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Happy Summer Term and
welcome to our 50th Edition!
The focus for this week is SEND
and you’ll find lots of useful
information about this, especially
relevant in light of the recent
Green Paper – The SEND Review.
Teacher Training – for everyone.
Across the country there is a
significant and concerning drop
in the number of applications
from graduates this year to train
to teach. Wonder, working with
all other providers in the East
Riding and Hull are staging a
recruitment event. This is on page
2 and can be printed as a wholepage flyer. If you know anyone in
your school community, friends
or family that might be interested
then please pass my details on
them and I can happily talk about
the training programmes in the
area. They are all slightly different
but all yield PGCE with QTS after
the one year. We have to keep the
profession growing and ensure
our young people have access to
great teachers throughout their
education
All the best for a successful Term!

Jonathan Chapman
Head of Wonder
Training School
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Train to teach

Networking and Information Event
Are you interested in training to teach?
Come along and chat with local providers regarding training to teach in the
Hull, East Riding and the Humber area.
We have providers from both the secondary and primary phases who will
be on hand to chat through any questions or queries you may have about
embarking on a career in the classroom.
Wednesday
4 May 2022
4:00pm – 6:00pm

Yorkshire Wolds Teacher Training
East Dale Road, Melton
HU14 3HS

Register for free
eventbrite.co.uk/e/290360725747

Or Scan 

LOVE LEARNING
Created by Graeme Taylor

Introduction
So finally, after more
than two years and
a pandemic’s worth
of waiting the SEND
Review, now a Green
Paper for discussion and
consultation, has been
published.
So what’s actually in the SEND and
Alternative Provision (AP) Green
Paper?
Please find a link to the Green Paper
below:
Click Here
Bear in mind that this Green Paper
isn’t a blueprint or a masterplan. It’s
a set of structured, semi-integrated
proposals that have now been put
out for consultation for 13 weeks.
The proposals in the Paper will be
tweaked, fleshed out, and changed
over time.
Either way, it’s clear that at least
some of these proposals will
eventually require changes to the
law. So expect to see at least some
of this content being put through
Parliament over the next 12 months.

A Single, National SEND &
Alternative Provision System
The DfE acknowledge that the current SEND and Alternative Provision
System isn’t working that well.hey say that outcomes for children and
young people with SEND vary too much across schools, local areas, and
regions.
One explanation that the DfE offer for this is that there have been big
increases in the number of children and young people with EHCPs,
which they say
“can place additional strain on some areas of the system, leading to
unequal outcomes.”
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The DfE follow up by setting out
how they plan to improve things:

∞

∞

They plan to establish “new
national standards across
education, health and care
to build on the foundations
created through the Children
and Families Act 2014, for
a higher performing SEND
system”

∞

∞

To ensure that local areas
will meet these new national
standards, new local SEND
partnerships will be set up,
covering education, health
and social care. Who gets to
be a partner, on what terms,
and how these arrangements
will depart from current law
(principally s26-s30 of the
2014 Children & Families
Act) remain unclear.
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Other processes will be
standardised and clarified.
The 2015 SEND Code of
Practice will get an update,
and there will be a new
“standardised and digitised
EHCP process and template
to minimise bureaucracy
and deliver consistency.”
The DfE aims to support
parents and carers to express
an informed preference
for a suitable placement
by providing a tailored
list of settings, including
mainstream, specialist and
independent - they will
continue to have the right to
request a mainstream setting
for their child

∞

The DfE plan to streamline
the redress process to make
it easier to resolve disputes
earlier, including through
mandatory mediation, whilst
retaining the tribunal for the
most challenging cases.

IPSEA had the following to say
about this:
“The Government’s SEND
review was an opportunity
to look at the wealth of
evidence on how and why
the 2014 SEND reforms
haven’t worked as intended,
and why so many children
and young people with
SEND have been let down.
We hoped the review
would focus on the failure
to make local decisionmakers accountable for

@thewonderlp
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the decisions they make
about the lives of individual
children and young people,
and would underpin the
existing system with a
robust set of consequences
for local authorities that
circumvent the law.
“While new local SEND
partnerships and new
local inclusion plans have
potential, we are concerned
about the implications for
children of limiting parents’
right to request a school
that isn’t on a pre-approved
local authority list. We are
also very concerned about
the intention to reform the
redress process by limiting
access to the SEND Tribunal
and introducing mandatory
mediation.
“Currently it is compulsory
to consider mediation in
most cases before appealing
to the Tribunal, but local
authorities frequently fail
to send someone with
decision-making power,
and cases often require
judicial scrutiny. Making
mediation compulsory fails
to recognise the inequality
that exists in SEND disputes,
where individual parents,
carers or young people
challenge a public body. The
way to reduce the number of
appeals to the SEND Tribunal
is to make sure the law is
complied with in the first
place, not to restrict routes
of redress.”

What else is in the Green
Paper?

