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WELCOME

Welcome to our 53rd edition. 

Lots for this week, and a good range too. 

There’s a great research article from Lee 
Rawlings at the University of Hull. This is an 
interesting piece of thinking that I know you will 
enjoy digesting. It’s very thought-provoking! 

There’s thoughts, comments and approaches 
to Holistic Education - the value of this is writ 
large here. 

Our events and training calendar continues 
with a superb Breakfast event fast approaching. 
I’ll be sharing invites to this in due course. 

Enjoy reading, sharing and reflecting on all 
that’s in the pages ahead. 

Best wishes

Jonathan Chapman 
Head of Wonder  
Training School 
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About Me
Lee Rawlings is currently 

completing a PhD in Education 
at the University of Hull. His PhD 
focus concerns critical literacy 

education within informal learning 
settings.

Lee joined the PhD programme 
after working in Adult & 

Community Learning for several 
years. This role typically involved 

teaching English in a range of 
outreach settings, usually with 
cohorts of parents/carers (and 
sometimes together with their 
children) and often in schools. 
This role had a heavy emphasis 
on promoting intergenerational 

learning outside of the classroom, 
re-engaging adults with learning 
itself as well as developing the 

skills and qualifications of the adult 
learner. This work undertaken 

throughout communities in Hull 
also heavily influenced Lee’s PhD 

focus.

A Pedagogy of 
Neutrality?
My PhD study explored the broad and varied domain of informal 
learning and its potential for critical literacy education (an 
approach that develops questioning to examine deep meanings, 
causes, contexts, power imbalances etc.). Choosing to explore 
informal learning was inspired by my own experiences as a former 
community-based adult education teacher. However, in examining 
the evidence on critical literacy education, I was struck by reports 
of the apparent crisis of its absence in schools (National Literacy 
Trust, 2018). These reports raised a number of concerns, including 
children’s ability to spot fake news stories, with some 55% of 
teachers believing that national curriculum did not provide children 
with adequate critical literacy education (p8). With my study 
focussing on informal learning, whose practice typically operated 
without curriculum or regulation, meaning they could freely delve 
into subject matters of their choosing, this led me to consider 
the experiences of school teachers in facilitating critical literacy 
education and in particular, the challenges they may face in doing so.

To address these needs in schools sufficiently and equitably would 
likely need to be the result of systematic change at the heart of the 
pedagogical approach we take towards education in this country. 
But, focussing on the current situation now, is there space for 
teachers, within their current practice, to find opportunities for 
suitable critical literacy education, amongst the prescriptive and time 
sensitive environments they practice in? Particularly considering the 
many potential obstacles to individual teachers motivated to take on 
this task, such as the performative duties, the ever increasing scrutiny 
on measurable progress in English and maths, and the engulfing 
preparation for the high stakes summative testing that much is 
judged upon. Furthermore, is critical literacy, which by its nature is 
political, democratic and questions power, compatible with what the 
Department for Education demands of its teachers, evermore so in 
light of government’s recent public call for a politically neutral stance 
of its state school educators? 

In a superficial sense, we might all agree that teachers should not 
use school for ‘party’ political purposes, but what ‘politics’ actually 
constitutes is much broader than this, and can be attributed to a 
whole manner of topics or scenarios for teaching activities held 
within a school or learning setting. Moreover, and importantly, how 
does one truly be neutral in presenting a case of clear injustice? 
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How does a teacher select the 
information that is to be used in a 
reasoned and balanced debate, and 
what exactly constitutes a balance? 
Logically, even in the first instance, 
the resources the teacher selects 
(or is requested to use) is already 
subject to inherent bias. 

Realistically, the act of being 
neutral is always, at the very least, 
questionable, particularly when 
political, social or economic 
values are presented. Everyone 
has inherent bias, baggage and 
conscious and unconscious views 
that shape how we interpret and 
interact with the world, and perhaps 
to pretend that we can be neutral, 
is not only problematic, but is in 
itself a political act, and not to 
mention it presents a disingenuous 
example to children. The problem 
that also arises here, is not only do 
we set our standards by a fallacy 
– that neutrality exists in matters 
of society and politics – but as 
we potentially create generation 
after generation of people who are 
unable to question the messages 
they are bombarded with in today’s 
multimedia world, we also leave 
them vulnerable to manipulation 
with no one to blame for it. As 
esteemed critical pedagogue Henry Giroux explains, that ‘those arguing that education should be neutral are 
really arguing for a version of education in which nobody is accountable’ (Giroux, 2019).

