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By Schools for Schools

WELCOME
Hello
Superb to read about English and
the review recently undertaken
by Ofsted. Reading this summary
and viewing the links enclosed will
help you and your Literacy Leads
to be up-to-date.
All facets of English are covered
in this summary - moreover, there
is a SEND and assessment section
too.
We’ve covered everything this
week!
Remember to also share with your
Governors this newsletter so that
they can read about improving
attendance and supporting PP
pupils in your school.
Best wishes for a safe
and happy week...
Jonathan Chapman
Head of Wonder
Training School
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LOVE LEARNING
Written by Kirsty McMurdo

Welcome
Since April, Ofsted has produced
10 curriculum research reviews
into what make a high-quality
education in each subject. The
reviews are evidence-informed
and, so far, have been produced
for: English, Computing, PE,
History, Music, Geography,
Language, Mathematics and
Science.
The link to each review can be
found here. This week’s edition of
Love Learning provides a summary
of the findings in English.

Summary of Research review series: English
The report acknowledges that
English gives pupils access to all
other areas of the curriculum.
The following contextual points
are:

∞

National checks, tests and
examinations show girls
outperforming boys

∞

Pupils from disadvantaged
backgrounds achieve less
well than their peers

∞

In 2018 and 2019, 74% of
children achieved the early
learning goal for writing at
the end of the early years
foundation stage (EYFS). In
the same years, 77% met
the early learning goal for
reading. In 2019, 73% of
children met the expected
level of development
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across all the combined
early learning goals for
communication, language
and literacy, which include
reading and writing

∞

Performance results for the
phonics screening check
have improved substantially
since 2011, the first year
of the check – by 24
percentage points. These
figures show that around 3 in
10 pupils from disadvantaged
backgrounds cannot decode
at the minimum standard
required.

∞

At Key Stage 2, 73% of
pupils reached the expected
standard in the reading test

∞

70% of pupils gain a ‘standard
pass’ or higher in English
language at GCSE
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∞

Pupils who were entered for
English literature in 2018 and
then for English language
in 2019 generally achieved
lower grades in English
language than pupils who
took both subjects in 2019

∞

A recent study of GCSEs also
showed that disadvantaged
pupils ‘were more likely
to attend schools that
enter pupils early and,
consequently, a higher-thanaverage percentage (7.5%)
were entered early in English’

∞

Over the last 10 years, the
number of pupils studying
A-level English has declined:
in 2019, 57,912 pupils chose
A-level English, compared
with 84,037 in 2010. The
same data shows the decline
was more marked for boys.
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The early English
curriculum in
schools
In the early years and into Key Stage 1,
teachers need to develop children’s spoken
language as well as accurate word reading
and spelling. They also need to teach children
fluent letter formation (unjoined handwriting).
Pupils should be taught to read using a
systematic synthetic phonics programme in
Reception and this should not be delayed
if children are not already phonologically
aware. Teaching phonics also supports the
development of pupils’ handwriting and
spelling. Schools should identify early on any
children who have not grasped the alphabetic
code and intervene swiftly. Children who
master the alphabetic code early on make
better progress than their peers who do
not. Good language development, including
vocabulary, has benefits for pupils beyond
their reading.

A high-quality English in Early
Years/Key Stage 1 may have the
following features:
Vocabulary is developed explicitly to reduce the word gap in the early years, and to enable disadvantaged
children to develop their vocabulary faster.

∞

The school prioritises daily teaching of systematic synthetic phonics from the start of the Reception Year
and into key stage 1, until pupils are fluent in word reading (decoding) and transcription (spelling and
handwriting).

∞

Daily opportunities for children to apply their knowledge of GPCs by reading ‘decodable’ books that support
their fluency in word reading.

∞

Teachers focus on identifying children who are not able to decode accurately (or are otherwise at risk of not
learning to read) early and prioritise teaching them to read.

∞

The programme of reading develops pupils’ accuracy and speed.

∞

Children practise composition through oral activities before their transcription becomes fluent.

∞

Children get the practice they need to acquire fluent transcription skills (spelling and handwriting), which is
the foundation for their progress in writing.