Here, the DfE note that outcomes
for children and young people with
SEND or in AP aren’t good enough.
This is how the DfE say that
changes will transform outcomes –
you’ll also find some of this detail in
the Schools White Paper:

∞

ALI FIDDY, IPSEA
∞
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“Excellent Provision From Early
Years To Adulthood”
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MINUTE READS
Your first look at what’s in
the SEND Review Green
Paper - Special Needs
Jungle.com

Improving mainstream SEND
provision: this is intended
to fit with the wider Schools
White Paper. Through
excellent teacher training
and development and a ‘what
works’ evidence programme to
identify and share best practice
including in early intervention.
The latter, by implication,
coming from the Education
Endowment Foundation

Click Here
Schools White Paper Implications for SEND
Click Here

Introducing two new SENCO qualifications: one proposal (going
out for consultation soon) will introduce a new national qualification
for school SENCOs. The other will provide a new lower-level SENCO
qualification for Early Years settings: Chris Rossiter wrote for SNJ
recently on the strengths and weaknesses of this second proposal.

@thewonderlp
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∞

More Multi-Academy Trusts:
the DfE say that “by 2030,
all children will benefit from
being in a family of schools,
with special and alternative
provision part of a strong
multi-academy trust.”

∞

Better transitions for young
people, including ‘common
transfer files’ to aid moving
to further education,
and piloting ‘adjustment
passports’ that are intended
to prepare young people for
SEND for the world of work.

∞

More funding: There will be
more mainstream school
funding, a large portion of
the £2.6bn SEND capital
funding over three years to
build and renovate settings,
and more money to create
supported internships and
short breaks.

∞

The DfE point out that high
needs SEND funding has
gone up by 40% in the last
three years, but this funding
bucket will have much,
smaller increases from 2023
onwards.
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System Roles, Funding, and Accountability
The DfE say that they’ve been listening to parents. What have they come
up with?

∞

Delivering clarity in roles and responsibilities, “with every partner
across education, health, care and local government having a
clear role to play, and being equipped with the levers to fulfil their
responsibilities.”

∞

Tooling up a recently-established DfE Regions Group “to hold local
authorities and multi-academy trusts to account for delivery”

∞

Nationally-set high-needs banding systems to allocate funding –
almost every LA currently uses their own banding system to allocate
high-needs funding to schools. Each LA does it differently. You can
read more about banding here and here.

∞

Banding isn’t unlawful, but the process of standardising 152 highneeds funding allocation systems equitably across England across
dozens of types of SEND will not be easy

∞

An ‘inclusion dashboard’ that promises to provide a “timely picture
of system performance”

∞

A new local area SEND inspection framework – this was first
announced in mid-2018, but the DfE say that they will “work with”
Ofsted and CQC to make this happen.

∞

Ofsted & CQC don’t have a remit to conduct any further full local
area SEND inspections until this is sorted, and that will take months,
possibly more than a year. Some local areas – including the very
worst that England has to offer - will have a gap of more than six
years between full SEND inspections.

April 2022
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The role of the SENCO in leading CPD
KATIE HICKIN
For a new-to-role SENCO, the prospect of leading their staff’s professional development can conjure
nightmarish images, whether that be rushing from a meeting or your classroom to deliver whole school
inset or the general misconception that you should hold infinite knowledge on every need type.
So, how do you begin to decide what the priorities for CPD are in your setting?
The biggest resource a school has is their staff, so an audit of staff skills and needs is a great place to start.
Consider questions such as:

∞

Levels of confidence, especially in supporting high incidence needs

∞

Previous experience of working with specific need types

∞

Level of existing training - you many find you have a staff member with enhanced or specialist
knowledge who is able to model good practice or lead some training

A staff CPD audit needn’t be complex. Simple Likert scales are an effective way of quickly gaining
measurable data and there are also free tools such as Natalie Packer’s SEN CPD Audit which can be
downloaded and adapted for your setting.
Once you have an overview of experience and confidence in your staff, then it is time to marry this up
with the profile of need in your setting. Whilst often existing data such as your SEND register and pupil
progress data will give the clearest indication of where SEN CPD priorities should lie, it is important to also
think through the impact of events outside of school on pupils’ needs.
Once we have decided our CPD priorities, we need to think through how to deliver this effectively to
ensure it has the desired impact on pupil outcomes. Whilst there will always be a place for whole school
or departmental level inset for delivering key messages for large numbers of staff, for example, giving a
basic awareness of a particular need type, this is not the only route.
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Inset is only one option and there are many other approaches to CPD
which are more individualised, more collaborative and often more
effective. An accessible overview of some of these alternate approaches
to CPD can be found in the SENCO Induction Pack including:

∞

Developing a learning wall

∞

Coaching (both team and peer)

∞

Joint planning

∞

Lesson study

LONGER READS
SEND Code Of Practice 2015
Click Here

Additionally, if you are supporting newly qualified teachers this year or
have other colleagues who would benefit from an introduction to specific
need types with resources and tips for the classroom, SEND Gateway’s
Condition-specific videos are a fantastic free resource that can even be
used as a discussion prompt at the beginning of more enhanced CPD.
Finally, how do we know that CPD has been effective? You may
not straight away. You should have in mind from the planning stage
measurable outcomes but make sure these are achievable and in realistic
timescales. Evaluations at the end of a piece of CPD are usually useful
to those who are leading/delivering but will not tell you if new practices
have been embedded or importantly, the impact on pupil outcomes!
Moreover, measurable outcomes do not always require you to undertake
a large data trawl, it may be that you ask staff to try a certain approach
and you undertake a lesson walk a few weeks later to see if this has been
embedded in everyday practice.