Children (and adults) should be encouraged to accept that human beings (and even teachers) tend to have 
a position that affects and shapes their world view and that if teachers, or anyone, claim to be neutral in 
contentious and sensitive issues, it is highly possible that they are compromising the integrity of their message 
(or the learning), as by not setting out their positionality.

Finally, there is the huge moral issue at stake here. In some perspectives and situations, the act of being neutral 
is belligerent and it is taking a side, as German theologian Dietrich Bonhoeffer said, ‘not to speak is to speak; not 
to act is to act’, or as Desmond Tutu states:

If you are neutral in situations of injustice, you have chosen the side of the oppressor. If an elephant has its 
foot on the tail of a mouse and you say that you are neutral, the mouse will not appreciate your neutrality.

REFERENCES

Giroux, H. (2019, July 2) Henry Giroux: ‘Those arguing that education should be neutral are really arguing for a version of education in which 
nobody is accountable’ CCCBLAB: Cultural Research and Innovation. Available at https://lab.cccb.org/en/henry-giroux-those-arguing-that-
education-should-be-neutral-are-really-arguing-for-a-version-of-education-in-which-nobody-is-accountable/ Accessed 30 March, 2022

National Literacy Trust (2018) Fake news and critical literacy: final report, 2018.Available at: https://cdn.literacytrust.org.uk/media/
documents/Fake_news_and_critical_literacy_-_final_report.pdf Accessed 30 March, 2022
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Welcome— 
Holistic Education
As we emerge from the pandemic, and life returns to normal, it is 
becoming increasingly clear that normal is not what we thought it was. 
This is doubly so in education.

Throughout the pandemic, like most schools and educators, we worked 
tirelessly to support our pupils, provide them with a sense of routine and 
safety, and help them keep on learning through these extreme times. 

Education should always be about educating the whole person, and 
before the pandemic struck, there was a definite global sense that things 
needed to move away from an almost singular focus on measuring 
academic results to a more holistic approach to learning, supporting 
the development of the whole child. But seeing the impact the isolation, 
the fear, the anxiety caused in young people as a result of the world’s 
response to this new virus, it is even clearer that this now has to be an 
imperative in the entire educational system.

In this issue we look at some of the latest thinking on Holistic Education, 
it’s benefits and how it might be implemented.

5
MINUTE READS

Innerdrive—how to help 
pupils stay on task when 

revising

CLICK HERE

Tom Sherrington—Five 
ways to weave reading 

into the Curriculum

CLICK HERE

Christian Bokove—Why 
the effects of interventions 

often don’t last

CLICK HERE
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How can you support a child’s Holistic Development 
in EYFS?

Holistic Development in EYFS allows you to take an activity that a child 
enjoys and turn it into a learning opportunity.

You should create a comfortable and safe environment for children 
to connect and be themselves in and make it inviting with the use 
of colour, child-friendly furniture, interest corners, and areas for 
individuals, small groups, and space for creative play.

Why not use our Classroom Areas Signs for EYFS to brighten up your 
classroom and add a splash of colour to your setting? Create interest 
corners that individual children and small groups to play in.

What is an example of Holistic Development in EYFS?

Babies and young children can learn and develop holistically, meaning that many areas develop all at the same 
time usually during one activity.

For example, when a child can use a spoon it meets a physical need, which then leads to greater independence 
and increased self-esteem which meets and emotional need.

A Holistic Development approach allows EYFS practitioners to plan for future activities involving the child, which 
will help in their overall learning and development and wellbeing.

Holistic Development (EYFS)—Twinkl
Holistic Development in EYFS is an approach to learning that emphasises the 
importance of the physical, emotional and psychological well-being of children. 
It helps children to connect with the world around them and learn in a way that 
differs from the conventional form of schooling.

What is Holistic Development in EYFS?

Holistic Development in EYFS recognises the 
connectedness of mind, body and spirit.

When EYFS practitioners take a Holistic approach to 
child development, they pay attention to children’s 
physical, personal, social, emotional and spiritual 
wellbeing, as well as cognitive aspects of learning.