∞

Carefully chosen dictation activities enable pupils to practise and apply their spelling knowledge and
segmenting skill to use the content they have been taught and to do so without having their working
memories overloaded by composing sentences.
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Spoken language
A strong command of the spoken word is a crucial
outcome of English education. The benefits of
spoken language extend beyond just success
at school. Becoming an articulate, effective
communicator forms the basis of democratic
engagement within wider society.
A curriculum for spoken language depends on a
range of different interrelated aspects: physical,
linguistic, cognitive, and social and emotional.
The discipline of rhetoric can provide pupils
with insight into how spoken language is used
by writers and orators. Opportunities for pupils
to develop their proficiency in spoken language
require explicit teaching of the knowledge, for
example vocabulary, and ideas necessary for
effective communication. These opportunities
should be planned carefully, both in English
lessons and across other subjects. The teacher has
an important role in modelling competence as a
speaker and listener, contributing significantly to
developing pupils’ spoken language.

A high-quality English may have the
following features:
∞

An effective spoken language curriculum
identifies the components that pupils need to
learn for successful spoken communication. It
focuses on interrelated aspects that constitute
effective spoken language (physical, linguistic,
cognitive, and social and emotional).

∞

Teachers equip pupils with the right knowledge
and vocabulary for them to be able to speak
on a topic effectively.

∞

Pupils learn how to take part in exploratory talk
and use talk to present ideas.

∞

There is a focus on ensuring that pupils can
select and use appropriate grammar and
register for audience and purpose, including
Standard English where necessary.

∞

Teachers model spoken language for pupils.
This includes language that pupils might not
encounter away from school.

∞

The curriculum provides frequent
opportunities for pupils to practise, refine and
apply their spoken language knowledge and
skills
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Reading
Skilled reading requires accurate, speedy word
reading and good language comprehension.
Urgency is necessary to ensure that pupils learn
to decode accurately and with automaticity at the
start of primary school. This also allows pupils to
form positive attitudes to reading.
Pupils of all ages need to be taught a broad
curriculum that will allow them to comprehend
increasingly complex texts. Reading
comprehension is supported by practising
strategies to uncover the meaning of texts.
However, teaching these strategies is time-limited
in its usefulness and unlikely to benefit pupils
before they can read sufficiently fluently, which
is most likely to be in upper key stage 2. Reading
comprehension requires knowledge of vocabulary,
context, syntax and narrative structure and the
capacity to read fluently. Carefully choosing texts
to be studied in English can support progression,
as will reading in other relevant subjects.
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A high-quality English may have the following features:
∞

The reading curriculum enables pupils to read increasingly complex and whole texts.

∞

Teachers develop pupils’ reading accuracy, automaticity and prosody.

∞

Time is given to pupils reading a lot of text, across the school curriculum, to develop their reading
fluency.

∞

Instruction in reading comprehension strategies is time-limited and explicit.

∞

Knowledge necessary for comprehension is taught explicitly and includes vocabulary, knowledge of
narrative structure, lexical and syntactical knowledge, as well as knowledge of context and ideas in
the text.

∞

Teachers emphasise the relationships between words, helping pupils to explore morphology and
etymology to support their comprehension and spelling.

∞

Teachers encourage pupils to read for pleasure while ensuring that they become accomplished
readers as soon as possible.

∞

Planned and spaced recall helps pupils to retain the new vocabulary they have learned.

Writing
Fluent writing depends on transcription (spelling and handwriting)
and composition, which involves knowledge about the topic and
discourse knowledge about how to write effectively. Explicit teaching
of foundational skills, including spelling and handwriting, sentence
construction, control of grammar and use of vocabulary, allows all pupils
to write effectively. Cycles of planning, drafting, revising and editing can
improve writing but do not significantly improve motivation to write or
improve the quality of struggling writers’ compositions.

A high-quality English may have the following features:
∞

The curriculum secures the knowledge needed for successful writing:
knowledge about the topic and knowledge about how to write.

∞

Pupils’ accuracy and automaticity in transcription are developed early
on and secured by lower Key Stage 2, so that older pupils are able to
pay attention to the higher-level processes of composing, planning,
writing and revision.

∞

Pupils write frequently, for a range of audiences and purposes (once
they have sufficient accuracy and automaticity in transcription).

∞

Teachers directly teach sentence construction, control of grammar
and syntax, so that pupils can use them with accuracy, confidence
and increasing flair.

