior Knowledge, Journal of Educational Psychology, 108 (1), 
pp.82–97. p.88; van Loon MH, and Roebers CM. (2020). Using feedback to improve 
monitoring judgment accuracy in kindergarten children. Early Childhood Research 
Quarterly, 53, pp.301–313. p.309; Stevenson CE. (2017). Role of Working Memory and 
Strategy-Use in Feedback Effects on children’s Progression in Analogy Solving: an 
Explanatory Item Response Theory Account. Int J Artif Intell Educ 27(3), pp.393–418. 
These studies were identified by Newman, M et al (2021, in press), A Systematic 
Review of Feedback Approaches in the Classroom, EEF.

9 Yeager, D, Purdie-Vaughns, V, Garcia, J, Apfel, N, Master, A, Brzustoski, P, Hessert, 
W, Williams, M, Cohen, G, (2014), Breaking the Cycle of Mistrust: Wise Interventions 
to Provide Critical Feedback Across the Racial Divide, Journal of Experimental 
Psychology: General Vol. 143, No. 2, 804–824 
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 ∞ Modelling the use of feedback. Pupils may be more likely to welcome and use feedback if this is modelled 
to them by their peers. If a peer expresses a willingness to receive feedback and recognises that feedback 
is not designed to be critical of them but offered to improve their learning, a pupil is more likely to use 
feedback to improve their own learning.10 Teachers may, therefore, look to explore ways of modelling the 
effective use of feedback. For example, could whole-class discussions focus on a learner who has improved 
their work because of feedback? Additionally, could the effective use of feedback be celebrated when it 
happens in the classroom? 

 ∞ Providing clear, concise, and focused feedback. Sometimes less is more. Providing clear and concise 
feedback (which still features task, subject, and/ or self-regulation advice) may support teachers in offering 
feedback that does not ‘overload’ pupils.11

 ∞ Ensuring pupils understand the feedback given. Of course, careful thought 
should be given to the language and content used in feedback to ensure 
that pupils understand what the teacher is saying. If providing written 
feedback, teacher handwriting also needs to be clear enough for pupils to 
comprehend.12 Whichever strategy a teacher opts to use, they should monitor 
whether their feedback is being used by pupils. If not, the approach will 
need to be adapted to ensure that pupils are welcoming and acting on the 
information provided.

Planning time and opportunities to use feedback 

As Dylan Wiliam has explained, effective feedback needs to be used as a 
windscreen, rather than a rearview mirror. In other words, it should be a ‘recipe for 
future action’. It is crucial that pupils are given the time and opportunity to use the 
feedback given so that it moves learning forward. Rather than just commenting 
on work that has been finished, it needs to impact the future work that a pupil will 
undertake. 

Wiliam remarks that this ‘is inherent in the origin of the term feedback—a term 
borrowed from engineering …the important feature of feedback as it is used in 
engineering is that it forms part of a feedback loop’. After identifying a learning 
gap with effective formative assessment, feedback is then offered to close 
this gap. Only when that feedback is used by the pupil is the learning gap, and 
therefore the feedback loop, closed.13

Teachers in English schools recognise this and already aim to provide 
opportunities for learners to use and act upon feedback: 86% of primary and 
87% of secondary teachers surveyed in the review of practice described having 
a specific mechanism in place to allow pupils to use feedback in lesson. Specific 
activities undertaken during this time include correcting errors, redoing work, or 
discussing feedback. However, despite this, 59% of primary and 44% of secondary 
teachers surveyed still stated that ‘a lack of time’ prevented pupils from effectively 
using feedback. Being mindful of these time constraints, teachers should 
consider: Are there short, powerful activities, that could be deployed to enable 
pupils to act on feedback?14

10 Ibid.

11 Wiliam, D (2018), Embedded Formative Assessment (Second Edition), Solution Tree Press, p.145.

12 Elliott, V et al (2020), Feedback in Action: A review of practice in English schools, Department of Education, University of Oxford, 
Education Endowment Foundation

13 Wiliam, D (2018), Embedded Formative Assessment (Second Edition), Solution Tree Press, p.139–142

14 Elliott, V et al (2020), Feedback in Action: A review of practice in English schools, Department of Education, University of Oxford, 
Education Endowment Foundation.