A Holistic Development approach in EYFS is 
important when planning and assessing the needs of 
a child.

It allows you to assess the child as an individual, 
and understand what they have achieved, and what 
they have not achieved, by looking at how the 
developmental areas link up and how progress in 
one area can affect progress in another area.

The five aspects of 
Holistic Development in 
EYFS are as follows:
 ∞ Physical

 ∞ Emotional

 ∞ Social

 ∞ Spiritual, and

 ∞ Intellectual.
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What are the benefits of Holistic Development in EYFS?

The biggest benefit of taking a Holistic Development approach isn’t just 
about a child’s mental growth, but also places an importance on their 
psychological, social and emotional growth too.

A Holistic Development approach in EYFS motivates children to learn 
about a subject in greater depth. It instils curiosity and allows children to 
learn naturally and creatively.

This results in a child who has developed better communication and 
social skills, and greater confidence.

They feel good about learning and challenging themselves in certain 
subjects because they associate positive responses to learning.

How do you assess children’s development in a 
Holistic Development approach to learning?

Many assessments of children’s progress and development when taking 
a Holistic approach will be in the form of observations as it is important 
to observe how different behaviours lead to learning and how the child 
got to the point where new learning had taken place.

Activities to support Holistic Development in EYFS:

We have plenty of activities here at Twinkl to support you in taking a 
Holistic Development approach to learning in EYFS.

You could use this EYFS Creative Ways to Use Large Activity Trays ideas 
sheet to help you to create a fun and interesting learning environment 
where children can learn with play and progress holistically.

Or you may enjoy our Forest School Activities that allow children to 
step outside and learn more about the world around them.

We even have sensory bags such as this Autumn Leaves Sensory Bag 
which provides practitioners with numerous ideas for objects to place in 
a bag that children can then use to learn with.

WATCH

@Teachertoolkit—9 ways to reduce Cognitive Load

CLICK HERE
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Dipankar Sarkar— 
Key elements of Holistic Development
When we talk about the Holistic Development of a child, we need to understand that it is the overall 
development that matters. Thus, holistic growth seeks to target child personality development in the following 
ways:

Cognitive

Cognitive development relates to the brain and its development, 
i.e., the child’s intelligence. An average brain develops up to 90% 
of its potential by the age of 5, so children entering preschool are 
already nearing full development in terms of cranial capacity.

It is a well-known fact that young minds are quicker at absorbing 
information and noticing as well as adopting certain activities and 
behaviours. With proper guidance, these fresh minds can master 
much more. Cognitive development involves thinking, problem-
solving, and understanding of concepts and is one of the vital 
elements of holistic development. It is a very important factor in 
the holistic development of a child.

Language

Language and speech 
are integral parts of an 
upbringing process. 
Speaking well and 
articulating are necessary 
skills in today’s world. 
Below the age of 5, 
children capture linguistic 
abilities fast and bloom 
well. Since the brain 
develops rapidly, it is 
necessary to stimulate 
sight, sounds, and speech 
patterns. Children start 
with small words in 
their mother tongue 
and slowly move on 
to complex sentences. 
Gradually, the shift is made 
towards other languages, 
commonly English or 
a third language, and is 
the second most crucial 
element in the holistic 
development of the child.

Social-Emotional

Bringing up the social and emotional sides of the brain requires 
pupils to go through experiences that allow provisions for 
positive relationships while exercising control of emotions. Trust 
and security are fundamental parts of this, without which a child 
may grow up to be unhinged.

A child in his/her developmental years is most vulnerable and 
requires attention and affection. Security found with trusted adults 
leads to attachments and a strong foundation for future emotional 
links as they learn to be confident and secure in their abilities and 
sense of self. Therefore, as the third most important element of 
holistic development, it is necessary that teachers and parents 
maintain a secure and friendly environment for a child to ensure 
holistic growth.

Jobs in the education sector these days require the training 
of the caregivers so that they can encourage young minds 
in self-restraint or control over their rampant emotions and 
understanding of feelings inside. As the brain develops, children 
are overwhelmed by various new and fluctuating emotions like 
anger and sadness.

There is a need for assistance in order to teach them to take 
charge of these emotions. Anger management, dealing with 
sensitivity, depression, ego, etc. are aspects of healthy social-
emotional development. This ensures a child is more open to 
other forms of development involved in the holistic approach.