∞

Teachers teach older pupils to master the components of how to
plan, draft, revise and edit their writing.
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The Wolds Learning
Partnership has a dedicated
Teaching and Learning Twitter
feed at
@lovelearningwlp
We would like to start
sharing examples of excellent
Teaching and Learning
practice in our schools.
If you have a particular
strategy that is useful; an
example of where you have
applied research to your
own practice; or examples
of resources or work that
demonstrate the impact
of your teaching,
please forward to:
kmcmurdo@wlp.education

We look forward to
receiving your
fantastic ideas!

@thewonderlp
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Pupils with
SEND
Pedagogical approaches for pupils
with special educational needs and/or
disabilities. Research shows that pupils
with SEND do not generally benefit
from differentiated teaching, activities or
resources to achieve a curriculum goal.1
Differentiation is not the same as targeted
teaching to break down or reinforce aspects
of the curriculum, for example repetition of
important phonic knowledge.
Teachers may attribute weaknesses in
reading to a pupil having dyslexia rather
than having gaps in their phonic knowledge.
This can also lead to teachers using reading
interventions that have an alternative
approach rather than teaching systematic
synthetic phonics. However, reading
requires the same phonic knowledge
for all children. Teachers can help pupils
overcome difficulties by ensuring that
they learn GPCs; pupils with SEND are
highly likely to need much more frequent
repetition. Assessment should be used to
identify a child’s specific knowledge gaps.

A high-quality English may have
the following features:
∞

Teaching does not rely on differentiated
teaching, activities or resources to
achieve a curriculum goal.

∞

Reading interventions incorporate
training in knowledge of letter-sound
correspondences, and how to apply
knowledge of phonics to reading and
spelling.

∞

Struggling pupils have more
opportunities for repetition where
necessary. This can secure essential
knowledge to automaticity.

1

J Hattie, ‘Visible learning: a synthesis of
meta-analysis relating to achievement’,
Routledge, 2009; J Scheerens and R
Bosker, ‘The foundations of educational
effectiveness’,’ Pergamon, 1997
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Literature
An English literature curriculum should identify the
knowledge pupils will need to make progress in English
literature. Pupils need to learn epistemic knowledge of
how critics apply different perspectives as well as knowing
about influential readings of specific texts and how
interpretations of texts can be reached. Pupils also require
contextual and aesthetic knowledge to appreciate a text.
Knowledge can be acquired through studying carefully
chosen and sequenced texts that become increasingly
complex in style and substantial in content and themes.
Studying carefully sequenced texts can gradually increase
the knowledge pupils have, which in turn allows them
to comprehend new literature. This learning will best be
achieved with some explicit teaching and modelling, for
example, of different interpretations.

A high-quality English may have the
following features:
∞

The curriculum has been designed to develop in pupils
a genuine love of literature, and an ability to respond to
texts personally.
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∞

The curriculum has been designed to enable pupils
to deepen their understanding in the 4 domains
or fields of knowledge in literature, and to apply
the key concepts from each field using disciplinary
methods in their writing.

∞

The curriculum includes a range of ambitious
whole texts in different forms and genres, which
have been carefully chosen using subject-specific
criteria.

∞

Over time, teachers build pupils’ ‘readiness’ for
future encounters with texts and critical views.
They do this in a meaningful way so as not to
narrow the literature curriculum.

∞

Teachers introduce pupils to texts that they would
not choose to read for themselves, especially
from other times and places and with a range of
perspectives.
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Assessment
Formative assessment
Large-scale reviews of research have noted the positive impact of formative assessment on pupils’ achievement
across several subjects and for all ages. Formative assessment provides feedback for both teachers and pupils
that can then be used to improve teaching and learning. Formative assessment tasks can also be used to
improve pupils’ retention of the content through low-stakes assessment of knowledge and retrieval tasks.
Assessment of learning: summative assessment
Internal summative assessments allow schools to measure standards, see how effective teaching and the
curriculum are across year groups, report to parents, and monitor pupils’ progress and wider outcomes. It is
crucial that schools are aware of the limits to the inferences that can be drawn from summative assessments,
which check performance in complex tasks rather than the component knowledge necessary for success.

A high-quality English may have the following features:
∞

The curriculum breaks learning down into component parts, which are assessed formatively. This enables
teachers to identify precisely pupils’ misconceptions, gaps and errors. Teachers use information from this
assessment to adapt the curriculum.

