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Hello and welcome to Edition 55 
and the start of the last half term of 
this year. 

It’s been a very challenging yet 
strangely rewarding year but there is 
so much still to do. The aftermath of 
the pandemic will live on in schools 
and manifest itself in children for 
many more months and even years 
to come. 

But we’ll be there to address the 
issues and shortfalls as best we can, 
together, I hope. 

In this week’s edition there’s an 
article from Cathy Kilburn who is a 
PhD student at the University of Hull 
- with an offer. Take a moment to 
explore this opportunity, if you wish. 

The Love Learning element focuses 
on the Early Career Framework 
for Early Career Teachers - school 
leaders need to have a good handle 
on this, hence the profiling this 
week. 

If anyone would like any more 
information about employing an 
ECT in September and what that 
would mean for your school then 
please do get back in touch. 

Happy to help, of course. 

Best wishes

Jonathan Chapman 
Head of Wonder  
Training School 

WELCOME
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About Me
My name is Cathy Kilburn, and I 

am a 3rd year PhD student within 
the School of Education at the 
University of Hull. My research 
interest focus’ on pre-school 

children’s experiences with their 
peers, in particular how this 

impacts their understanding and 
experience of gender. Prior to 

starting my PhD, I completed a MA 
in Early Childhood Education at 
the University of Sheffield, whilst 

working as a deputy manager 
in a large private nursery in 

Southampton. My interest in early 
childhood education and care 
started when my children were 

young, and I started volunteering 
in pre-school. Since then, I 

have worked in a variety of early 
childhood care and education 

environments, including a 
community pre-school, as a 

childminder, as a supply teacher 
and private nurseries.

The Wonder 
of Research
My name is Cathy Kilburn and I am a PhD candidate at 
the University of Hull. My research focuses on the role 
that pre-school children take in reinforcing gender 
stereotypes though their interactions with their peers. 
The journey I have taken to PhD is non-traditional, and 
as a teenager I would never have believed that I was 
the type of person who could consider doing a PhD. 
I completed my degree as a mature student and was 
advised to consider undertaking a Masters. However, at 
that time in my life (I was a single mum of 3), I was not in 
a position to consider taking on any further study and still 
did not believe that I was intelligent enough to consider 
higher study. It took a further 12 years, during which I 
worked in childcare and undertook further training and 
education, including a part-time Masters, before I started 
my PhD study.

It is my experience as a non-traditional student, along with the 
experiences of the other PhD candidates who were involved in 
planning The Wonder of Research resource, that underpinned the 
design and creation of the event.

Outside of universities, many people believe that PhD research is 
theoretical in nature with limited relevance to everyday life, and that 
only straight-A students can complete one. The Wonder of Research 
is an online resource that is intended for teachers and older students 
and aims to challenge these stereotypes. The resource includes 
presentations from University of Hull PhD candidates about some of 
the research that they are involved in and explores the relevance of 
the research to both education and wider society. 

The research presented comes from three diverse areas of study: 
sports science, politics and international studies, and education. 
The presentations include one on the impact of stereotypes on 
young children which would be of interest to Foundation Stage 
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and Key Stage One teachers, whilst the other 
presentations would be of more interest to 
secondary school teachers. All three of these 
presentations could be used to stimulate 
discussions with GCSE or A-Level students.

The student side of the resource covers the 
routes that the students have taken to PhD study. 
Through short presentations, the researchers 
have provided information about their non-
traditional routes into PhD study, proving that you 
do not need to achieve straight-A’s at A-Level 
to consider applying for PhD study when the 
time is right. These presentations will hopefully 
be aspirational for students as they challenge 
the idea that you need to be highly academic at 
school to consider higher university study. And 
furthermore, that you must take a straight route 
from GCSE’s to PhD, which could be a 9 year 
commitment post GCSE’s!

The Wonder of Research event comprises an 
online resource that will be provided to you 
and a follow up live Q&A session where you are 
welcome to ask any questions that you have, 
either about the presenters’ research, their route 
to PhD or their experiences as a PhD researcher. 

The resource is open access, the link to the 
resource will be sent out on the 6th June and can 
be accessed at times convenient to the audience. 
The research presentations are between 10 and 
15 minutes long, whilst the powerpoints can be 
read within 5 minutes. The audience is invited to 
attend an optional live Q&A session taking place 
on Tuesday 28th June from 6.30pm to 7.30pm 
where they are able to ask any questions they 
may have, either about the research that has been 
presented or the presenters experiences of higher 
education.