“Giving 
feedback to 

learners does 
not “magically” 
improve their 
skills or boost 
their grades 

without those 
learners acting.”

Naomi E. Winstone, 
Robert A. Nash, 

Michael Parker & 
James Rowntree, 

2017
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What might effective post-feedback activities look like in 

the classroom? 

 ∞ Detective activities. As explained by Wiliam: ‘The most important thing is 
to make the way pupils respond to feedback a direct task, rather than just 
presenting feedback. So, the way I describe it is to make feedback into 
detective work. For example, rather than saying to pupils, “If you swap 
these two paragraphs around the story would be better”, you would say, “I 
think it would be better if two of these paragraphs were reversed. Find out 
which two you think I’m talking about”.’15

A teacher may also put dots in the margin where there may be errors and 
ask pupils to find and correct them (which could be further scaffolded 
for some pupils if they replace the dot with codes which identify the type 
of correction needed, such as ‘e’ for ‘include more evidence’). Another 
example, which could be more useful for maths or science teachers, is 
informing pupils that a certain number of their responses are correct but 
not informing them which ones; they then need to figure this out for 
themselves.16

These ‘detective’ activities require careful planning to ensure that they are tailored to pupils’ level of 
understanding. 

 ∞ Class discussion of feedback. Providing opportunities for the class to collectively discuss the feedback 
provided may improve pupil use of feedback and their subsequent attainment.17 Teachers could, therefore, 
use a class discussion to explore, explain, and clarify feedback before pupils use it in their next activity. 

15 Wiliam, D. (2017) Assessment, marking and feedback. In Hendrick, C. and McPherson, R. (Eds.) What Does This Look Like in the 
Classroom? Bridging the gap between research and practice. Woodbridge: John Catt. 

16 Wiliam, D (2018), Embedded Formative Assessment (Second Edition), Solution Tree Press. p.146. For a specific study of effective 
‘detective’ type techniques when correcting errors in an English language essay (in a Nigerian schools context), see: Eyengho T, and 
Fawole O. (2013). Effectiveness of indirect and direct metalinguistic error correction techniques on the essays of senior secondary 
school students in South Western Nigeria. Educational Research Review, 8(17), pp.1613– 1620. 

17 Ajogbeje OJ, and Alonge MF. (2012). Effect of Feedback and Remediation on Students’ Achievement in Junior Secondary School 
Mathematics International Education Studies, 5(5), pp.153–162. p.160. This study was rated by M Newman et al 2021 (in press) to have a 
serious risk of bias

“The important 
point is that 

the feedback is 
focused, is more 

work for the 
recipient than 
the donor, and 
causes thinking 

rather than 
an emotional 

reaction.”

Dylan Wiliam (2018)
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 ∞ ‘Three questions’. In this strategy, a teacher poses three focused questions at the end of a written piece 
of work. The pupils then respond to these. Teachers should ensure that questions are meaningful and 
focused and they will be different for different pupils. 

 ∞ Correcting errors and editing work. Teachers may ask pupils to make specific corrections and edits to 
previous work. A checklist of common errors, with appropriate modelling of use by the teacher, may 
helpfully steer this approach. 

 ∞ Completing similar problems with feedback in mind. This technique is very compatible with practical 
subjects such as PE, music, and art where pupils can instantly repeat performances but it can also be used 
across the curriculum. A maths teacher, for instance, could set a pupil another problem which requires them 
to use the feedback provided.18

 ∞ Redrafting work.

Using feedback to inform next year’s teaching 

Using feedback to inform future teaching and learning may not only be confined to a teacher’s current class. 
Indeed, all teachers interviewed in the review of practice explained that they use the feedback they provide 
to inform how they teach the topic next year. By identifying the feedback that they regularly need to give, this 
informs them of the learning gaps and misconceptions that often arise. In turn, this can be used to adapt the 
initial instruction provided to pupils next time the teacher teaches this topic, improving the quality of initial 
teaching.