LONGER READS

Latest EEF Guidance on 
Effective Professional 

Development

CLICK HERE

Issue 53 @thewonderlp P7May 2022

Training School NewsletterLOVE LEARNING

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development


Physical

It is common knowledge that children are little balls of unbridled energy. This energy is essential to make 
the necessary neural connections for overall holistic growth. Thus, exercise and movement of any form 
lead to increased blood flow in the body.

With increasing blood flow to the brain, the child becomes capable of acquiring new information and 
concepts. It is the development of gross and fine motor skills that enables a child to be healthy and 
fit. Not only that, children learn to be more aware of their sensory understandings and recognize their 
implications to implement well in the future.

In conclusion

What children require 
today in schools is not 
just academic lessons. A 
schooling system that 
helps a child understand 
his or her self, emotions, 
and mental duress while 
teaching him or her how 
to build up healthy and 
functional relationships as 
well as develop resilience 
and team spirit is the true 
form of education.

Such a system boosts 
the morale of a pupil so 
that they can go on to 
achieve greater heights 
in their careers while 
becoming upstanding 
citizens of the society 
who contribute to the 
growth and development 
of the country. Hence, the 
Holistic Development of 
pupils is very important 
right from the beginning 
of school-going years.

Forest Schools and Holistic 
Development
What is Forest School?

Forest School is a child-centred inspirational learning process, that offers 
opportunities for holistic growth through regular sessions. It is a long-
term program that supports play, exploration and supported risk taking. It 
develops confidence and self-esteem through learner inspired, hands-on 
experiences in a natural setting.

Forest School has a developmental ethos shared by thousands of trained 
practitioners around the world, who are constantly developing their 
learning styles and skills to support new and imaginative learners. Its roots 
reach back to the open-air culture,  or free air life, seen as a way of life in 
Scandinavia where Forest School began. It arrived in the UK in 1993 and has 
grown from strength to strength since then.

The process helps and facilitates more than knowledge-gathering, it helps learners develop socially, 
emotionally, spiritually, physically and intellectually. It creates a safe, non-judgemental nurturing environment 
for learners to try stuff out and take risks. Forest School inspires a deep and meaningful connection to the world 
and an understanding of how a learner fits within it. The approach to risk means that learners constantly expand 
on their abilities by solving real-world issues, building self-belief and resilience. Risk is more than just potential 
for physical harm, but a more holistic thing, there are risks in everything we do, and we grow by overcoming 
them. Forest School therefore, helps participants to become, healthy, resilient, creative and independent 
learners.
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The WONDER Training School 
has a dedicated Teaching and 

Learning Twitter feed at  
@thewonderlp

We would like to keep  
sharing examples of excellent 

Teaching and Learning practice 
in our schools.

If you have a particular strategy 
that is useful; an example of 

where you have applied research 
to your own practice; or 

examples of resources or work 
that demonstrate the impact  

of your teaching,  
please forward to:  

jchapman 
@learningpartnership.education

We look forward to 
receiving your  
fantastic ideas!

There is lots of research out there to support the outcomes of Forest 
School, but it is known that it isn’t just the educational outcomes and 
research that matter,  learners and leaders love it too!

LISTENS

TES Podagogy—Are Rosenshine’s 
Principles all they seem?

CLICK HERE

“Forest School is a feeling you 
can’t put into words.”

TONICHA | AGE 9

“I don’t have ADHD when I 
am out in the woods”.

DAVID | AGE 14

“The pedagogy helps selective learners find their voice, troubled 
learners find a more stable path, and watch children at risk of 
imprisonment because of their behaviour ‘singing’ with glee 

whilst sitting on a bench they had made from scratch, using hand 
tools that they never thought they would be allowed to hold. This 

is the real power of Forest School.”

NIC | AGE 46
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Do Our Children Deserve Better?
BY KIMBERLEY COOPER  

Starting out:

Like many teachers, I came into 
the profession with a sense 
of nervous excitement, full of 
ideas, a strong desire to ‘make a 
difference’ and a playful energy.