EEF Guidance SEND In
Mainstream Schools
Click Here
EEF Guidance Making
The Best Use Of Teaching
Assistants
Click Here

So, whether you are new to the SENCO role, new to the school or returning to a school life that looks very
different from this time last year, remember:

∞

CPD priorities should be generated by the needs of your pupils and staff.

∞

Coordinating does not always need to equate to delivery, make use of the expertise of your colleagues
whether they are internal or external - look for opportunities for collaboration.

∞

Effective CPD does not need to just be talk and chalk from a specialist (though it has its place).

∞

Build in time for reflection and discussion to support new practices to become embedded.
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High quality teaching benefits pupils with SEND
The ‘Five-a-day’ principle
The research underpinning the EEF’s guidance report ‘Special Educational Needs in
Mainstream Schools’ indicates that supporting high quality teaching improves outcomes
for pupils with SEND. Five specific approaches—the ‘Five-a-day’ indicated below—are
particularly well-evidenced as having a positive impact. Teachers should develop a repertoire
of these strategies, which they can use daily and flexibly in response to individual needs, using
them as the starting point for classroom teaching for all pupils, including those with SEND.

1

Explicit
instruction

Teacher-led approaches with a focus on clear explanations, modelling

2

Cognitive and
metacognitive
strategies

Managing cognitive load is crucial if new content is to be transferred into

Scaffolding

When students are working on a written task, provide a supportive tool

3

and frequent checks for understanding. This is then followed by guided
practice, before independent practice.

students’ long-term memory. Provide opportunities for students to plan,
monitor and evaluate their own learning.

or resource such as a writing frame or a partially completed example.
Aim to provide less support of this nature throughout the course of the
lesson, week or term.

4

Flexible
grouping

5

Using
technology

Allocate groups temporarily, based on current level of mastery. This
could, for example, be a group that comes together to get some
additional spelling instruction based on current need, before re-joining
the main class.

Technology can be used by a teacher to model worked examples; it can
be used by a student to help them to learn, to practice and to record
their learning. For instance, you might use a class visualiser to share
students’ work or to jointly rework an incorrect model.

More information about finding better ways to support pupils with SEND, including these five principles
and more specialist interventions, can be found in the EEF’s guidance report ‘Special Educational Needs

in Mainstream Schools’.

SPECIAL EDUCATIONAL NEEDS IN MAINSTREAM SCHOOLS
Four common SEND misconceptions
‘SEND is the sole responsibility of the SENCo’
All teachers must have a clear understanding of the needs of all pupils, including those with
SEND. For every teacher, it is an integral part of planning and teaching effectively. Teachers
should be supported to work effectively with teaching assistants and to ensure all pupils, including
those with SEND, have access to high-quality teaching.

2

For example, if a new teacher is preparing for a new class in September, they may do some, or all, of the
following:

Children with SEND should have access to high-quality teaching. Additional, targeted
interventions can be delivered by teachers and trained TAs and integrated into whole class
learning. TAs can support a range of children in the class using the EEF’s scaffolding framework (see
below). Crucially though, teaching assistants should supplement support from classroom teachers,
not act as substitutes for it.

Self-scaffolding

• Develop a seating plan that considers peer dynamics and support, alongside specific needs.
• Ensure access to high quality learning materials; for example, manipulatives in maths.

Prompting

More help from TA

• Co-planning with the TA to ensure that high-quality teaching is established for all.
• Personalised communication with the parents of pupils with SEND at the start of the school year.

‘If a child has SEND, they automatically need an EHC plan.’

3

The majority of children with SEND make progress with
high quality teaching, reasonable adjustments and targeted
interventions carefully planned to meet their needs.

An Education, Health and Care (EHC) plan is a legal document
which could last until the child is 25 years old. EHC plans are for
children and young people who have a special educational need
or disability that cannot be met by the support that is usually
available at their school or college.

Clueing
Modelling
Correcting

Greater pupil independence

1

‘A Teaching Assistant (TA) is responsible for a child with SEND.’

‘All children with SEND display disruptive behaviour.’

4

Some pupils with SEND may display misbehaviours, but not all. These challenging behaviours
may or may not be related to their needs. SEND can affect: how a child behaves; how they
socialise and communicate; and their concentration levels.