18 Fletcher-Wood, H (2018), Responsive Teaching, Routledge, p.103.
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Inspiring governance

UPDATES

Government release latest 
report: Inclusive Britain
In response to the report by the 
Commission on Race and Ethnic 
Disparities, the government has 
published their report, Inclusive 
Britain. The report sets out their 
action plan to address race 
and ethnic disparities in Britain, 
including a more inclusive 
curriculum, and school hair and 
uniform policy. The importance 
of an inclusive uniform policy 
was also emphasised in an 
article by the Guardian, where a 
poll of 500 teachers found that 
only 12% said they had received 
equality and diversity training 
that included policies on hair

Although the government has 
plans to address these issues, 
equality diversity and inclusion 

(EDI) should be at the forefront 
of the minds of governors and 
trustees. This means considering 
equality implications before and 
at the time that they develop 
policies and take decisions, not 
as an afterthought. EDI matters 
are something that governing 
boards need to keep under 
review on a continuous basis – 
this is not only the right thing to 
do but will also help ensure that 
schools and trusts comply with 
their Public Sector Equality Duty.

DfE advice to help schools 
understand how the Equality Act 
affects them and how to fulfil 
their duties under the Act can be 
found here. 

Ofqual advise school leaders 
on supporting pupils in the 

lead up exam season

The Ofqual chief regulator, Jo 
Saxton has advised that schools 

can use special considerations to 
help pupils ease their stress and 
anxiety around exams. Speaking 

at the ASCL conference, 
DrSaxton said “a one-size-

fits-all approach” would not 
work for everything and that a 

“whole package” of support and 
flexibility would provide a fair 

way forward for 2022.

In 2022, results will reflect a 
staging post between 2021 and 

2019. This will act as a safety 
net for those pupils who might 

otherwise just miss out on a 
higher grade. 2022 national 
results are likely to be higher 

than in 2019, but not as high as 
in 2021.

Recent research indicates 
that the return of exams and 
assessments correlates with 
the increase in pupils feeling 

stressed and anxious. Governing 
boards should engage with 

stakeholders and senior leaders 
to understand how the school 

promotes positive mental 
wellbeing and provides support 

to pupils during this time.
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UPDATES

Ofsted’s Research Review Series: PE
Ofsted has published a review 
of research into factors that 
influence the quality of physical 
education (PE) in schools in 
England. The review finds that 
a strong PE curriculum should 
clearly state what it means to 
get better at PE. Pupils should 
learn increasingly intelligent 
movement and important 
knowledge that can reduce 
barriers to participation and 
inform their own healthy, active 
lifestyle choices. While Ofsted 
recognises that there is no single 
way of achieving high-quality 
PE, their review finds that high-
quality provision may have the 
following features:

 ∞ Teachers know that PE 
includes clearly defined 
knowledge that can usefully 
be categorised as either 
declarative or procedural.

 ∞ Leaders and teachers have 
thought carefully about 
what it is to know more 
and do more in PE. This 
understanding is informed 
by the national curriculum’s 

aims, and component 
knowledge has been 
identified to develop pupils’ 
competence.

 ∞ A strong foundation is built 
on fundamental movement 
skills (FMS), starting in the 
early years and developed 
through transitional activities 
into more specialised sport 
and physical activity.

 ∞ Teachers make sure that 
pupils’ movement is not 
only efficient and effective 
but intelligent and context-
related. They ensure pupils 
have knowledge of rules, 
strategies and tactics in 
order to guide successful 
movement

 ∞ Leaders and teachers select 
physical activities and sports 
based on their capacity to 
develop pupils’ competence 
in PE. They identify key 
concepts to teach and 
build pupils’ understanding 
incrementally.

 ∞ The PE curriculum meets the 
needs of all pupils, including 
those with special education 
needs and/or disabilities 
(SEND). All pupils feel 
included and able to succeed 
within the subject.

 ∞ Pupils are supported to know 
more and do more.

 ∞ All pupils benefit from high-
quality instruction, practise 
and feedback.

 ∞ Assessment approaches 
should identify the 
knowledge pupils have and 
have not acquired.