It all started well. In my PGCE I 
learnt that;

‘teachers individually 
and collectively, have to 
reappraise their teaching in 
response to the changing 
needs of their pupils… 
Education only flourishes if 
it successfully adapts to the 
demands and needs of the 
time’. (DfEE, 1999; 13)

This felt very dynamic and I was 
ready to get stuck in!

Although working in a good 
state school, the reality of 
my role as a teacher equated 
to endless bureaucracy and 
tick-box testing. Most of the 
opportunities for holistic 
development were stripped bare 
and ground down to a series of 
‘objectives to be covered’.

This didn’t feel right and certainly 
didn’t reflect the ‘flourishing 
education’ model I had 
anticipated as a student teacher 
and was reflected in the DfE 
guidance.

As I agonised over whether 
to change profession, I also 
happened to be moving to 
the other side of London. As I 
trawled through the TES I came 
across a school that looked to be 
doing things a little differently.

A welcoming 
environment:

During my visit, I learnt that here, 
children are respected on equal 
terms to the adults and that our 
teaching responsibilities were 
to guide, inspire, listen-to and 
be a role-model in this mutually 
respectful community.

In my interview with a group of 
the school’s pupils and with the 
Head, it became clear that this 
school was about the wellbeing 
of the whole community. It was 
an educational ecosystem where 
every part affected another, 
so the teachers and parents’ 
wellbeing were also important.

So how did this work in practice?

Progressive Pedagogy 
and Curriculum:

A group of children were in a 
small farm area, some reading in 
groups, some mucking out the 
chickens, some putting together 
a hutch, all independently. All the 
classrooms had comfy seating 
areas, and tables and chairs were 
clustered for group work, though 
many children were learning 
outside. Older children worked 
with younger children, helping 
them to read and to design 
products for their learning.

Most learning was cross-curricular and themed around projects that the 
pupils helped to design. I was curious how the ‘curriculum’ was taught 
and how progression was monitored. I was shown their cross-curricular 
planning and some data about each child’s progress that had been 
collated with the pupils through observations and focused collaborative 
and formative assessments. The National Curriculum was used as a 
guiding document for teacher’s planning and was then added to by the 
pupils’ interests.
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The big question:

Why wasn’t this on offer in 
all schools? Two key findings 
quickly emerged…

 ∞ The school I refer to offers 
a ‘progressive education’, 
where the child’s holistic 
development forms the 
starting point of all learning.

 ∞ Within traditional educational 
models the content/
individual objectives of the 
curriculum and SATS/exams 
are the starting point for the 
learning.

So how did we get here?

In the 1970s, James Callaghan’s 
Ruskin speech ignited discussion 
on what education was for 
and whether teachers were in 
the best place to decide what 
children should be learning.

Shortly after, the government 
introduced standardised tests, 
against the wishes of many 
teachers at the time, who feared 
these tests were placing too 
much pressure on children and 
would not fully represent what 
children knew and understood.

Over 50 years later, how can this 
same system still be meeting the 
needs of a society that has gone 
through a technological and 
social revolution?

Simply put, it is not.

The World Economic Forum 
(2020) has identified that pupils 
entering the work-force have 
a distinct lack of the type of 
skills required to fulfil their roles. 
These skills, termed ‘21st Century 
skills’ include collaboration, 
creativity, innovation and self-
direction.

Regardless of whether education 
is to prepare pupils for the world 
of work or to engage fully in 
their lives as active citizens, 
why are we not using the now-
abundant body of research 
available to us, on how children 
learn most effectively, while 
meeting societal needs?

Can you imagine doctors 
or engineers being forced 
to use the same methods 
and resources they were 
half a century ago? Why is 
education any different?
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Inspiring governance

UPDATES

Supporting Ukrainian children to 
integrate into English schools
The Secretary of State for Education, Nadhim Zahawi, wrote a letter to schools and local authorities about 
supporting Ukrainian children to integrate into English schools. This includes signposts to additional Ukrainian 
learning materials, which can be used to complement, not supplement, their mainstream English education.

In the letter, Mr Zahawi states that schools should continue to offer the national curriculum to arriving children. 
To aid with this, he also encourages the use of the Oak National Academy’s online lessons which feature an 
auto-translate function. The Ukrainian Ministry of Education and Science have also published their curriculum 
online alongside Ukrainian education resources.

Where children are receiving schooling outside of school hours it is also recommended that parents are 
signposted to keeping children safe in out of school settings to inform them on how to check a setting is safe.