To sign-up to receive the link to the online 
event and for information about the live 
Q&A session, please go to https://www.
eventbrite.co.uk/e/the-wonder-of-research-
tickets-338443482567.

We look forward to seeing you there.
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The Wolds Learning Partnership 
has a dedicated Teaching and 

Learning Twitter feed at 
@lovelearningwlp

We would like to start 
sharing examples of excellent 

Teaching and Learning practice 
in our schools.

If you have a particular strategy 
that is useful; an example of 

where you have applied research 
to your own practice; or 

examples of resources or work 
that demonstrate the impact 

of your teaching, 
please forward to: 

kmcmurdo@wlp.education

We look forward to 
receiving your 
fantastic ideas!

The NQT year has, in fact, become two years. Why the change? The DfE references the training that is 
undertaken in other ‘esteemed professions’ (e.g. medicine and law) and the support that those seeking a career 
in those areas receive in order to become a professional. NQTs are now be referred to as early career teachers 
(ECTs) and the NQT year has been replaced by the two ECF induction years.

As the learning curve is steepest during the early years of teaching, the plan is to not remove the rug from 
beneath new teachers’ feet quite so quickly. The expected outcome of this is to create great schools, (as the 
document says, no school can be great without great teachers) as well as to react to the scarily high number of 
teachers who leave the profession after only one year.

The Early Career Framework (ECF) underpins an entitlement to a fully-funded, two-year package of 
structured training and support for early career teachers, linked to the best available research evidence. The 
package of reforms will ensure new teachers have dedicated time set aside to focus on their development. 
Our vision is for the ECF to build on high-quality Initial Teacher Training (ITT) and become the cornerstone 
of a successful career in teaching.*

What is the thinking behind the ECF?

Learning first’

The Early Career Framework (ECF) is designed to deliver the training that 
all new teachers deserve. In the past, the NQT year has been discussed in 
terms of evidencing a teacher’s ability against the teaching standards. In 
contrast, teachers’ learning is at the heart of the ECF.

Inclusion

Supporting all children is fundamental to the ECF – the references 
at the end of the framework document, under the section ‘Adaptive 
Teaching’, suggest further reading and provide evidence to support the 
development of the framework.

Not an assessment framework

In a bid to clarify the links between ITT and starting a role in school, five 
sections have been identified which encompass the teaching standards. 
Teachers are not expected to collect evidence against the ECF – it is 
there to underpin an entitlement to training and support.
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What will the ECF look like?

There are 5 key (and funded) elements to the 
ECF

1. Funding and guaranteeing 5% off-timetable in the second 
year of teaching for all early career teachers; early career 
teachers will continue to have a 10% timetable reduction in 
their first year of induction.

2. Creating high-quality, freely available ECF curricula and 
training materials.

3. Establishing full, high-quality ECF training programmes.

4. Funding time for mentors to support early career teachers.

5. Fully-funded mentor training

Mentoring

All early career teachers are entitled to a dedicated mentor, 
who will share their expertise. They will help them to develop 
and ensure they are prepared for their future careers. Mentors 
will be trained and have access to resources developed by 
the ECF providers. Although this training is not an accredited 
qualification, it is a way for mentors to develop high-quality 
mentoring skills.

The induction mentor is a separate role to that of the induction 
tutor, who mainly assesses the teacher’s progress against the 
Teachers’ Standards.

Mentors receive:

 ∞ Funded training, for 36 hours, over the two-year induction 
period of the ECF;

 ∞ Support through high-quality resources;

 ∞ Funded release time to work with the early career teacher 
during their second year of teaching.
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Role of the Appropriate Body

Appropriate bodies include local authorities, teaching school hubs and other organisations authorised to check 
how the ECF is being implemented in schools. These appropriate bodies continue to play an important role 
in early career teachers’ inductions. NB If a school uses a provider-led programme, they will not need to be 
checked by an appropriate body.

Appropriate Body Roles:

 ∞ Compliance checks to ensure statutory induction entitlements of early career teachers are met

 ∞ Assessment verification based on individual headteachers’ recommendations

 ∞ Ensure that all early career teachers have access to an ECF-based induction

The role of the appropriate body will be strengthened through the provision of standardised templates and 
given guidance to ensure consistency in reporting procedures. The effectiveness of appropriate bodies, to 
provide high-quality, fair and consistent services to schools, will be monitored. Accreditation of the market will 
also be considered as part of the monitoring process.