 ∞ Teachers of PE have high 
levels of subject and 
pedagogical knowledge.
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Youth Endowment Fund and Education 
Endowment Foundation grant round – 
attendance and exclusions
The Youth Endowment Fund and Education Endowment Foundation (EEF) have opened their latest grant round 
for applications,  A safe, positive place to learn: improving attendance and reducing exclusions. They are 
seeking applications from schools, charities or other organisations with promising initiatives that could improve 
attendance and reduce exclusions, by ensuring children attend, positively engage with, and remain in school/
college. Entry Deadline is 16th May 2022

They are keen to fund trials of approaches in several priority areas, including:

 ∞ Anti-bullying programmes

 ∞ Classroom behaviour management

 ∞ Internal Alternative Provision

 ∞ Needs-led attendance interventions

 ∞ Parent communication interventions

 ∞ Social and emotional learning

 ∞ Targeted family engagement
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British Values
The following are examples of the type of questions that 
governors and trustees might ask about British values in 
full governing board meetings, committee meetings or on 
monitoring visits (as appropriate). Consider how you might 
use these examples to construct your own questions, specific 
to your context and the issue you are discussing.

Overarching question: Are we actively promoting British values in our school?

Questions for the board to ask itself:

a. Do we understand what British values are as they are defined by the government in the Prevent Strategy?

b. Do we understand what we need to do to meet the Government’s expectations in relation to promoting 
British values as outlining in the DfE advice for maintained schools and academies?

c. Have we discussed British values at a governing board/governing board committee meeting?

d. Do we have a strategy for “embedding” British values and does this form part of the ethos of our school

Questions for the board to ask senior leaders:

a. What are the provisions in place in our school for the spiritual, moral, social and cultural (SMSC) 
development of pupils?

b. How do we encourage pupils to show mutual respect towards their peers, including individuals with a 
protected characteristic?

c. How do we encourage pupils to show tolerance and respect for different faiths and beliefs?

d. Are teaching staff aware of the duty to promote British values?

e. Does our curriculum already meet the requirement to promote British values? -  If no, what steps are we 
taking to meet the requirements?

f. How would we demonstrate to Ofsted that we promote British values?

Further reading

• Promoting fundamental British values through SMSC: DfE guidance
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TRAINING & EVENTS CALENDAR 