Challenging behaviours can feel personal to a member of staff and reduce empathy for the learner.
Acknowledgement that behaviour could be a form of communication is helpful. Plotting overlapping needs for
children with SEND is important to identify appropriate provision.
Some questions to consider may include:
• Are literacy needs creating a barrier for learning and reduced engagement?
• Has learning been supported and scaffolded so the child can succeed?
• Are reasonable adjustments to the learning environment or the routines of the day in place; for example,
consistent routines, reduction in visual stimuli, seating arrangements?
• Is there a targeted intervention that can be put in place?
• Have positive communications about the pupil’s learning been communicated with the parents or carers?
• Does the pupil have a supportive relationship with a member of staff?
This resource supports the Special Educational Needs in Mainstream Schools guidance report
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DFN Charitable Foundation—
Claire Cookson CEO: Securing Good Transitions
Ambition is everything:

“For most of us the problem isn’t that we aim too high and fail.
It’s just the opposite: we aim too low and succeed.”
Sir Ken Robinson
During the last 12 months I have
been fortunate to observe some
exciting and innovative practice
across a host of education settings,
all centred around learners with
additional learning needs and
disabilities

Let’s look for the
opportunities….
Amongst the huge personal and
professional challenges that
Covid-19 has presented, exciting
opportunities have also emerged
and given us the opportunity to
reassess some of our education
provision / delivery styles and
offered us a re-set button. To
some degree society has never felt
more equal, no one having greater
protection from the virus, regardless
of qualifications, social status, or financial security. Communities value each other more and recognise the
richness of diversity and equality. Whilst normal life has been put on hold that has also galvanised large sections
of society to come together to address systemic inequalities.
Now is the perfect time to raise the profile of our learners with SEND, celebrate the richness of their skills and
talents and raise ambition nationally. Everyone deserves the right to aspire to their very best future and that
starts with the advice, guidance, experience, and transition opportunities we offer. Through the resource guide
there is information and guidance about the different best practice routes to employment our learners with
SEND may choose to take, embedded in all of these are the support mechanisms to enable them to succeed
and flourish.
Not only has the pandemic sent shockwaves through the economy, but it has also triggered a moment of social
awakening. Over the last 12 months our whole society has made reasonable adjustments in a way most never
believed possible. And more than that, we made them quickly and efficiently. People have proved that they can
work in different ways yet remain effective, productive and supportive. We have shone a huge light on people’s
wellbeing, recognising that what makes a team is diversity and that people are worth investing in. For these
reasons workplaces are feeling more confident to meet different needs now, they feel more secure in making
adjustments and recognise that working for an ethical and supportive organisation is what motivates people,
not necessarily money.
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Talent mobility: transitioning into a more diverse
community

“Human communities depend upon a diversity of
talent, not a singular conception of ability. And at
the heart of the challenge is to reconstitute our
sense of ability and intelligence.”
Sir Ken Robinson.

WATCH
Nick Whittaker HMI, Specialist
Adviser, SEND, on why
thinking about curriculum
intent, implementation and
impact is so important for
children and learners with
SEND.

The case for diversity and inclusion is watertight. Diverse workforces and
inclusive workplaces are associated with higher individual performance
because employees can innovate and are more engaged. It’s also
associated with higher collective performance because diversity of
thought and experience leads to better decision-making, owing to more
careful processing of information than in homogenous groups.

Click Here
Research conducted by CBI in collaboration with Ipsos MORI shows
that two-thirds of businesses are planning to increase their diversity and
inclusion activities in the two to three years beyond 2021.
For these reasons now really is the time to step up our transition work,
to raise aspiration for learners with SEND and to prepare them fully for
the careers ahead of them.

The WONDER Training School
has a dedicated Teaching and
Learning Twitter feed at
@thewonderlp
We would like to keep
sharing examples of excellent
Teaching and Learning
practice in our schools.
If you have a particular
strategy that is useful; an
example of where you have
applied research to your
own practice; or examples
of resources or work that
demonstrate the impact
of your teaching,
please forward to:
jchapman
@learningpartnership.
education

As we move to a ‘new normal’ now is the time think in a new way. Let us
think of ‘conscious unbias’ rather than ‘unconscious bias’. Let us not just
think about ‘equality’, where we seek to treat people the same but also
think about ‘equity’ where we focus on a fair outcome. Placing people at
the same start line will not necessarily address the many obstacles some
will face further down the track.

Ambition really is everything…
Our education settings thrive on understanding the distinctions
between our learners, recognising that one size does not fit all, and one
person’s transition pathway may look very different to another. But one
thing is universal, ambition is a major driver for personal growth and
development and strong transition work is a major driver for ambition!

We look forward to
receiving your
fantastic ideas!
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SPECIAL EDUCATIONAL NEEDS IN MAINSTREAM SCHOOLS
Effective parental engagement for pupils with SEND

These questions aim to help schools consider how they can work with parents and carers* to improve the
learning of children with SEND. The questions draw on an overview of existing research from the EEF’s
Working with Parents to Support Children’s Learning guidance report.

1

Critically review
how you work
with parents

2

Provide practical
strategies to
support learning
at home

3

Tailor school
communications to
encourage positive
dialogue about
learning

4

Offer more
sustained and
intensive support
where needed

Questions for reflection
•

What tips, supports and resources are shared with parents? Are they personalised?

•

When do parents of children with SEND have communication with school? Is the SENCo available at our
parents’ evenings, as well as the class teacher/s?