Schools were additionally prompted to ensure that children who are eligible have access to the Holiday 
Activities and Food Programme as well as being lent laptops and tablets available through COVID-19 
government investment to support remote education and online social care.
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School-Led tutoring 
funding allocatins

The allocations for the final 
instalment of the School-Led 

tutoring grant are now available. 
Schools are encouraged to 

implement plans to spend this 
funding to support pupils as 

soon as possible. Any funding 
not utilised by the end of August 
will need to be returned to the 

department.

Please record your engagement 
with School-Led tutoring in the 
educational setting status form 
being issued today. Guidance 

on how to complete the form is 
available.

Further information can be 
found on the National Tutoring 

Programme website.

Invitation for schools 
to complete the energy 
survey
The current energy situation is challenging, and many schools 
whose contract is due to expire over the coming months are trying 
to get the best value when renewing their contracts.

We are contacting all schools in England to get basic data on your 
current and future energy tariffs. We want to do as much as we 
can to help schools when it comes to renewing your contracts and 
getting the best value for money. Please help us by completing a 
short survey about your current and future energy tariff.

The survey will close on Thursday 2nd June. If your energy is 
provided through a service level agreement with your local 
authority, you may need their input to complete the survey.

If your gas or electricity contract is due to expire, guidance and 
resources are available to schools on buying goods and services. 
You can also get additional advice and guidance by contacting us 
online.
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https://www.get-help-buying-for-schools.service.gov.uk/procurement-support


UPDATES

Every child deserves the 
best start in life—Ofsted 
have published a new 
strategy for the next 5 
years (2022 to 2027)
The strategy sets out how Ofsted will continue its work to improve the 
lives of children and young people, which is more important than ever 
following the disruption and distress of the past 2 years.

READ: Ofsted Strategy 2022 to 2027 

The strategy centres on the fundamental principle that Ofsted will be a 
force for improvement through the intelligent, responsible and focused 
use of inspection, regulation and insights. It sets out the strategic 
priorities for Ofsted over the next 5 years, which include a stronger 
focus on the inspectorate’s work in the early years and ensuring children 
get the best start in life.

Ofsted’s recent reports on education recovery highlighted the serious 
impact the pandemic has had on some of the youngest children. Many 
have gaps in their communication and language skills and are behind 
where they should be in their personal, social, emotional, and physical 
development.

The early years workforce has also been hit hard. Thousands have left 
the sector since the first lockdown in 2020, while those who have 
stayed are often struggling to get by on low wages.

Follow the link to the full press release —

Read: Every Child deserves the best start in life – Press release

Supporting secondary 
school pupils who are 
behind with reading

Gill Jones, Deputy Director, 
Schools and Early Education, 
commented on reading 
in secondary schools and 
supporting weaker readers.

“Since we have been back 
to inspecting, many of you 
have asked us about how 
we’re inspecting reading in 
secondary schools. You are 
concerned that more pupils 
are behind with reading on 
entry to secondary school. In 
this blog post, I explain how 
inspectors evaluate support 
for weaker readers. Although 
it relates to pupils in 
secondary schools who have 
fallen behind with reading, it 
is also relevant for pupils of 
any age who need to catch 
up with reading.

Issue 53 @thewonderlp P14May 2022

Training School Newsletter

https://www.gov.uk/government/publications/ofsted-strategy-2022-to-2027
https://www.gov.uk/government/news/every-child-deserves-the-best-start-in-life


The impact of 
COVID-19 on 
pupils’ reading
The COVID-19 pandemic has led to 
more pupils not reading well enough for 
their age. Our Autumn 2021 education 
recovery in schools report told us that 
many secondary schools are having to 
focus more on helping pupils to catch 
up in reading. For example, some were 
targeting key stage 3 pupils who had been 
identified as needing additional phonics 
work. Others had introduced new reading 
programmes for whole cohorts, such as 
Year 7.

Why reading is so 
important for schools 
to prioritise
Reading is the gateway to learning. It is the key to pupils’ 
future academic achievement and well-being. Pupils who 
struggle to read words accurately quickly fall behind their 
peers. They read less and do not accumulate the necessary 
background knowledge and vocabulary from reading. To fulfil 
the demands of the secondary school curriculum, pupils need 
to be able to read age-appropriate texts fluently. Pupils who 
cannot read well are not able to access the curriculum and 
are disadvantaged for life.