‘Learn that…’

Each learning section is split into two in the ECF. The first part is labelled ‘Learn that…’ and does what it says on 
the tin: asks that teachers new to the profession try to expand their knowledge and experience of each area. 
The statements are informed by the best available educational research, with references and further reading 
provided.

An example: LEARN THAT ……….

1. Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.

2. Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.

3. Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.

4. Teachers are key role models, who can influence the attitudes, values and behaviours of their pupils.

5. Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils is essential.
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Actionable Support

Every section also includes information that is designed to be more actionable. This takes the form of 
statements drawn from a wider range of evidence, from both academics and experienced practitioners. These 
statements can help mentors to recognise behaviours in early career teachers, or can serve as suggestions for 
individuals to work on.

The statements look like this:

Manage workload and wellbeing by:

 ∞ Using and personalising systems and routines to support efficient time and task management;

 ∞ Understanding the right to support (e.g. to deal with misbehaviour);

 ∞ Collaborating with colleagues to share the load of planning and preparation and making use of shared 
resources (e.g. textbooks);

 ∞ Protecting time for rest and recovery.

Three Ways to Implement the ECF in Schools

The DfE sets out three ways for schools to implement the ECF programme for early career teachers and 
mentors.

A funded provider-led 
programme

School-delivered  
training, using DfE 

accredited materials

Schools design and  
deliver their own ECF-

based training

The DfE have chosen six providers who have designed programmes 
which deliver all aspects of the ECF. Schools can choose one of the 

six providers. Government funding will go directly to the chosen 
provider without schools having to transfer the funds.

Schools can use free resources and materials from some of the 
providers above, delivered in their own way. This is also referred to 

as the core induction programme. 

Schools have the freedom to deliver training using their own 
programme and resources, which must meet the requirements of 

the ECF.
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FURTHER READING AND RESOURCES
RESOURCES LINK:  
https://www.early-career-framework.education.gov.uk/

EARLY CAREER FRAMEWORK POLICY PAPER:  
https://www.gov.uk/government/publications/early-career-framework

INDUCTION FOR EARLY CAREERS TEACHERS:  
https://www.gov.uk/government/publications/induction-for-early-career-teachers-england

EARLY CAREER TEACHING REFORMS:  
https://www.gov.uk/guidance/changes-to-statutory-induction-for-early-career-teachers-ects

APPROPRIATE BODIS GUIDANCE:  
https://www.gov.uk/government/publications/appropriate-bodies-guidance-induction-and-the-early-
career-framework

ECF Programme Providers
The DfE have authorised six providers to deliver an ECF programme for early career teachers and their mentors/ 
This will include face-to-face, as well as online, training. 

1

4

2

5

3

6

Ambition Institute

Education Development Trust

Best Practice Network

Teach First

Capita, with The University of Birmingham

UCL Institute of Education
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Inspiring governance

UPDATES

Keeping Children Safe in 
education 2022
The DfE has released “Keeping children safe in education 2022”. The statutory guidance will come into effect 
from 1st September 2022, schools should continue to follow the 2021 version until then. Annex F sets out a full 
list of changes in this version (page 174 to 176 of the guidance).

Read the full guidance: Keeping Children Safe in education 2022

This guidance applies to all schools and colleges and is for:

 ∞ Headteachers, teachers and staff

 ∞ Governing bodies, proprietors and management committees

It sets out the legal duties you must follow to safeguard and promote the welfare of children and young people 
under the age of 18 in schools and colleges.
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Schools White Paper: 
Opportunity for all 

webinar

The Schools White Paper— 
Opportunity for all: strong 

schools with great teachers for 
your child was published on 
Monday 28 March. The white 
paper demonstrates how our 
education system can deliver 

on the government’s priority to 
level up across the country. The 
economic benefits of meeting 
the white paper’s ambitions, 

and the case for a fully trust led 
system, are also set out.

Webinars are open to local 
authority maintained schools 

and provide the opportunity to 
hear more from your Regional 
Schools Commissioner, about 

the white paper and what it 
could mean for schools. Register 

using the link below:

East Midlands and the Humber

Schools White Paper Webinar,  
8 June, 10.00

Events are organised regionally; 
they are virtual and will all cover 

the same material.