∞

Feedback to pupils is specific and provides them with a ‘recipe for future action’.

∞

Low-stakes assessment of knowledge and retrieval tasks are also used to improve pupils’ retention of the
content.

∞

A multi-tiered approach to assessing reading problems leads to accurate identification and diagnosis of
difficulties and pupils receive targeted support.

∞

Teaching focuses on building pupils’ prerequisite knowledge rather than on practice for answering
examination questions.
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Inspiring governance

UPDATES
A new report by the Children’s
Commissioner for England sets
out how schools can be further
supported to deal with low pupil
attendance.
Dame Rachel de Souza’s
report, published today, follows
“deep dives” on 10 LA areas
in England, and lays down
various recommendations for
schools tackling low attendance
figures. Absence rates were at
4.9 percent in 2019 before the
pandemic but have risen sharply
in the two years since.
Persistent absence is a concern
for ministers, with latest
government data showing that
almost 1 in 4 pupils in England
was persistently absent in
Autumn 2021, which equates to
roughly 1.6 million pupils.
Dame de Souza said that being
in school “not only the best
place for children to thrive, be
safe and happy and learn, but
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Children’s commissioner
details recommendations
for schools to increase
attendance
it’s also overwhelmingly what
children tell me they want for
themselves.
“Because we know that if a child
misses the first day of term for
whatever reason, it is much
harder to catch up and build
good attendance. I want them
in school for that first day back
in September being welcomed;
supported on the start of the
best adventure of their lives.”
The main recommendations are
detailed below.
Attendance should be
prioritised
The research showed that pupils
often feel things are being “done
to them rather than with them”,
resulting in a “breakdown of trust
and disengagement from their
education”.
To tackle this, schools should
create a culture where
attendance is prioritised and
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promoted among pupils and
parents wherever possible.
Schools should strive for “trusted
and supportive” relationships
with pupils and parents, with all
attendance documents having
an additional child-friendly
version.
Support for school
counsellors
Pupils wish to receive support in
school and were “happier” when
this was the case, whether for
mental health, SEND, bullying or
safeguarding needs, according
to the report.
Schools should aim to provide a
“range of early support services”,
like in-house counselling, and
claimed this was “easiest to
do” through “strong families of
schools”.
Dame de Souza also called for
the SEND green paper to be fully
implemented in a “child-centred
way” to create SEND provision
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that is easier to navigate and
available at the right place and
time.

Further Reading on School Attendance
∞

Schools attendance May 2022 to August 2022 – Click here

Exclusions should be
“last resort”
Dame de Souza stressed that
exclusions should only be the
last resort, and that too often
excluded pupils did not receive
the right support to prevent
further exclusions, leading to
a cycle of repeated exclusions
and young people falling out of
school.

∞

Working together to improve school attendance – September 2022
guidance – Click here

∞

Summary table of responsibilities for School attendance –
September 2022 – Click here

To tackle this, she recommended
that when pupils are excluded,
an assessment of support is
provided quickly and efficiently
to reduce time out of the
classroom. Alternative provision
also needs to “consistently be
an integral part of the wider
education system” so children
can transition “smoothly into
and out of this provision”. It also
needs to be high quality with a
“focus on outcomes”.
Better support for young carers
The report warned that
young carers with additional
responsibilities at home
often find it difficult to attend
school regularly. Schools that
understand young carers’
specific needs and provide
effective support allow pupils
with extra responsibilities at
home to feel “more positive
about their education” and more
easily balance their home and
school lives.
Dame de Souza said these
pupils should be “consistently”
identified, with data shared
more easily to provide targeted
support, such as priority
in school admissions and
support from virtual school
headteachers.