•

Are personalised messages to parents linked to learning and celebrating successes?

•

Are our school communications with parents based upon the best available evidence? How are the
effectiveness of our communications with parents monitored?

•

Are parents signposted to the Local Offer** so they are aware of wider supports for themselves and their child?

•

In what way does our school support parents who might have learning needs themselves?

•

Are home visits considered for younger children with greater needs?

•

How does parent voice come through for children with an EHC plan? How is this shared across our school?

•

How does our school include parents at points of transition for the child? For example, new schools, new
teachers/teaching assistants, new Key Stages?

•

How does our school encourage attendance at parent events where engagement is low?

•

How does our school communicate shared reading with parents?

•

How do we encourage summer reading with parents?

* Whenever we refer to ‘parents’ we mean ‘parents and carers’, including, for example, grandparents and older siblings when they have significant caring
responsibilities for children.
** SEND Code of Practice 0-25 years states: ‘Local authorities must publish a Local Offer, setting out in one place information about provision they expect to
be available across education, health and social care for children and young people in their area who have SEN or are disabled, including those who do not
have Education, Health and Care (EHC) plans. In setting out what they ‘expect to be available’, local authorities should include provision which they believe will
actually be available.’ Department for Education and Department of Health (2015) Special Educational Needs and Disability Code of Practice: 0-25
years, London: DfE.
This resource supports the Special Educational Needs in Mainstream Schools guidance report

SPECIAL EDUCATIONAL NEEDS
IN MAINSTREAM SCHOOLS
Summary of recommendations

1

Create a positive and
supportive environment for
all pupils, without exception

• An inclusive school removes barriers to

2

Build an ongoing, holistic
understanding of your pupils
and their needs

• Schools should aim to understand

learning and participation, provides an

individual pupil’s learning needs using the

education that is appropriate to pupils’
needs, and promotes high standards and

• promote positive relationships, active
engagement, and wellbeing for all pupils;

possible teaching; and
• adopt a positive and proactive approach
to behaviour, as described in the EEF’s
Improving Behaviour in Schools
guidance report.

• To a great extent, good teaching for pupils

• Small-group and one-to-one interventions

Work effectively with
teaching assistants

• Effective deployment of teaching assistants
(TAs) is critical. School leaders should pay

carefully. Ineffective use of interventions can

careful attention to the roles of TAs and

do, review’ approach.

create a barrier to the inclusion of pupils

ensure they have a positive impact on pupils

with SEND.

with SEND.

• Assessment should be regular and
purposeful rather than a one-off event,
and should seek input from parents and
carers as well as the pupil themselves and

• Teachers need to feel empowered and
trusted to use the information they collect
to make a decision about the next steps for
teaching that child.

with SEND is good teaching for all.

Complement high quality teaching
with carefully selected small-group
and one-to-one interventions

5

graduated approach of the ‘assess, plan,

specialist professionals.
• ensure all pupils can access the best

Ensure all pupils have access
to high quality teaching

4

can be a powerful tool but must be used

the fulfilment of potential for all pupils.
Schools should:

3

• Searching for a ‘magic bullet’ can distract
teachers from the powerful strategies they
often already possess.
• The research suggests a group of teaching
strategies that teachers should consider
emphasising for pupils with SEND. Teachers
should develop a repertoire of these
strategies they can use flexibly in response
to the needs of all pupils.
— flexible grouping;
— cognitive and metacognitive strategies;
— explicit instruction;
— using technology to support pupils with
SEND; and
— scaffolding.

• High quality teaching should reduce the
need for extra support, but it is likely

• TAs should supplement, not replace,
teaching from the classroom teacher.

that some pupils will require high quality,
structured, targeted interventions to
make progress.
• The intensity of intervention (from universal

• The EEF’s guidance report Making Best
Use of Teaching Assistants provides
detailed recommendations.

to targeted to specialist) should increase
with need.
• Interventions should be carefully targeted
through identification and assessment
of need.
• Interventions should be applied using
the principles of effective implementation
described in the EEF’s guidance report
Putting Evidence to Work: A School’s Guide
to Implementation.

Report published 20th March 2020

eef.li/send

REFLECTING ON YOUR PRACTICE
Every teacher as a teacher of SEND
The EEF’s Evidence Review found evidence that teachers could use

More information about finding better ways to support pupils

5 ‘adaptive teaching’ strategies to support improving outcomes for

with SEND, including these five principles and more specialist

pupils with SEND.

interventions, can be found in the EEF’s guidance report

Use the questions below to reflect on how consistently you embed
these ‘Five-a-day’ strategies into your current teaching practice.

To what extent do I…

1

Explicit
instruction

‘Special Educational Needs in Mainstream Schools’.
https://eef.li/SEND

Reflections

…use clear and succinct language in my teaching,
checking pupils’ understanding frequently?

…help pupils to organise their thinking by ‘chunking’
the content and introducing new material in small
steps?
…model how to complete a task before expecting
pupils to work independently?

2

Cognitive and
metacognitive
strategies

…support all pupils to recall previously learned
content, before moving on to new content?