National Tutoring 
Programme update
In March 2022, we announced an additional £65m of funding was 
being transferred to the School-led tutoring (SLT) route of the 
National Tutoring Programme (NTP), to provide greater flexibility 
for schools to source their own tutors. Schools should have now 
received a 16% uplift in their final SLT payment for the academic 
year 2021 to 2022.

Please record usage of your SLT funding on the educational 
setting status form, issued on Thursday 26 May. We have published 
guidance on how to complete the form which includes the 3 
questions on SLT. The individual completing the form should have 
all the relevant information to hand on SLT use in your school.

An optional tracker and calculator tool has been designed to help 
schools track SLT information during the academic year.

Find out how Green Way Academy in North Hull is using the NTP 
to provide a range of interventions to help pupils in an area of high 
deprivation to catch up on lost learning.
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Children’s 
Commissioner for 
England launches an 
interactive quiz to 
support schools
On National Numeracy Day 2022, Wednesday 18 May, the 
Children’s Commissioner for England launched ‘Where can 
I go with maths?’, an interactive quiz for children featuring 
over 50 career profiles of role models using maths or maths 
skills in their work.

It has been developed to show connections and 
transferable skills between the KS3 maths curriculum, 
careers, and everyday life. Careers advisers and maths 
departments are encouraged to use this interactive quiz in 
schools.

Read the full press release: Numeracy support to boost 
maths skills for all the family

Early years qualifications achieved in 
England—Guidance
Lists of qualifications that meet DfE’s criteria for counting in the early years foundation stage framework 
staff:child ratios. This check list of early years qualifications achieved in England details all full and relevant 
qualifications accepted by the Department for Education (DfE) to work in an early years setting as well as 
common qualifications that are not accepted.

Please check the list thoroughly and only contact the department once you have consulted this.

This accompanying guidance Early years qualifications achieved in England includes further information on 
qualifications achieved in England:

 ∞ Started before 1 September 2014

 ∞ Started after 1 September 2014

 ∞ At level 2 and 3

 ∞ In special educational needs and disability (SEND)

For early years qualifications achieved outside England you should check the Early years qualifications 
achieved outside England guidance.
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 ∞ New research finds children’s literacy and maths skills, 
communication and language, physical development, and 
personal social and emotional development have all been affected.

 ∞ Separate report summarising research on the impact of the 
pandemic on learning finds attainment gap between socially 
disadvantaged pupils and their classmates has grown.

 ∞ There is some evidence that in primary schools, younger year 
groups have been the most significantly affected. Other recent 
research shows particularly negative impacts for pupils in Key 
Stage 3.

 ∞ Practical guide to support schools’ recovery efforts focuses on 
high-quality teaching, targeted interventions, and approaches to 
improving behaviour and attendance.

Four and five-year-olds were less likely to meet the expected levels 
of development in 2021 than before the pandemic, with parents 
and schools reporting that children’s personal-social and emotional 
development, language, literacy, and numeracy skills had been 
affected.

This is according to the final report from a major research project 
commissioned by the Education Endowment Foundation (EEF) and 
conducted by a team from University of York, National Institute of 
Economic and Social Research (NIESR) and the Education Policy 
Institute (EPI).

Using a sample of Early Years Foundation Stage data, the researchers 
assessed the impact of the pandemic on the development of children 
who were in Reception class for the school year that ran from 
2020 – 21.

They found that the proportion of children in their sample reaching the expected levels in all areas – 
communication and language, physical development, literacy, maths, and personal, social and emotional 
development – was 59% in 2021, compared to 72% for the 2019 cohort. This difference is equivalent to, on 
average, three more children in every classroom not reaching the expected levels by the end of the school year.

Read the full press release: EEF publishes new research on the impact of COVID on learning

Guidance to support 
school planning for 

recovery

The Education Endowment 
Foundation (EEF) have published 

a practical guide for schools 
to support their planning and 
recovery efforts. Schools can 
consult this guide as they plan 

for the next academic year.

The department has also 
published guidance for 

governors and trustees, to 
support them to have effective 
discussions about education 
recovery plans within their 

school or trust, and an overall 
summary of education recovery 

support.