Launch of the Don’t
Face It Alone Campaign
Youth charity The Diana Award is running Don’t Face It Alone, an
anti-bullying campaign encouraging young people and us all to
#SpeakOutAboutBullying.
The campaign launched on Wednesday 22 June and encourages
young people not to suffer alone from bullying and instead to
speak out and report it, whether it is taking place online or offline.
Backed by tech companies, the campaign aims to get the nation
talking about bullying and the positive steps that can be taken to
prevent it.
Education settings can sign up for free resources, videos and
further ways to get involved on the Don’t Face it Alone website.
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Pupil premium: overview
This guidance is an overview of pupil premium for school staff, parents and anyone else interested in the pupil
premium. There’s separate guidance for school leaders about using pupil premium.
Purpose
Pupil premium is funding to improve education outcomes for disadvantaged pupils in schools in England.
Evidence shows that disadvantaged children generally face additional challenges in reaching their potential at
school and often do not perform as well as other pupils.
Pupil eligibility and funding rates 2022 to 2023
This table shows how pupil premium funding is allocated to schools and local authorities. Allocations are
provided on a financial year basis, based on the following pupil eligibility rates.
Pupil eligibility criteria

Amount of funding
for each primaryaged pupil per year

Amount of funding
for each secondaryaged pupil per year

Funding
is paid to

Pupils who are eligible for free school meals,
or have been eligible in the past 6 years
(including eligible children of families with no
recourse to public funds)

£1385

£985

School

Pupils who have been adopted from care or
have left care

£2410

£2410

School

Children who are looked after by the local
authority

£2410

£2410

Local
authority

We have permanently extended
free school meal eligibility
to include children in all
households with no recourse
to public funds (NRPF). The
guidance on Providing free
school meals to families with
NRPF includes:

∞

a new claims form for
schools to complete

∞

eligibility criteria

∞

income thresholds

∞

details on claiming additional
pupil premium
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Eligible schools –
The following types of schools are eligible to
receive an allocation of pupil premium.
Local authority-maintained schools – This
includes:

∞

mainstream infant, primary, middle, junior,
secondary and all-through schools serving
children aged 5 to 16

∞

schools for children with special educational
needs or disabilities

∞

pupil referral units (PRUs), for children who do
not go to a mainstream school

Academies, free schools and non-maintained
special schools – This includes:

∞

mainstream academies serving pupils aged 5
to 16

∞

academies and non-maintained special
schools for children with special educational
needs or disabilities

∞

alternative provision (AP) academies, for
children who do not go to a mainstream
school

Pupil premium funding is also provided to local
authorities for eligible pupils in independent
special schools, where the local authority pays full
tuition fees.
Service pupil premium (SPP) – Service pupil
premium is additional funding for schools, but it is
not based on disadvantage. It has been combined
into pupil premium payments to make it easier for
schools to manage their spending.
Schools get £320 in 2022 to 2023 for every pupil
with a parent who:

∞

is serving in HM Forces

∞

has retired on a pension from the Ministry of
Defence

This funding is primarily to help with pastoral
support. It can also be used to help improve the
academic progress of eligible pupils if schools
deem this to be a priority.
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Use of the pupil
premium
Funding paid to schools – School leaders are
best placed to assess their pupils’ needs and use
the funding to improve attainment, drawing on
evidence of effective practice. Pupil premium
is not a personal budget for individual pupils
and schools are not required to spend all of the
allocated grant on eligible pupils.
It is for school leaders to decide how to spend
the pupil premium, within the requirements of the
conditions of grant.
Evidence suggests that pupil premium spending is
most effective when used across 3 areas.
1.

High-quality teaching, such as staff
professional development.

2. Targeted academic support, such as tutoring.
3.

Wider strategies to address non-academic
barriers to success in schools, such as
attendance, behaviour and social and
emotional support.

The Education Endowment Foundation (EEF)
recommend that schools particularly focus
their pupil premium on supporting high-quality
teaching.
Funding paid to local authorities for lookedafter children – Virtual School Heads are responsible for managing the funding given to local authorities for
the children in their care. They work with schools to ensure the funding is used to help deliver the outcomes
identified in the children’s personal education plans.
They can pass all of the funding on to schools or retain some to fund activities that will benefit a group, or all, of
the authority’s looked-after children.
Further information is available on Virtual School Heads responsibilities for using pupil premium.
Non-eligible pupils – Schools do not have to spend pupil premium so it solely benefits eligible pupils. They
can use it wherever they identify the greatest need. For example, they might spend it on pupils who do not get
free school meals but:

∞

have or have had a social worker

∞

act as a carer

Using pupil premium funding to improve teaching quality is the most effective way to improve outcomes for
disadvantaged pupils. By doing so, schools will inevitably benefit non-eligible pupils as well.
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Academically able pupils – Pupil premium funding is not
allocated based on academic ability. Schools and local
authorities will receive funding based on all of the children
who are eligible.
Evidence shows that academically able pupils from
disadvantaged backgrounds are most at risk of underperforming. These pupils should receive just as much focus
as less academically able pupils.
Accountability – Schools must show how they’re using their
pupil premium funding:

∞

by publishing a statement on their website about how
they use their funding and the impact it has on the
attainment of disadvantaged pupils

∞

through inspections by Ofsted

∞

through published performance tables

Virtual School Heads demonstrate to Ofsted how they’re
managing pupil premium for looked-after children in the
Virtual School Annual Report.
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Further information –
For more information, read the:

∞

guidance for school leaders on using
pupil premium

∞

Education Endowment Foundation’s
guide to using pupil premium

∞

the allocations and conditions of
grant that shows:

»

the funding given to each school

»

the totals at national, local
authority and parliamentary
constituency level

»

how pupil premium funding must
be spent

»

the payment timetable
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Subject Forums
Computer
Science
Science

DT

MFL
Performing
Arts
History

Geography

PPG

RE

Maths
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Live on TEAMS

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

02/11/2021

04/01/2022

01/03/2022

26/04/2022

06/07/2021

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

09/11/2021

11/11/2022

08/03/2022

03/05/2022

14/06/2022

Monday

Monday

Monday

Monday

Monday

15/11/2021

17/01/2022

14/03/2022

09/05/2022

13/06/2022

Monday

Monday

Monday

Wednesday

Monday

22/11/2021

24/01/2022

07/03/2022

04/05/2022

06/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Monday

30/11/2021

01/02/2022

21/03/2022

17/05/2022

20/06/2022

Monday

Monday

Monday

Monday

Monday

06/12/2021

07/02/2022

28/03/2022

23/05/2022

27/06/2022

Tuesday

Tuesday

Tuesday

Tuesday

Tuesday

14/12/2021

15/02/2022

05/04/2022

24/05/2022

28/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

25/11/2021

27/01/2022

10/03/2022

05/05/2022

09/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

02/12/2021

03/02/2022

24/03/2022

19/05/2022

23/06/2022

Thursday

Thursday

Thursday

Thursday

Thursday

09/12/2021

10/02/2022

30/03/2022

26/05/2022

30/06/2021
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Consistently Good Teaching Programme
Monday

Monday

Tuesday

Monday

Monday

08/11/2021

03/01/2022

28/02/2021

25/04/2022

13/06/2022

Consistently Outstanding Teaching Programme
Monday

Monday

Monday

Monday

22/11/2021

03/01/2022

21/03/2022

23/05/2022

Stream Dates
MFL for Primaries

06/10/2021

13/10/2021

20/10/2021

English for Primaries

03/11/2021

10/11/2021

17/11/2021

Divergent Thinking

24/11/2021

Blended Learning

01/12/2021

08/12/2021

PE for Primaries

05/01/2022

12/01/2022

19/01/2022

History for Primaries

02/02/2022

09/02/2022

16/02/2022

CS for Primaries

02/03/2022

09/03/2022

16/03/2022

Dance for Primaries

23/03/2022

30/03/2022

Music for Primaries

27/04/2022

04/05/2022

11/05/2022

Headteacher
Breakfasts
9 – 10am on TEAMS
Email jchapman@learningpartnership.education to book.