It is therefore essential that reading is a priority to prevent 
pupils from falling any further behind with their education.

To read the full article please click here

UPDATES
Press Release: New Ofqual 3-year plan 
puts students and apprentices at its heart
Ofqual’s new 3-year plan 
announced on 4 May sets out 
its ambition for the future of 
qualifications that are sought 
after, fair, accessible, valued and 
world class. The plan details the 
work Ofqual will do towards this, 
with the interests of students 
and apprentices at its heart.

Ofqual has a pivotal role to 
play in leading, influencing 
and enabling innovation and 
transformation in assessment 
and qualifications. New 
approaches to assessment, 

including the use of technology, 
have the potential to improve 
quality and fairness for students 
and apprentices and to 
strengthen the resilience of how 
qualifications and assessments 
are delivered.

Ofqual will work with awarding 
organisations to harness 
greater innovation and the 
use of technology to promote 
assessments that are valid, 
efficient and implemented safely 
in the interests of students.

Ofqual will oversee the 
reintroduction of exam-based 
assessment in 2022 across 
general, vocational and technical 
qualifications where they were 
cancelled due to the coronavirus 
(COVID-19) pandemic and 
will work to secure trust 
and confidence in awarding 
arrangements for 2022 and 
beyond.

To read the full press release 
please click here.

Issue 53 @thewonderlp P15May 2022

Training School Newsletter

https://www.gov.uk/government/publications/education-recovery-in-schools-autumn-2021
https://www.gov.uk/government/publications/education-recovery-in-schools-autumn-2021
https://educationinspection.blog.gov.uk/2022/04/28/supporting-secondary-school-pupils-who-are-behind-with-reading/
https://www.gov.uk/government/publications/ofquals-corporate-plan
https://www.gov.uk/government/news/new-ofqual-3-year-plan-puts-students-and-apprentices-at-its-heart