Education 
Endowment  
Foundation Improving Mathematics in Key Stages Two and Three – Recommendations Summary

1 
Use assessment 
to build on pupils’ 
existing knowledge 
and understanding

• Assessment 
should be used 
not only to track 
pupils’ learning 
but also to provide 
teachers with 
information about 
what pupils do and 
do not know

• This should inform 
the planning of 
future lessons 
and the focus of 
targeted support

• Effective feedback 
will be an 
important element 
of teachers’ 
response to 
assessment 

• Feedback should 
be specific and 
clear, encourage 
and support further 
effort, and be 
given sparingly.

• Teachers not only 
have to address 
misconceptions 
but also 
understand why 
pupils may persist 
with errors

• Knowledge 
of common 
misconceptions 
can be invaluable 
in planning lessons 
to address errors 
before they arise 

4
Enable pupils 
to develop a 
rich network of 
mathematical 
knowledge

• Emphasise the 
many connections 
between 
mathematical 
facts, procedures, 
and concepts

• Ensure that pupils 
develop fluent 
recall of facts

• Teach pupils 
to understand 
procedures 

• Teach pupils 
to consciously 
choose between 
mathematical 
strategies

• Build on 
pupils’ informal 
understanding 
of sharing and 
proportionality 
to introduce 
procedures

• Teach pupils that 
fractions and 
decimals extend 
the number 
system beyond 
whole numbers

• Teach pupils  
to recognise  
and use 
mathematical 
structure

5
Develop pupils’ 
independence  
and motivation 

• Encourage pupils to 
take responsibility for, 
and play an active role 
in, their own learning

• This requires pupils to 
develop metacognition  
– the ability to 
independently plan, 
monitor and  
evaluate their thinking 
and learning

• Initially, teachers 
may have to model 
metacognition by 
describing their  
own thinking

• Provide regular 
opportunities for 
pupils to develop 
metacognition by 
encouraging them to 
explain their thinking to 
themselves and others

• Avoid doing too much 
too early

• Positive attitudes are 
important, but there is 
scant evidence on the 
most effective ways to 
foster them

• School leaders should 
ensure that all staff, 
including non-teaching 
staff, encourage 
enjoyment in maths for  
all children

6
Use tasks and 
resources to 
challenge and 
support pupils’ 
mathematics

• Tasks and 
resources are just 
tools – they will 
not be effective 
if they are used 
inappropriately by 
the teacher

• Use assessment 
of pupils’ strengths 
and weaknesses to 
inform your choice 
of task

• Use tasks to 
address pupil 
misconceptions

• Provide examples 
and non-examples 
of concepts

• Use stories and 
problems to help 
pupils understand 
mathematics

• Use tasks to 
build conceptual 
knowledge in 
tandem with 
procedural 
knowledge

• Technology is not 
a silver bullet – it 
has to be used 
judiciously and  
less costly 
resources may be 
just as effective

7
Use structured 
interventions  
to provide  
additional support 

• Selection should 
be guided by pupil 
assessment

• Interventions should 
start early, be 
evidence-based and 
be carefully planned

• Interventions should 
include explicit 
and systematic 
instruction

• Even the best-
designed 
intervention 
will not work if 
implementation  
is poor

• Support pupils to 
understand how 
interventions are 
connected to whole-
class instruction 

• Interventions should 
motivate pupils – not 
bore them or cause 
them to be anxious

• If interventions 
cause pupils to miss 
activities they enjoy, 
or content they need 
to learn, teachers 
should ask if the 
interventions are 
really necessary 

• Avoid ‘intervention 
fatigue’. Interventions 
do not always 
need to be time-
consuming or 
intensive to  
be effective 

8
Support pupils to 
make a successful 
transition between 
primary and 
secondary school

• There is a large dip 
in mathematical 
attainment and 
attitudes towards 
maths as children 
move from primary to 
secondary school 

• Primary and 
secondary 
schools should 
develop shared 
understandings of 
curriculum, teaching 
and learning 

• When pupils arrive in 
Year 7, quickly attain 
a good understanding 
of their strengths  
and weaknesses

• Structured 
intervention support 
may be required for 
Year 7 pupils who  
are struggling to 
make progress

• Carefully consider 
how pupils are 
allocated to  
maths classes 

• Setting is likely to 
lead to a widening 
of the attainment 
gap between 
disadvantaged pupils 
and their peers, 
because the former 
are more likely to  
be assigned to  
lower groups