2022



Computer 
Science

Tuesday 

02/11/2021 

Tuesday 

04/01/2022 

Tuesday 

01/03/2022 

Tuesday 

26/04/2022 

Tuesday 

06/07/2021 

Science
Tuesday 

09/11/2021 

Tuesday 

11/11/2022 

Tuesday 

08/03/2022 

Tuesday 

03/05/2022

Tuesday 

14/06/2022

DT
Monday 

15/11/2021 

Monday 

17/01/2022 

Monday 

14/03/2022 

Monday 

09/05/2022

Monday 

13/06/2022

MFL
Monday 

22/11/2021 

Monday 

24/01/2022 

Monday 

07/03/2022 

Wednesday 

04/05/2022

Monday 

06/06/2022

Performing 
Arts

Tuesday 

30/11/2021 

Tuesday 

01/02/2022 

Tuesday 

21/03/2022 

Tuesday 

17/05/2022

Monday 

20/06/2022

History
Monday 

06/12/2021 

Monday 

07/02/2022 

Monday 

28/03/2022 

Monday 

23/5/2022

Monday 

27/06/2022

Geography
Tuesday 

14/12/2021 

Tuesday 

15/02/2022 

Tuesday 

05/04/2022

Tuesday 

24/05/2022

Tuesday 

28/06/2022

PPG
Thursday 

25/11/2021 

Thursday 

27/01/2022 

Thursday 

10/03/2022

Thursday 

05/05/2022

Thursday 

09/06/2022

RE
Thursday 

02/12/2021 

Thursday 

03/02/2022 

Thursday 

24/03/2022

Thursday 

19/05/2022

Thursday 

23/06/2022

Maths
Thursday 

09/12/2021 

Thursday 

10/02/2022 

Thursday 

30/03/2022

Thursday 

26/05/2022

Thursday 

30/06/2021

Subject Forums Live on TEAMS

Issue 49 @thewonderlp P15March 2022

Training School Newsletter



MFL for Primaries 06/10/2021 13/10/2021 20/10/2021

English for Primaries 03/11/2021 10/11/2021 17/11/2021

Divergent Thinking 24/11/2021

Blended Learning 01/12/2021 08/12/2021

PE for Primaries 05/01/2022 12/01/2022 19/01/2022

History for Primaries 02/02/2022 09/02/2022 16/02/2022

CS for Primaries 02/03/2022 09/03/2022 16/03/2022

Dance for Primaries 23/03/2022 30/03/2022

Music for Primaries 27/04/2022 04/05/2022 11/05/2022

Janthi Mills Ward 10/12/2021

Lisa Dawson 17/02/2022

Wendy Baxter 08/04/2022

Jonny Bodddington 27/05/2022

Ian Gilbert 15/07/2022

Stream Dates

Headteacher  
Breakfasts

9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Monday 

08/11/2021

Monday 

03/01/2022

Tuesday 

28/02/2021

Monday 

25/04/2022

Monday 

13/06/2022

Consistently Good Teaching Programme

Consistently Outstanding Teaching Programme
Monday  

22/11/2021 

Monday  

03/01/2022 

Monday  

21/03/2022

Monday  

23/05/2022
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Session 1 Session 2 Session 3

1
Curriculum Mapping –  

Setting the Intent
01/11/2021 28/02/2022 15/06/2022

2
Curriculum Mapping – Measuring 

Progress
08/11/2021 07/03/2022 20/06/2022

3 Marking – Giving meaningful feedback 15/11/2021 14/03/2022 22/06/2022

4
Literacy – Using Reading Ages to aid in 

lesson planning
22/11/2021 21/03/2022 27/06/2022

5
Differentiation – Setting the challenge 

for all levels of learners
29/11/2021 28/03/2022 29/06/2022

6
Designing Schemes of Learning for 

maximum progress
06/12/2021 04/04/2022 04/07/2022

7
Using Knowledge  

Organisers effectively
13/12/2021 25/04/2022 06/07/2022

8
The role of Scaffolding in  

Teaching and Learning
10/01/2022 09/05/2022 11/07/2022

9 Practical support for SEND learners 17/01/2022 16/05/2022 13/07/2022

10
Making best use of Teaching Assistants 

to support progress
24/01/2022 23/05/2022 18/07/2022

11 Behaviour for Learning 31/01/2022 06/06/2022 20/07/2022

12
Back to Basics – Establishing routines 

to prepare for learning
07/02/2022 08/06/2022

13
Safeguarding refreshers  

and reminders
14/02/2022 13/06/2022

Short Courses WRITTEN BY LOCAL TEACHERS AND 
LEADERS, SHARED ON MS STREAM
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Cohort 3 Week 1 (Start)

Cohort 2 Week 5 

Cohort 1 Curriculum Mapping – 
Setting the Intent P2

Cohort 3 Week 2

Cohort 2 Week 6 

Cohort 1 Curriculum Mapping – 
Measuring Progress P2

MFL Forum 4pm

Cohort 3 Week 3

Cohort 2 Week 7 (END) 

Cohort 1 Marking – 
 Giving meaningful feedback P2

D&T Forum 4pm

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning Part 2

Performing Arts Forum 4pm

Cohort 3 Week 5

Cohort 3 Week 2

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

History Forum 4pm

Cohort 3 (END)

Cohort 3 Week 3

Cohort 1 Designing Schemes of  
Learning for maximum progress P2

Cohort 3 Week 1 (Start)

Cohort 2 Week 5 

CS Forum 4pm DCL

Cohort 3 Week 2

Cohort 2 Week 6

Science Forum 4pm

Cohort 3 Week 3

Cohort 2 Week 7 (END)

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Cohort 3 Week 5

Cohort 3 Week 2

Cohort 3 (END)

Cohort 3 Week 3

Geography Forum 4pm

Cohort 3 Week 1 (Start)

Cohort 2 Week 5 

CS for Primaries P1 DCL

Cohort 3 Week 2

Cohort 2 Week 6

CS for Primaries P2

Cohort 3 Week 3

Cohort 2 Week 7 (END)

CS for Primaries P3

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Dance for Primaries P1

Cohort 3 Week 5

Cohort 3 Week 2

Maths Forum 4pm

Dance for Primaries P2

Cohort 3 (END)

Cohort 3 Week 3

Cohort 3 Week 1 (Start)

Cohort 2 Week 5 

Cohort 3 Week 2

Cohort 2 Week 6

Maths Mastery Primaries Cohort 2 Week 1

PPG Forum 4pm

Cohort 3 Week 3

Cohort 2 Week 7 (END)