TRAINING & EVENTS CALENDAR 

2022



Computer 
Science

Tuesday 

02/11/2021 

Tuesday 

04/01/2022 

Tuesday 

01/03/2022 

Tuesday 

26/04/2022 

Tuesday 

06/07/2021 

Science
Tuesday 

09/11/2021 

Tuesday 

11/11/2022 

Tuesday 

08/03/2022 

Tuesday 

03/05/2022

Tuesday 

14/06/2022

DT
Monday 

15/11/2021 

Monday 

17/01/2022 

Monday 

14/03/2022 

Monday 

09/05/2022

Monday 

13/06/2022

MFL
Monday 

22/11/2021 

Monday 

24/01/2022 

Monday 

07/03/2022 

Wednesday 

04/05/2022

Monday 

06/06/2022

Performing 
Arts

Tuesday 

30/11/2021 

Tuesday 

01/02/2022 

Tuesday 

21/03/2022 

Tuesday 

17/05/2022

Monday 

20/06/2022

History
Monday 

06/12/2021 

Monday 

07/02/2022 

Monday 

28/03/2022 

Monday 

23/05/2022

Monday 

27/06/2022

Geography
Tuesday 

14/12/2021 

Tuesday 

15/02/2022 

Tuesday 

05/04/2022

Tuesday 

24/05/2022

Tuesday 

28/06/2022

PPG
Thursday 

25/11/2021 

Thursday 

27/01/2022 

Thursday 

10/03/2022

Thursday 

05/05/2022

Thursday 

09/06/2022

RE
Thursday 

02/12/2021 

Thursday 

03/02/2022 

Thursday 

24/03/2022

Thursday 

19/05/2022

Thursday 

23/06/2022

Maths
Thursday 

09/12/2021 

Thursday 

10/02/2022 

Thursday 

30/03/2022

Thursday 

26/05/2022

Thursday 

30/06/2021

Subject Forums Live on TEAMS

Issue 53 @thewonderlp P17May 2022

Training School Newsletter



MFL for Primaries 06/10/2021 13/10/2021 20/10/2021

English for Primaries 03/11/2021 10/11/2021 17/11/2021

Divergent Thinking 24/11/2021

Blended Learning 01/12/2021 08/12/2021

PE for Primaries 05/01/2022 12/01/2022 19/01/2022

History for Primaries 02/02/2022 09/02/2022 16/02/2022

CS for Primaries 02/03/2022 09/03/2022 16/03/2022

Dance for Primaries 23/03/2022 30/03/2022

Music for Primaries 27/04/2022 04/05/2022 11/05/2022

Janthi Mills Ward 10/12/2021

Lisa Dawson 17/02/2022

Wendy Baxter 08/04/2022

Jonny Boddington 27/05/2022

Ian Gilbert 15/07/2022

Stream Dates

Headteacher  
Breakfasts

9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Monday 

08/11/2021

Monday 

03/01/2022

Tuesday 

28/02/2021

Monday 

25/04/2022

Monday 

13/06/2022

Consistently Good Teaching Programme

Consistently Outstanding Teaching Programme
Monday  

22/11/2021 

Monday  

03/01/2022 

Monday  

21/03/2022

Monday  

23/05/2022
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Session 1 Session 2 Session 3

1
Curriculum Mapping –  

Setting the Intent
01/11/2021 28/02/2022 15/06/2022

2
Curriculum Mapping – Measuring 

Progress
08/11/2021 07/03/2022 20/06/2022

3 Marking – Giving meaningful feedback 15/11/2021 14/03/2022 22/06/2022

4
Literacy – Using Reading Ages to aid in 

lesson planning
22/11/2021 21/03/2022 27/06/2022

5
Differentiation – Setting the challenge 

for all levels of learners
29/11/2021 28/03/2022 29/06/2022

6
Designing Schemes of Learning for 

maximum progress
06/12/2021 04/04/2022 04/07/2022

7
Using Knowledge  

Organisers effectively
13/12/2021 25/04/2022 06/07/2022

8
The role of Scaffolding in  

Teaching and Learning
10/01/2022 09/05/2022 11/07/2022

9 Practical support for SEND learners 17/01/2022 16/05/2022 13/07/2022

10
Making best use of Teaching Assistants 

to support progress
24/01/2022 23/05/2022 18/07/2022

11 Behaviour for Learning 31/01/2022 06/06/2022 20/07/2022

12
Back to Basics – Establishing routines 

to prepare for learning
07/02/2022 08/06/2022

13
Safeguarding refreshers  

and reminders
14/02/2022 13/06/2022

Short Courses WRITTEN BY LOCAL TEACHERS AND 
LEADERS, SHARED ON MS STREAM
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Bank Holiday

Cohort 4 Week 

Cohort 3 Week 6 

Cohort 1 The role of Scaffolding in  
Teaching and Learning P2

D &T Forum 4pm

Cohort 4 Week 4

Cohort 3 Week 7 (END) 

Cohort 1 Practical support for  
SEND learners Part 2

Performing Arts Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Cohort 1 Making best use of Teaching  
Assistants to support progress Part 2

History Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Science Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Geography Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

MFL Forum 4pm

Music for Primaries Part 2

Cohort 4 Week 

Cohort 3 Week 6

Music for Primaries Part 3

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

PPG Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

RE Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Maths Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Jonny Boddington TBC 9am – 10.30am

Half Term

3

25

2

9

16

23

30

26

3

10

17

24

31

27

4 

11

18

25

1

28

5

12

19

26

2

29

6

13

20

27
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Curric. Mapping – Measuring Progress P3

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

CS Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

Cohort 1 Back to Basics – 
establishing routines to prepare for learning P2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Curriculum Mapping – 
 Setting the Intent P3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Marking – 
 Giving meaningful feedback P3

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

8

30

6

13

20

27

4

31

7

14

21

28

5

1

8

15

22

29

6

2

9

16

23

30

7

3

10

17

24

1
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Designing Schemes of  
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in  
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching  
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Using Knowledge  
Organisers effectively P3 

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Ian Gilbert TBC 9am – 10.30am

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

5

27

4

11

18

25

1

28

5

 12

19

26

2

29

6

13

20

27

3

30

7

14

21

28

4

1

8

15

22

29
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Please do get in touch if you have any specific training needs or, better still, if 
you want to be a part of this! We’re all in this together and the East Riding has a 

huge wealth of experience that we should all be learning from, together! 

Why look further afield!?!?

Our Partners

Pocklington
Community

Junior 
School
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