2
Use manipulatives 
and representations 

• Manipulatives 
(physical objects 
used to teach 
maths) and 
representations 
(such as number 
lines and graphs) 
can help pupils 
engage with 
mathematical 
ideas 

• However, 
manipulatives and 
representations 
are just tools: how 
they are used  
is essential

• They need to be 
used purposefully 
and appropriately 
to have an impact

• There must be a 
clear rationale for 
using a particular 
manipulative or 
representation to 
teach a specific 
mathematical 
concept

• Manipulatives 
should be 
temporary; they 
should act as a 
‘scaffold’ that can 
be removed once 
independence  
is achieved

3
Teach pupils 
strategies for  
solving problems 

• If pupils lack a 
well-rehearsed and 
readily available 
method to solve a 
problem they need 
to draw on problem-
solving strategies to 
make sense of the 
unfamiliar situation

• Select problem-
solving tasks for 
which pupils do not 
have ready-made 
solutions

• Teach them 
to use and 
compare different 
approaches  

• Show them how 
to interrogate and 
use their existing 
knowledge to  
solve problems

• Use worked 
examples to enable 
them to analyse 
the use of different 
strategies

• Require pupils to 
monitor, reflect on, 
and communicate 
their problem 
solving

EEF publishes new research 
on the impact of COVID-19 
on learning
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TRAINING & EVENTS CALENDAR 

2022



Computer 
Science

Tuesday 

02/11/2021 

Tuesday 

04/01/2022 

Tuesday 

01/03/2022 

Tuesday 

26/04/2022 

Tuesday 

06/07/2021 

Science
Tuesday 

09/11/2021 

Tuesday 

11/11/2022 

Tuesday 

08/03/2022 

Tuesday 

03/05/2022

Tuesday 

14/06/2022

DT
Monday 

15/11/2021 

Monday 

17/01/2022 

Monday 

14/03/2022 

Monday 

09/05/2022

Monday 

13/06/2022

MFL
Monday 

22/11/2021 

Monday 

24/01/2022 

Monday 

07/03/2022 

Wednesday 

04/05/2022

Monday 

06/06/2022

Performing 
Arts

Tuesday 

30/11/2021 

Tuesday 

01/02/2022 

Tuesday 

21/03/2022 

Tuesday 

17/05/2022

Monday 

20/06/2022

History
Monday 

06/12/2021 

Monday 

07/02/2022 

Monday 

28/03/2022 

Monday 

23/05/2022

Monday 

27/06/2022

Geography
Tuesday 

14/12/2021 

Tuesday 

15/02/2022 

Tuesday 

05/04/2022

Tuesday 

24/05/2022

Tuesday 

28/06/2022

PPG
Thursday 

25/11/2021 

Thursday 

27/01/2022 

Thursday 

10/03/2022

Thursday 

05/05/2022

Thursday 

09/06/2022

RE
Thursday 

02/12/2021 

Thursday 

03/02/2022 

Thursday 

24/03/2022

Thursday 

19/05/2022

Thursday 

23/06/2022

Maths
Thursday 

09/12/2021 

Thursday 

10/02/2022 

Thursday 

30/03/2022

Thursday 

26/05/2022

Thursday 

30/06/2021

Subject Forums Live on TEAMS
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MFL for Primaries 06/10/2021 13/10/2021 20/10/2021

English for Primaries 03/11/2021 10/11/2021 17/11/2021

Divergent Thinking 24/11/2021

Blended Learning 01/12/2021 08/12/2021

PE for Primaries 05/01/2022 12/01/2022 19/01/2022

History for Primaries 02/02/2022 09/02/2022 16/02/2022

CS for Primaries 02/03/2022 09/03/2022 16/03/2022

Dance for Primaries 23/03/2022 30/03/2022

Music for Primaries 27/04/2022 04/05/2022 11/05/2022

Janthi Mills Ward 10/12/2021

Lisa Dawson 17/02/2022

Wendy Baxter 08/04/2022

Jonny Boddington 27/05/2022

Ian Gilbert 15/07/2022

Stream Dates

Headteacher  
Breakfasts

9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Monday 

08/11/2021

Monday 

03/01/2022

Tuesday 

28/02/2021

Monday 

25/04/2022

Monday 

13/06/2022

Consistently Good Teaching Programme

Consistently Outstanding Teaching Programme
Monday  

22/11/2021 

Monday  

03/01/2022 

Monday  

21/03/2022

Monday  

23/05/2022
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Session 1 Session 2 Session 3