Janthi Mills Ward

10/12/2021

Lisa Dawson

17/02/2022

Wendy Baxter

08/04/2022

Jonny Boddington

27/05/2022

Ian Gilbert

15/07/2022
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Short Courses

WRITTEN BY LOCAL TEACHERS AND
LEADERS, SHARED ON MS STREAM
Session 1

Session 2

Session 3

1

Curriculum Mapping –
Setting the Intent

01/11/2021

28/02/2022

15/06/2022

2

Curriculum Mapping – Measuring
Progress

08/11/2021

07/03/2022

20/06/2022

3

Marking – Giving meaningful feedback

15/11/2021

14/03/2022

22/06/2022

4

Literacy – Using Reading Ages to aid in
lesson planning

22/11/2021

21/03/2022

27/06/2022

5

Differentiation – Setting the challenge
for all levels of learners

29/11/2021

28/03/2022

29/06/2022

6

Designing Schemes of Learning for
maximum progress

06/12/2021

04/04/2022

04/07/2022

7

Using Knowledge
Organisers effectively

13/12/2021

25/04/2022

06/07/2022

8

The role of Scaffolding in
Teaching and Learning

10/01/2022

09/05/2022

11/07/2022

9

Practical support for SEND learners

17/01/2022

16/05/2022

13/07/2022

10

Making best use of Teaching Assistants
to support progress

24/01/2022

23/05/2022

18/07/2022

11

Behaviour for Learning

31/01/2022

06/06/2022

20/07/2022

12

Back to Basics – Establishing routines
to prepare for learning

07/02/2022

08/06/2022

13

Safeguarding refreshers
and reminders

14/02/2022

13/06/2022

Issue 59

July 2022

@thewonderlp

P17

JUNE 2022
MONDAY

TUESDAY

30

WEDNESDAY
1

31

Half Term

6

3

Half Term

Half Term

8

7

FRIDAY

2

Half Term

9

Half Term

10

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 6 (END

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 4 Week 2

Cohort 1 Behaviour for Learning P2

CS Forum 4pm

PPG Forum 4pm

Cohort 1 Week 1 (TBC)

MFL Forum 4pm

Cohort 1 Week 1 (TBC)

Cohort 1 Back to Basics –
establishing routines to prepare for learning P2

13

Cohort 4 Week 6 (END

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

Cohort 1 Week 1 (TBC)

15

14

16

17

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 5 Week 1 (Start)

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 4 Week 3

Cohort 1 Safeguarding refreshers & reminders P2

Science Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

D&T Forum 4pm

Cohort 1 Week 2 (TBC)

Cohort 1 Curriculum Mapping –
Setting the Intent P3

20

Cohort 5 Week 1 (Start)

Cohort 1 Week 2 (TBC)

Cohort 1 Week 2 (TBC)

22

21

23

24

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 5 Week 2

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 4 Week 4

Cohort 1 Curric. Mapping – Measuring Progress P3

Cohort 1 Week 3 (TBC)

Cohort 1 Marking –
Giving meaningful feedback P3

RE Forum 4pm

Cohort 1 Week 3 (TBC)

Performing Arts Forum 4pm

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

Cohort 1 Week 3 (TBC)

27

29

28

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy – Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

THURSDAY

6

5

7

8

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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JULY 2022
MONDAY

TUESDAY

27

WEDNESDAY

THURSDAY

29

28

FRIDAY

30

1

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 5 Week 3

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Cohort 4 Week 5

Geography Forum 4pm

Cohort 1 Differentiation – setting the
challenge for all levels of learners P3

Maths Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Literacy – Using Reading Ages
to aid in lesson planning P3

Cohort 1 Week 4 and Cohort 2 Week 1

History Forum 4pm

Cohort 1 Week 4 and Cohort 2 Week 1

Cohort 1 Week 4 and Cohort 2 Week 1

4

6

5

7

8

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 5 Week 4

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 4 Week 6

Cohort 1 Designing Schemes of
Learning for maximum progress P3

Cohort 2 Week 2 (TBC)

Cohort 1 Using Knowledge
Organisers effectively P3

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

Cohort 2 Week 2 (TBC)

11

13

12

14

15

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 5 Week 5

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 4 Week 7 (END)

Cohort 1 The role of Scaffolding in
Teaching and Learning P3

Cohort 2 Week 3 (TBC)

Cohort 1 Practical support for SEND learners P3

Cohort 2 Week 3 (TBC)

Ian Gilbert TBC 9am – 10.30am

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

Cohort 2 Week 3 (TBC)

18

20

19

21

22

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 5 Week 6 (END)

Cohort 1 Making best use of Teaching
Assistants to support progress P3

Cohort 2 Week 4 (TBC)

Cohort 1 Behaviour for Learning P3

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

Cohort 2 Week 4 (TBC)

25

27

26

Summer Holiday

1

3

2

28

Summer Holiday

Summer Holiday

29

Summer Holiday

4

Summer Holiday

5

CGT

Short Courses

Headteacher Breakfast

Interns Programme

COT

Maths Mastery

Departmental Forum

Streamed Resources
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Training School Newsletter

Please do get in touch if you have any specific training needs or, better still, if
you want to be a part of this! We’re all in this together and the East Riding has a
huge wealth of experience that we should all be learning from, together!
Why look further afield!?!?

Our Partners

Pocklington
Community
Junior
School
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