…support pupils to plan, monitor and evaluate their
own learning?

…model the selection of metacognitive strategies e.g.
using checklists to monitor their progress?

1

Reflecting on your practice: Every teacher as a teacher of SEND

3
4

To what extent do I…
Scaffolding

Reflections

…provide scaffolds (visual, verbal and oral) that allow
all pupils to access the learning?

…use scaffolding in a way that reduces pupils’
reliance on adult support? Do I reduce my scaffolding
for pupils over time?
…provide scaffolds in a non-stigmatising way
(for instance, providing them at the whole-class
level, allowing students to opt-in to a scaffold for a
particular task)?

Flexible
grouping

…group pupils in a way that reduces stigma,
ensuring such groups are based on the relative
difficulty of curriculum content, rather than being
fixed and inflexible?

…promote peer tutoring, placing my pupils in groups
in which they learn from one another?

5

Using
technology

…utilise technology such as a visualiser when
modelling work for pupils?

...utilise technology to support the clear
modelling of work for pupils (e.g. using a
visualiser)?

2

Reflecting on your practice: Every teacher as a teacher of SEND

Training School Newsletter

Inspiring governance

Schools White Paper
UPDATES

The DfE have published the Schools White Paper – Opportunity for all;
strong schools with great teachers for your child. This white paper sets
out the Government’s long-term vision for a school system that helps every
child to fulfil their potential by ensuring that they receive the right support,
in the right place, at the right time.

What the White Paper aims to At a glance – four pillars of delivery
deliver for pupils
Literacy and numeracy are the bedrock
of a great education, unlocking the
whole curriculum and turbocharging
social mobility. The Schools White
Paper sets out two ambitions – that by
2030:

∞

∞

90% of primary school children will
achieve the expected standard in
reading, writing and maths, and the
percentage of children meeting
the expected standard in the
worst performing areas will have
increased by a third.
In secondary schools, the national
GCSE average grade in both English
language and in maths will increase
from 4.5 in 2019 to 5.

These aims are not for any one school
or teacher to achieve alone, but a
measurement of success across the
country at a system level.
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The best schools are realising these standards already, but our mission is
for every school in every area of the country to achieve these excellent
outcomes. The full White Paper sets out four pillars to the plan to deliver
on these ambitions:

∞

A stronger and fairer school system ensuring all children benefit
from being taught in a strong family of schools, within a system with
clear roles and accountability. By 2030, all children will benefit from
being taught in a family of schools, with their school in a strong multi
academy trust or with plans to join or form one.

∞

An excellent teacher for every child, through 500,000 teacher
training and development opportunities by 2024, and teacher starting
salaries are set to rise to £30,000 to attract and retain the best
teachers.

∞

High standards of curriculum, behaviour and attendance leading to
calm and collaborative environments, with access to funded training
for a senior mental health lead to deliver a whole school approach
to health and wellbeing, and Oak National Academy becoming a
government body with sole focus on supporting teachers to deliver
the very best lesson content.

∞

Targeted support for every child who needs it, enshrined in a pledge
to parents, supported by the existing commitment of up to 6 million
tutoring courses by 2024 and action to cement tuition as a permanent
feature of the school system.
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DfE Guidance on
Length of the school
week: minimum
expectation
Summary of legal requirements and expectations (not
applicable to early years; 16-19 education or specialist
settings (special schools and alternative provision).
From September 2022, all state-funded schools are
expected to publish their opening times on their school
website. From spring 2023, all state-funded schools
are expected to submit the length of their school
week via the spring collection of the school census.
By September 2023 at the latest, all state-funded,
mainstream schools will be expected to provide a
compulsory school week of at least 32.5 hours.
Please read the guidance for further information.

Update for schools on the National
Tutoring Programme (NTP)
An additional £65m of funding has been transferred to the School-Led tutoring route in the NTP,
providing schools with greater flexibility to source their own tutors.
Each school will receive a 15% minimum uplift in their final School-Led tutoring payment this academic
year. Detailed allocations will be shared with schools in April.
Schools can use School-Led tutoring alongside Tuition Partners and Academic Mentors, to maximise the
benefit of tuition for pupils who need it most, with a continued focus on the needs of pupils eligible for
pupil premium. For those using Academic Mentors, please encourage them to complete their timesheets
and upload them to the Tuition Hub in a timely manner, to ensure prompt payment, and to accurately
show the support schools are receiving. For any queries, please visit access tuition support for your
school.
For further information please see the frequently asked questions.
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Information on gas and electricity
contracts
The energy market remains volatile and prices remain high. This has the potential to impact on all sectors,
including education.
The situation facing individual settings will depend on:

∞

The contract length (typically 12, 24 or 36 months)

∞

If the energy rate is variable, or fixed for the life of the contract

∞

When the contract is due for renewal

∞

Who the suppliers are

We recommend that settings do not allow their existing contracts to expire and contact their current
supplier to discuss a contract extension, as buying energy out of contract is more expensive than buying
at the market rate.
DfE approved energy framework suppliers are available to provide renewal quotes for schools. These
frameworks provide a compliant route to market and different options based on a school’s need.
The Get help buying for schools procurement team is available to provide schools with further free
advice and guidance on their energy contracts. Please contact them for assistance.
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Question for Governing
Boards to ask:

Behaviour
The following are examples of the type of questions that governors and trustees might ask about behaviour in
full governing board meetings, committee meetings or on monitoring visits (as appropriate). Consider how
you might use these examples to construct your own questions, specific to your context and the issue you are
discussing.