1
Curriculum Mapping –  

Setting the Intent
01/11/2021 28/02/2022 15/06/2022

2
Curriculum Mapping – Measuring 

Progress
08/11/2021 07/03/2022 20/06/2022

3 Marking – Giving meaningful feedback 15/11/2021 14/03/2022 22/06/2022

4
Literacy – Using Reading Ages to aid in 

lesson planning
22/11/2021 21/03/2022 27/06/2022

5
Differentiation – Setting the challenge 

for all levels of learners
29/11/2021 28/03/2022 29/06/2022

6
Designing Schemes of Learning for 

maximum progress
06/12/2021 04/04/2022 04/07/2022

7
Using Knowledge  

Organisers effectively
13/12/2021 25/04/2022 06/07/2022

8
The role of Scaffolding in  

Teaching and Learning
10/01/2022 09/05/2022 11/07/2022

9 Practical support for SEND learners 17/01/2022 16/05/2022 13/07/2022

10
Making best use of Teaching Assistants 

to support progress
24/01/2022 23/05/2022 18/07/2022

11 Behaviour for Learning 31/01/2022 06/06/2022 20/07/2022

12
Back to Basics – Establishing routines 

to prepare for learning
07/02/2022 08/06/2022

13
Safeguarding refreshers  

and reminders
14/02/2022 13/06/2022

Short Courses WRITTEN BY LOCAL TEACHERS AND 
LEADERS, SHARED ON MS STREAM
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Bank Holiday

Cohort 4 Week 

Cohort 3 Week 6 

Cohort 1 The role of Scaffolding in  
Teaching and Learning P2

D &T Forum 4pm

Cohort 4 Week 4

Cohort 3 Week 7 (END) 

Cohort 1 Practical support for  
SEND learners Part 2

Performing Arts Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Cohort 1 Making best use of Teaching  
Assistants to support progress Part 2

History Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Science Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Geography Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

MFL Forum 4pm

Music for Primaries Part 2

Cohort 4 Week 

Cohort 3 Week 6

Music for Primaries Part 3

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

PPG Forum 4pm

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

RE Forum 4pm

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Maths Forum 4pm

Half Term

Cohort 4 Week 2

Cohort 3 Week 5

Cohort 4 Week 

Cohort 3 Week 6

Cohort 4 Week 4

Cohort 3 Week 7 (END)

Cohort 4 Week 5

Cohort 4 Week 1 (Start)

Jonny Boddington TBC 9am – 10.30am

Half Term

3

25

2

9

16

23

30

26

3

10

17

24

31

27

4 

11

18

25

1

28

5

12

19

26

2

29

6

13

20

27
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Curric. Mapping – Measuring Progress P3

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

CS Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

Cohort 1 Back to Basics – 
establishing routines to prepare for learning P2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Curriculum Mapping – 
 Setting the Intent P3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Marking – 
 Giving meaningful feedback P3

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2 

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Half Term

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 1 Week 1 (TBC)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 1 Week 2 (TBC)

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 1 Week 3 (TBC)

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

8

30

6

13

20

27

4

31

7

14

21

28

5

1

8

15

22

29

6

2

9

16

23

30

7

3

10

17

24

1
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MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

CGT

COT

Short Courses

Maths Mastery

Headteacher Breakfast

Departmental Forum

Interns Programme

Streamed Resources

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Literacy – Using Reading Ages  
to aid in lesson planning P3

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Designing Schemes of  
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in  
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching  
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Differentiation – setting the  
challenge for all levels of learners P3

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 1 Using Knowledge  
Organisers effectively P3 

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 2 Week 2 (TBC)

Cohort 5 Week 5 

Cohort 4 Week 7 (END)

Ian Gilbert TBC 9am – 10.30am

Cohort 2 Week 3 (TBC)

Cohort 5 Week 6 (END)

Cohort 2 Week 4 (TBC)

Summer Holiday

5

27

4

11

18

25

1

28

5

 12

19

26

2

29

6

13

20

27

3

30

7

14

21

28

4

1

8

15

22

29
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Please do get in touch if you have any specific training needs or, better still, if 
you want to be a part of this! We’re all in this together and the East Riding has a 

huge wealth of experience that we should all be learning from, together! 

Why look further afield!?!?

Our Partners

Pocklington
Community

Junior 
School
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