Maths Mastery Primaries Cohort 2 Week 2

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Maths Mastery Primaries Cohort 2 Week 3

RE Forum 4pm

Cohort 3 Week 5

Cohort 3 Week 2

Maths Mastery Primaries Cohort 2 Week 4

Cohort 3 (END)

Cohort 3 Week 3

Maths Mastery Primaries Cohort 2 Week 5 (END)

Cohort 3 Week 1 (Start)

Cohort 2 Week 5 

Cohort 3 Week 2

Cohort 2 Week 6

Cohort 3 Week 3

Cohort 2 Week 7 (END)

Cohort 3 Week 4

Cohort 3 Week 1 (Start)

Cohort 3 Week 5

Cohort 3 Week 2

Wendy Baxter 9am - 10.30am

Cohort 3 (END)

Cohort 3 Week 3

8

28

7

14

21

28

4 

1

8

15

22

29

5

2

9

16

23

30

6

3

10

17

24

31 

7

4

11

18

25

1
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Cohort 3 (END)

Cohort 3 Week 3

Cohort 1 Designing Schemes of  
Learning for maximum progress P2

Easter Break

Easter Break

Cohort 4 Week 1 Start

Cohort 3 Week 4

Cohort 1 Using Knowledge  
Organisers effectively P2

Bank Holiday

Cohort 3 (END)

Cohort 3 Week 3

Geography Forum 4pm

Easter Break

Easter Break

Cohort 4 Week 1 Start

Cohort 3 Week 4

CS Department Forum 4pm

Cohort 3 (END)

Cohort 3 Week 3

Easter Break

Easter Break

Cohort 4 Week 1 Start

Cohort 3 Week 4

Music for Primaries Part 1

Cohort 3 (END)

Cohort 3 Week 3

Maths Mastery Primaries Cohort 2  
Week 5 (END)

Easter Break

Easter Break

Cohort 4 Week 1 Start

Cohort 3 Week 4

Cohort 3 Week 5

Cohort 3 Week 2

Cohort 3 (END)

Cohort 3 Week 3

Wendy Baxter 9am - 10.30am

Easter Break

Easter Break

Cohort 4 Week 1 Start

Cohort 3 Week 4

6

28

4 

11

18

25

2

29

5

12

19

26

3

30

6

13

20

27

4 

31 

7

14

21

28

5

1

8

15

22

29
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Bank Holiday

Cohort 4 Week 

Cohort 3 Week 6 

Cohort 1 The role of Scaffolding in  
Teaching and Learning P2

D &T Forum 4pm

Cohort 4 Week 4

Cohort 3 Week 7 (END) 

Cohort 1 Practical support for  
SEND learners Part 2

Performing Arts Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Cohort 1 Making best use of Teaching  
Assistants to support progress Part 2

History Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Science Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Geography Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

MFL Forum 4pm

Music for Primaries Part 2

Cohort 4 Week 

Cohort 3 Week 6

Music for Primaries Part 3

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

PPG Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

RE Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Maths Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Jonny Boddington TBC 9am - 10.30am

Half Term

3

25

2

9

16

23

30

26

3

10

17

24

31

27

4 

11

18

25

1

28

5

12

19

26

2

29

6

13

20

27
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Curric. Mapping - Measuring Progress P3

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy - Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

CS Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

Cohort 1 Back to Basics – 
establishing routines to prepare for learning P2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Curriculum Mapping – 
 Setting the Intent P3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Marking – 
 Giving meaningful feedback P3

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

8

30

6

13

20

27

4

31

7

14

21

28

5

1

8

15

22

29

6

2

9

16

23

30

7

3

10

17

24

1
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Designing Schemes of  
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in  
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching  
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Using Knowledge  
Organisers effectively P3 

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Ian Gilbert TBC 9am - 10.30am

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

5

27

4

11

18

25

1

28

5

 12

19

26

2

29

6

13

20

27

3

30

7
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28

4

1

8
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22

29
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Please do get in touch if you have any specific training needs or, better still, if 
you want to be a part of this! We’re all in this together and the East Riding has a 

huge wealth of experience that we should all be learning from, together! 

Why look further afield!?!?

Our Partners

Pocklington
Community

Junior 
School
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