Overarching question: How does the school promote good behaviour to enhance
learning?
The answers to some of these questions will be found in the behaviour policy, but as part of the review and
monitoring process, these can be useful:
a) Is this a happy school with a positive learning culture?
i.

What is the overall picture of behaviour in this school – how does it compare with other schools?

ii. How is good behaviour rewarded? And how often?
b) How are pupils, parents and staff made aware of the school behaviour policy?
i.

What measures are in place to ensure good behaviour, discipline and respect is communicated to
pupils?

ii. Are staff clear about the school’s behaviour policy and the extent of their disciplinary authority/powers?
iii. What steps do we take to inform parents about how they are expected to behave while on school
premises?
c) What impact does the behaviour policy have on classroom practice – how do you know?
d) How do you monitor whether the behaviour policy is being applied consistently across the school?
e) How do you assess/monitor pupils’ attitudes to learning?
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f)

What information do you have about
i.

The levels of attendance,

ii. Incidents of bullying (including
cyber-bullying and homophobic
bullying),
iii. Levels of poor behaviour?
iv. What are you doing to address any
issues?
g) What measures are in place to deal with
persistent poor behaviour? E.g. systems
to identify and address the needs
of pupils who continuously display
disruptive behaviour.
i.

How do you monitor pupils causing
concern?

ii. Do you/the staff know the root
causes of poor behaviour?
iii. What external support do the staff
have for dealing with any behaviour
issues?
iv. Have all staff received appropriate
training in relation to dealing with
aggressive pupils where restraint
may be required?
h) How many pupils have been excluded
(fixed term and permanently) in the last
term/year/three years?
i)

How many managed moves have taken
place this term/year?

j)

How do you deal with poor behaviour that takes place beyond the school gate?

k) How do you deal with cyber bullying?
i.

What steps do we take to educate staff about the issues of social media

ii. What steps have you taken to inform/educate parents about the potential pitfalls of social media, for
example, cyber-bullying, ‘grooming’ and ‘unfriending’?
l)

How do you deal with poor behaviour that occurs during a school organised or related activity/trip?

m) Does the school have links with other schools in relation to behaviour initiatives?
n) How many CAFs (Common Assessment Framework) reports have been filled in on pupils in this school?
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Subject Forums
Computer
Science
Science

DT

MFL
Performing
Arts
History

Geography

PPG

RE

Maths

Issue 50

Live on TEAMS

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

02/11/2021

04/01/2022

01/03/2022

26/04/2022

06/07/2021

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

09/11/2021

11/11/2022

08/03/2022

03/05/2022

14/06/2022

Monday

Monday

Monday

Monday

Monday

15/11/2021

17/01/2022

14/03/2022

09/05/2022

13/06/2022

Monday

Monday

Monday

Wednesday

Monday

22/11/2021

24/01/2022

07/03/2022

04/05/2022

06/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Monday

30/11/2021

01/02/2022

21/03/2022

17/05/2022

20/06/2022

Monday

Monday

Monday

Monday

Monday

06/12/2021

07/02/2022

28/03/2022

23/05/2022

27/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

14/12/2021

15/02/2022

05/04/2022

24/05/2022

28/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

25/11/2021

27/01/2022

10/03/2022

05/05/2022

09/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

02/12/2021

03/02/2022

24/03/2022

19/05/2022

23/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

09/12/2021

10/02/2022

30/03/2022

26/05/2022

30/06/2021
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Consistently Good Teaching Programme
Monday

Monday

Tuesday

Monday

Monday

08/11/2021

03/01/2022

28/02/2021

25/04/2022

13/06/2022

Consistently Outstanding Teaching Programme
Monday

Monday

Monday

Monday

22/11/2021

03/01/2022

21/03/2022

23/05/2022

Stream Dates
MFL for Primaries

06/10/2021

13/10/2021

20/10/2021

English for Primaries

03/11/2021

10/11/2021

17/11/2021

Divergent Thinking

24/11/2021

Blended Learning

01/12/2021

08/12/2021

PE for Primaries

05/01/2022

12/01/2022

19/01/2022

History for Primaries

02/02/2022

09/02/2022

16/02/2022

CS for Primaries

02/03/2022

09/03/2022

16/03/2022

Dance for Primaries

23/03/2022

30/03/2022

Music for Primaries

27/04/2022

04/05/2022

11/05/2022

Headteacher
Breakfasts
9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Janthi Mills Ward

10/12/2021

Lisa Dawson

17/02/2022

Wendy Baxter

08/04/2022

Jonny Bodddington

27/05/2022

Ian Gilbert

15/07/2022
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Short Courses

WRITTEN BY LOCAL TEACHERS AND
LEADERS, SHARED ON MS STREAM
Session 1

Session 2

Session 3

1

Curriculum Mapping –
Setting the Intent

01/11/2021

28/02/2022

15/06/2022

2

Curriculum Mapping – Measuring
Progress

08/11/2021

07/03/2022

20/06/2022

3

Marking – Giving meaningful feedback

15/11/2021

14/03/2022

22/06/2022

4

Literacy – Using Reading Ages to aid in
lesson planning

22/11/2021

21/03/2022

27/06/2022

5

Differentiation – Setting the challenge
for all levels of learners

29/11/2021

28/03/2022

29/06/2022

6

Designing Schemes of Learning for
maximum progress

06/12/2021

04/04/2022

04/07/2022

7

Using Knowledge
Organisers effectively

13/12/2021

25/04/2022

06/07/2022

8

The role of Scaffolding in
Teaching and Learning

10/01/2022

09/05/2022

11/07/2022

9

Practical support for SEND learners

17/01/2022

16/05/2022

13/07/2022

10

Making best use of Teaching Assistants
to support progress

24/01/2022

23/05/2022

18/07/2022

11

Behaviour for Learning

31/01/2022

06/06/2022

20/07/2022

12

Back to Basics – Establishing routines
to prepare for learning

07/02/2022

08/06/2022

13

Safeguarding refreshers
and reminders

14/02/2022

13/06/2022
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APRIL 2022
MONDAY

TUESDAY

28

WEDNESDAY

THURSDAY

30

29

FRIDAY

31

1
Cohort 3 Week 5
Cohort 3 Week 2

4

6

5

7

8

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 (END)

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 3 Week 3

Cohort 1 Designing Schemes of
Learning for maximum progress P2

Geography Forum 4pm

Maths Mastery Primaries Cohort 2
Week 5 (END)

Wendy Baxter 9am - 10am

11

13

12

Easter Break

18

Easter Break

Easter Break

20

19

Easter Break

25

14

21

27

26

Easter Break

Easter Break

Easter Break

15

Easter Break

22

Easter Break

28

Easter Break

29

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 4 Week 1 Start

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 3 Week 4

Cohort 1 Using Knowledge
Organisers effectively P2

CS Department Forum 4pm

Music for Primaries Part 1

2

4

3

5

6

Bank Holiday

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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MAY 2022
MONDAY

TUESDAY

25

WEDNESDAY
27

26

2

THURSDAY
28

4

3

Bank Holiday

FRIDAY
29

5

6

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Cohort 3 Week 5

Science Forum 4pm

MFL Forum 4pm

PPG Forum 4pm

Music for Primaries Part 2

9

11

10

12

13

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 4 Week

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Cohort 3 Week 6

Music for Primaries Part 3

Cohort 1 The role of Scaffolding in
Teaching and Learning P2
D &T Forum 4pm

16

18

17

19

20

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

Cohort 3 Week 7 (END)

RE Forum 4pm

Cohort 1 Practical support for
SEND learners Part 2
Performing Arts Forum 4pm

23

25

24

26

27

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 4 Week 1 (Start)

Cohort 1 Making best use of Teaching
Assistants to support progress Part 2

Geography Forum 4pm

Maths Forum 4pm

Jonny Boddington TBC 9am - 10.30am

History Forum 4pm

30

1

31

Half Term

Half Term

2

Half Term

3

Half Term

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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Half Term

JUNE 2022
MONDAY

TUESDAY

30

WEDNESDAY
1

31

Half Term

6

3

Half Term

Half Term

8

7

FRIDAY

2

Half Term

9

Half Term

10

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

CS Forum 4pm

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 1 Back to Basics –
establishing routines to prepare for learning P2

13

Cohort 4 Week 6 (END

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

15

14

16

17

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Curriculum Mapping –
Setting the Intent P3

20

Cohort 5 Week 1 (Start)

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

22

21

23

24

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 1 Curric. Mapping - Measuring Progress P3

Cohort 1 Week 3 (TBC)

Cohort 1 Marking –
Giving meaningful feedback P3

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

27

29

28

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy - Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

THURSDAY

6

5

7

8

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources

Issue 50

April 2022

@thewonderlp

P28

JULY 2022
MONDAY

TUESDAY

27

WEDNESDAY

THURSDAY

29

28

FRIDAY

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy – Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

6

5

7

8

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 1 Designing Schemes of
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 1 Using Knowledge
Organisers effectively P3

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

11

13

12

14

15

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Ian Gilbert TBC 9am - 10.30am

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

18

20

19

21

22

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

25

27

26

Summer Holiday

1

3

2

28

Summer Holiday

Summer Holiday

29

Summer Holiday

4

Summer Holiday

5

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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Please do get in touch if you have any specific training needs or, better still, if
you want to be a part of this! We’re all in this together and the East Riding has a
huge wealth of experience that we should all be learning from, together!
Why look further afield!?!?

Our Partners

Pocklington
Community
Junior
School
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